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ACI34 DGEllatTil

The development of theselmaterialo was 0 cooperative effort of the
Michigan Department of Education and the Calhoun Intermediate School
District. Although the materials reflect the experiences gained in
career education efforts througho9ethe State of Michigan. the Cal-
houn Intermediate School District contributed a large share of the
leadership, initiative, and follow through necessary assemble
these materials.

4

Many people contributed to the developmentof thii workshop package.
While it is impossible to list.each, of then contributors, th.i
following were major contributors:

MAJOR CONTRIBUTING AUTHORS:

David Buettner Connee PeterP
Betty Christensen Astor Simpson
Roger LaBonte4 Dduglas Waggott
Harry Miller. Robert Weishan

,

REVIEWERS:.

Representatives of the Michigan Career Education Consortium of
Teacher Education Iristitutions

Members of the /Career Development Unit. Michigan artment of ,

Education

Represehtati4es from selected Michigan school districts

.Selected participa s from the pilot tests centers of these
materials

FINAL EDITING:

( The final editing of the materials included in the Handbook
was completed by individuals in the Calhoun Intermediate School
Dtatrict and a team representing the above groups which included:
David Buettner, Leslie Cochran, James Engelkes, Connee Peters,
Stephen Roderick, and Jane Russell.
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TO THE USED.:

Thio handboL contains resource material which has bees useful
in planning and conducting career iducation workshops'for var- I.
ions groups of educational personnel: The Handbook is assembled
in units which may be used together as a set or singly to meet
specific needs of a particular gropp.

PI

Unit I, for example, was designed for use in plena ng activities
for any workshop. Unit II may be useful with a w kshop group --

who is in need of a. sharper grasp of what career education is
to be in a school or district. Unit III is a more advanced '7)

unit dealing with "Infusion Skills" for teachers and counselors
who are ready to try to implement career education. Unit IV
contains planning exercises to encourage the continued applica-
tion of skills acquired via a unit liLce activity.. The optional
modules are a growing set of inservice materials available to
schools and districts for planning and conducting additional
inservice programs.

The use of these mriaaria will'be most effective when careful -

tailoring to the si uatidh and target group needs occurs. The
application of these materials, in the suggested order, will
probably not result in a responsive inservice program for all
groups. The Handbook was developed as a resource rather than
a blueprint for all to follow.

An increasing number ofiMichigan educators are becoming skilled
in the use of this work op package. If you or your school
desires additional information or assistance in planning or

i conducting a workshop, contact one of the Career Education
Consortium of Teacher Education representatives on

Career Education
Box 420
Michigan Department of Eddcation
Lansing, Michigan 48902

6
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OVERVIEW OF MATERIALS:

The materials, when used inA workshop or other inservice for-.'
mat, will assist educators in the implementation of the career
education concept through alit

1. Sharpening of their perception
2. Acquisition of-bdaic skills in

education; and
3. .Establishment Of goals for the

of these skills. 1

of the concept;
implementing career

%It

continued application

I
More speo4fically, these materials wiLl assist in.answering
three basic questions: A,

1. What do we want to achieve in respect to career edu-
cation?

2. What strategies will help us achieve the desired
goals?

3. Have we reached the target?

The first of these questions is addressed by Unit II. In this -----

unit, the participant systematically analyzes the role of the
school in providing career education. Through this analysis,
the participant is introduced to the Michigan Career Education

.Model, including the goals and objectives of career education'.
From-these activities, the participant should develop a personal
operational definition for career education, thereby setting
the stage for the next section.

Unit III addresses the'second basic queition by p es'enting the
need for the integration of career development c ncepts into
e4sting-curriculum. An "Infusion Process" is presented within ,

the unit which provides skills necessary for the modificacon
o a Ling programs by examining classroom and counseling ac-
ivitie and integrating career development through the process

of infu con. o

The fourth unit asks the participan to evaluate the results
of using the Infusion Process,by appl ng s'checklist to the
career education activities they have ust developed and by
completing a Post-test. In addition; his unit', in response
to the third basic question, asks part cipants to establibh
personal goals for the continued spoil ation of their newly
acquirfi'd infusion skills. These goals, as recorded on each
participant's "personal,goal setting" sheet, constitutes the
target for the initial career education effort.

t

a
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The last section of the Handbook c lists of optional modules
to be used where appropriate during or after the use of the

fabove unite. Each of these modules is selfcontained, enabling
one or more personsopo use them without substantial additional
direction.

For organizational purposes, each of these units is further
divided into modules. Each module begins with special instruc-
tiois and suggestions for the implementor. This ppliminary

'' section of each module, the lesson plan as it may he called,
should be reviewed carefully before the module is implemented.

(I)

OA.
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WORKSHOP PUNNING, GiJIDE.

This portion of the Handbook consists of two sections. They

are: 1) Overall Planning Considerations; and 2) Work op Planning.

The section in Overall Planning Considerations presents the need to

plan the overall inservice effort carefully to avoid the often tempo-

rary nature of workshops' achievements. Workshop Planning is pro-

vided to outline a series of plaT tasks for the workshop itself.

ti

)OVERALL PLANNING CONSIDERATIONS:

Tie improve nt of the quality of edugtion in the schools and
0

colleges in Michigan is a primary con c 404 educators throughout

the State. The specifics of how th(s improvement is to be accom-

plished typically invokes considerable debate. A common thread

permeating this debate, however, Is the universal recognition that

inservice eduCation and preservici'education for teachers, counse-

lors, curriculum supervisors, and other instructional specialists

is a primary delivery s stem for improvement. In fac(,,,pilot

schools oi districts att piing to Implement career education dur-

ing the past four years have inve heavily in inservice efforts.

An analysis of.the career education programs in these e orts

1kneally indicates a positive rel4tionship between high evels qi

inservice activities and quality implementatiOn.

0

4



The implemsntotion Mop er garner education in lilchigan, oo

a tem' f the enperienceo of these "pioneer" efforgo, placq an

4
eta' is on the inoervice dimanoion.. -11iimoteriola *ere =seem

led .t, prOmoCe and facilitate operati9nalinotionbof them and Other

materials. The material° alone, however:cannot be impacted to

automatically remit In Clual y inoervice effort ren educe-

-tion. The careful planning, pport, and action of la rge number

of pe9ple is required' if the .desired optcemssare e reached.

Pipplying,the queotions (noted in Overy ,of liaterfalo)

upon 'which these materials were deyeloped can provide a better

understanding of the planning.tesk.l. Ad a step toward bu

level of.undera
0

ding, every potential contributor.in theinoervice

effort should tJe .gple to respond to:

Whq'f io the target?.
What will,be'an effective approach to the target? and

What kindo,0 'evidence will we eccept as proof of having
'reached the target? ---

WHAM IS THE TARGET?

0

e prim* purpose,of this discussion is the provision of a

"model nyervice programsfor,teachers, counselor? curriculum

supervisors and etherinstructional specialists.. ,While all of the

characteristics of the "model" are not in clear view, some tharac-
.

er
Eeristics felt to be important to any inservice program can be iden-

,

tified as the basis for action, These characteridtics can be

thought of as essential elements in meeting the'needs of the target

12
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'group. These elements are iresoterces, materials, direction, and
.

1. ',.

; 0

)

Resources are basic to ,ny effort and are necessary in dire4k

14;

0

rewards.

proportion to the size of t effort. A "model" ineervice program

for instructional specialiotia hould provide time, sateriala,'and

services. Time to plan, time io re-think, dud time to do. T1 E2 0

is the greatest single factor prey sling mai instructional per-
.

_ gonnal ffom vastly improving their'effectivenesg. Career educatio

can be'implemented by\alsose eury Michigan teacher if, among'othe

things, tide" is made ailable. The time required is massive, but:.
f

can be and must be medi available whether it LS in small lots, a

kehop now/ periodic planning sessions later, enotar workshop'

ter, and,'-etc. or. consolidated in an exteneive training program.

0

Materials include ideas, media, guides, examples, in addition

to more commonihclusions such as games, tools, and commercial
0

instructional materials. Services include con Cation, planning,

/

7

and partnership's. Consultation must be time y and efficient if it
/

is to be perceived as 6seful by"the practicing teacher. Innovative

approaches( tgproviding consultation, organized peer coopSration,I

and planning are esspntial. Partnerships between teachers, teachers

4

and administrators, and teachers and counselors or members from the

0.
commenitY ar essentisCaleients for implementing career education.

0

An effe

elements. .

e inservice,yrOgramhOuld strive to provide these
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Direction,lor leadership as-it mfght better be termsd, is

necesaary to avoid' floundering wasteful effort. Skills, ,here

needed should be taught; .examples where apprOpriate should be given.

There should be no question at400te support that exis s for the

effort. In addition, direction includes coordination. e in bra

vice effort should identify bariiers andArobleme facing he target

group. Further, the coordination of resources and inotrutional

effOrdis essential if efficiency is to be enhanced and grade

level or cross- subject coordination maintained.

9 Reward is an essential element of human behavior. The parti-

cipant who expects andreceives recognition for his or her accost-

plishments will advance steadily. Each person has different r word

needs as a result of their dirgent values. To many, simple

adUlniserative or-pmer recognition is a powerful reward. To oth-

ers, more concrete rewards such as released time, compensation, or

additional instructional resources are more effective. The exis-

tence of an effective reward for each participant on a continuing

basis is a fundamental elecWnt in an effective isaervice program.
t-

To summarize, t target'is an ideal. This target, while

likely to be elusiv , is approachable. Efforts to plan and imple-

meneinservice pritiralt,have been, initiated and continually need

to seek this id ai: There is surely a vast nuuber of strategies

olequalle ive in approaching the target. A8 individuals pro-
,

4\
.
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gress through this developmental-process, effective strategies

ohould becoug more visible. The workshop package which follows

preoents an initial otep toward the target.

WHAT HILL BE AN EFFECTIVE APPROACH TO THE TARGET?

An effectivi model will require e continuowo effort. Work,.

shops thout a follow-through will not likely meet the needo/of
;

the targef grqup. Workshops, do, however, provide an effective

method of initiating effort and revitalisinvloug range $hoervice

programs.' As continuoup inservice progras are designed, the

implications for a team approa6 become apparent,. 'The time demands

1 -

and the competencies required to deliver a continuous inservice

program are likely to exceed what can 'be provided, within a school.

.50r.

The dFlivery of ins ervice becomes moot challenging as it involves

the greatest teamwork of local schools,(ntermediate districts,

colleges and universities; commun4tyleaders, and the Michigan

Department of Educatfon.

The universities, with responsibility for teacher and coun-

*selor education, must meet ihe needs of local educators. Career

education requires universities, as everyone, to become more

responsive to the needs and skills requi ed by local education

agencies. The Michigan Department of E catcon must provide

, /

resources and direction in order to initiate and maintain a Uni-

fied, and thus, a more effective effort. The local education

15.
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agency.must be the initiator, the coordinator, and the quality

eminence agedt. Each of the team members are working to meet -

their obligations, but none can unequivocally say that they are

satisfied with their present performance. level. The team cOnce#

however, should allow community and educational ldadero to moV

ahead, facilitating teammate° -at timma, leading teammates at t

and Pulling topither all of the time to dtliveireffective

tenaive inoervice and precervice for career education.

The model inoervice plan cello forworkshopeland f

through efforts. This workshop package has been dev

0

the Mi?htgan Department of Education to aid in the pie

duct, and follow-through of a workshop to initiate 6

education effort. It is intended to provide initial

resources to the interested educator. The package.,

in schools in Michigan and has met its objective

it will be continually revised, this package to ring

able to you.
.

increaptng number of Michigan teacher and counselor uca-

tOrs frdd universities throughout the state are becoming mpetent

and

sen tested

Even thou

made avail

in the use of this package to deliver, in cooperstion

schools, a Career Lducatiort Workshop. As local educq

or Intermediates plan inserwice programs, a team ap(

result in an increase irp.the quality, extent and

16
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inservice program. The Michigan Depirtment of Education will make

materials and services available to local ochoolo and intermediate

districts to the extent poosible to implement a quality and contin-

uous inservice program. Ac the team approach becoles a reality, the

third"major issue coo into foetal.

WHAT RINDS OF EVIDENCE WILL WE ACCEPT AS PROOF OF HAVING REACHED
OUR TARGET?

Although details will vary oubotantially, one/year of a qual-

ity inservice effort ohduld produce some identifialge results.

- These results stated in terms of those persons rece*ng the inoer-

vice program are:

Each participant should:

1. Have several (5-10) career education lessons, unitO, or
activity plans which have been implemented in fiat*

. .

classes or years.

2. Have an' interest and ability in developing additional,.
career education lessons, units; or activity plans; and

3. Have an interest in learning mot:Jbol or implementing
career education practices.'

As educators accumulate experience in planning and conducting

extensive inservice programa, it will become possible to specify

with greater assurlt9(these expectations. In addition,.as a school

or group of persons progress threugh an initial inservice effort,

they will be faced with the challenge of'designing and. implementing
9

a further target and appropriate inservice strategies.

The remaining section of this planning guide As specifically.

aimed at the planning 'tasks %for f Car-4er Eduration Workshop,

17
5
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WORKSHOP PLANNING:

Whether you are responsible for planning and implementing a

workshop on a regional level Or within a local netting, the follow-

ing information is intended to assist you in adequately preparing

for Career Education Norkshopa. The task° needing attention are

grouped into the following categories:

INVOLVEMENT OF PEOPLE

DEVELOPING THE WORKSHOP OUTLINE

RESOURCES: PEOPLE AND MATERIALS

WORKSHOP FACILITIES AND EQUIPMENT

OTHERS

WORKSHOP PLANNING CHECKLIST

POST-WORKSHOP PLANNING GUIDE

ALTERNATIVE RESOURCE MATERIALS

A,checklist is included to assist ytmr record keeping of those

pre-workshop tasks completed and thosq yet needing attention. It is

% further recognized that each workshop implementor will have unique

conditions which will no doubt call for additional planning tasks

not included in this starter list. Good luck as you plan.for your

workshop.

INVOIMIEWT OF PEOPLE

1. Who should be involved in the planning of the workshop?

Although one person should be designated as the reapon-
aible person for the workshop, the involvement of otheNo
is advantageous. Other persona who may be involved in

18
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a committee approach to the workshop
"ring

tasks are
repreoentative potential participants, dministratorts,

community persons, end, most importantly, persona who'
will be asked to.assiot in thejmplementation of plans.

fi

2. Obtaining commitment of administrators and, if necessary, Board

of Education.
N N .

Letters or formal actions stating support are ideal in

41
helping legitimise the workshop effort. If thin com3it-
ment is not already in existence, it should be your first
task.

In dddition, you should be sure that:

0

A. II run locally, local district administrators and,
ifr necessary, the local district board are aware of
the netestmry commitments regarding resources, mate-
rials, apace, personnel, etc., that must be made.

B. If run regionally, the local district or districts
planning to take part have been made aieare of the
necessary commitments expected of them,

3. Determining and selecting participants:

A. General considerations:

(1) Determine the number of participants to be in-
.:evolved in the workshop. It isrfeeofillended that

a workshop should not exceed approximately
*twenty -five (25) participants.

(2Y Determine the grade levels and possible subject
matter areasitohe included in the workshop.
While dot necessary, you may wiah to limit the
attendance of the workshop to specific grade
groups (example: elementaryn junior high, and
,senior high school). Be sure to make this in-
formation knowhzt-the outset when deterwining
the participant .

(3) Local districts Ad building administrators
should be encouraged to become actively In-
volved in the promotion and selection of the
workshopparticipants. A letter or other
announcement from the chief administrator(s)

19
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of the participating district(s) is an effec-
) tine recruiting technique. As participants

are solicited, take'steps to maintain ac u-
rate and complete information flow. Be: ure
administrators and'others soliciting part cis
pants epre knowledgeable and fulfilling yqur
expectatidns.

(4) Mandatory participation in the workshop is
strongly discouraged.

(5) Participation-A0111d be encouraged from the
individuals that "waft to become involved and
are anxious to find out more about career edu-
cation and how they night implement it."

(6) It is recommended that participants agree to:

(a) Participate in the TOTAL workshop.

0) Develop and use, the curriculum materials
and teaching techniques as identified
through the workshop.

(c) Sgitire in the.future as resource people in
activities designed to further implement .

the concepts of career education.

. SpeCial regional conaiderations:
-

(1) Determine whether more than one local dlatrle
in the region is to be involved in.the workati p.
Some indicators to consider ard:

(a) The number of participant spaces allowed
for in your workshop.

(b) The number of local districts that want
to participate.

(C) The degree of commitment to the career edu-,
cation effort the district,is willing to
make both for the workshop and after the

. 'workshop during the school year.

Note: If more than one district id to be in-
volved, it may be.neceesary to assign -

district "quotas" regarditg the number.
of participants who might be involved:
This might be accomplished using pupil
membership counts, etc.

20
I
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(2) Each local district participating to the
"regional" workshop should provide a rooter of
participanta in advance of the workshop,

C. Special locA oonsiderations:

(1) Determine whether gore than one schoolbuilding
within the district is to be involved. Some
'indicators to be considered are:

(a) The position of the district in records to
"establis ing a pilot career education
school", ding the career education
program from this ilot school to others in
the district.

(b) The position of the district in regal!"
future dissespation of the concept o
career education throughout the system in
the future.

(c) The receptiveness of building adni strators
in promoting the concept within t it build-

, ing.

(d) -The anticipated receptiveness of the teachers
yithin a building to accept and use the

('concept.

4.'I Informati,e to be Provided the Participants:
.4a

A. It is recommended that participants be formally noti-
fied of their selection for the workshop. It is '

recommended this be done by local district officials.
If the workshop is run regionally, a congratulatory
letter from the regional workshop planner would be
desir*able.

B. Participants should receive rom the workshop planner
the following information:

(1) Copies of the participant workshop objectives.

(2) Workshop schedu and design.

(3) Information on th time, place and dates of
the workshop and at preparation is needed
prior to it.

(4) Procedural information about the workshop
facilities and format.

21
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C. Pargicipants.shoula receive, complete, and return
prior to the -workshop:

.0 -

(1) ltrticipant information-sheet and commitment
form;

t-,.

fb

(2) Any university r college required procedures
if the worksh p is being conducted as a credit
course.

5. Selecting Workshop Leaders:

A person(s) will need to be sharged with the responsibil-
ity of coOpcting the worksh60. In many.cases, that per-
son ip probably you, the reader. If not, this person
shOUld be'enlisted and involved before planning proceeds
beyond this point.

It is important 'to consider more than one leader if the
workshop participant group is expected to exce 25 per-

, sons. The involvement of helpers is aApays benefit
when attempting to provide a helping atmosphere for the
workshop.

If you are concerned mbOnt Oilers; to find trained person-
nel to handle leader teepOnsibilities, it is suggested
that you contact: .

0i:4dhatt Weishan
**44tian consultant
Abfligan Department of Education
BOX 928 .

Lansing, MichigErm48904
Ph: (517) 373-8626

Ypu should insure that the people to bevieevolved as 11,.

leaders are informed of their specific responsibilities
and the dates; times, and places they are expected to

.22

wV7

ti



13

be present at the workshop. Further, these'people should
know in advane what their specific reoponsibilities will
_include so Oat they can properly prepare for ehe'work-
shop aasi nment(o) .

A. If yo are handling this part of the ergani2 Clout 0

you should insure thia'happtps by:

(1) Writing confirming letter to these peo e and
include a description of heir reoponbibilitieop
important dates and timed and whit preppration
they should do before the workshop.

(2) Calling a meeting of ehe wo shop team and re-
viewing' the entire mor and the responsibil-
ities of each person in`' ed.

B. af you are delegating the wo implementation to
" workshop team" sins a . vexdity or CEPD Team;

e sure to include in your agrisement with the team an
understanding regarding who will identify personnel
for the workshop and inotruct them as to their reapec=
tive responsibilities.

6. Observers At The Workshop:

A. You may find it beneficial to invite some people to
observe the workshop in order to promote relations
with, the community and with the sci6o1 as a whole.

B. Consider inviting interested persona, such as board %

n)

members, cen ral administration personnel, teachers
and administ ators, particularly those on curriculum
councils a related com4tteee.'

I
From the community-at-large consider such people as
local newspaper reporters; members of school advisory
committees, and representatives from the chamber of
commerce and other businesses and industries.

C. Itis further recommended tilat people observing the
workshop process be allowed to speak with the parti-
cipants and identify how they are reacting to the
workshop itself. (It is assum0 this reaction will
be most positive.)

23.



4

14

7. Workshop Wrap -Ub Sean on'

It is suggestedhthat a stagdeps lent representative,
a CEPD represenifktive an to lo teener education
coordinator beimailabla\fnethe last half day.of'the
workshop. TO '4 ermine theirtplestor the vraGp -up see
the Wrap-Up Unie.;

REVELOPIRV THE WORKSHOP OVTDIHE , V.:\
..

The content of th'borkshop'should ba;41etermined through
an assessment of'ehe needs of thp particle/eta selected
for the workshop.,eltiss %eds. assessment could be:

1) a thorbugt study of the participant group

(2). a mental consideration by the workshop imple-
mentor (you perhaps)

(3) a group comprised of workshov ticipants and
administrators who would ident the needs of
the participant group. .

It is recommended that any one of the aboi3Orocesses
be conducted by examining the suggested workahop,parti-
cipant performance objectiveson the nextpagia. The
needs assessment process should identify any ;objective
on this list that is not appropriate for the workshop.

Obje 6tives-daou/d also) ," identified by the need's apses's-

ment process that are not included on thesuggeated list.
From this list of possible objectives identified as ap-
propriate for the participants, the worklhop outline
should be developed.

Having selected participants, and having outlined a work--
shop to meet their needs is the basis for completing the-
pre-planning for the ,workshop.

With the activities planned for the w shor well in
mind, the planning for facilities,, t, supplies,
and the use of resource peopliecan be co ted.

r
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0.
CAREER EDUCATION WORKSHOP

PAMIG/PART PERFORMANCE OBJEGT/VE8
15

Given the necessary time,.resources, and information, and coupled
with a collaborative effort on the part of all in attendance at
the wit* pdyon should be able to achieve the outcomes noted below:

1. Develop and articulate to others a definition of career
education he/she can support and promote.

2. Pocoeca a knowledge of and articulate to others the coo-
plementary relationships that exist between the concepts
of career education and their preoent education progrape

ue the progeoa of integrating career development per-
formance indicators with career preparation performance
indicators which include academic vocational and technical
subject natter performance objective° cm a productive.
meano of improving school/curricula.

4. Associate.other services and resources available within
local district to &waist in the implementation of the
career education concepts.

5. Develop through a prescribed format nallnimum numberof
lesson plans or career guidance.plans that you can uie
during the next school year. .

*6.--Identify and make application of home, school, and communiS7
reaourc4's which will contribute to the effectiveness of the
pupil's learning experiences:.

*7. Promote the cooperative working relationships betweeateachers
and counselors to increase the effectiveness of the pupil's
learning experiences.

*8. Value the process ofilanninvinotruction in a systematic
r, that is characterized by answering the following

statements:

* Optional

- Determining and describing what it is we want to
achieve.

- Doing what is necessary to achieve the desired
results.

4= Checking to see that we have succeeded in doing
what Oe set out to do.

25
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To assist you in developing 0workshop outline, it 10 suggested
that you consider the suggeead,formate (5 day and 3 day) on the
following pages. Other formate, such as seven half-days or 15
evening sessions, have been tried successfully. The planner
should not feel restrained by the suggested three or five day
format: however, when short versions are planned, care must be
exerted and avoid the usual "too much in too little time Problem.
The three-filie day format will already yield complaints of not
enough time, emphasizing the inevitable if all of the cdntent 46
compressed still further.. The workshop designer Omuta review the
workshop units directly where more information icy desired. By con-
sidering the suggested outlines, and referring Wore necessary to
the actual workshop materials, you should be able to decidd upon
a workshop outline.

Use the blank workshop outline sheets to plan your workshop.

26
0
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CAREER EDUCXTION WORKSHOP

litIODAY

B:30 Introduction to the
Workshop:
Format
Pre -Teat`

Get Acquainted
Participant
'Performance
Objectives
Information Sheet
Universitylnformation

Effective Group
oellaborstion
Small Group Exercises
Examining Career
Education
-1.Pftkroduction'to

Career Education.
Concepts

Determining School
District Roles

Components 4f Ca eer
'Developmrtentf

>
areer

Preppratio

GeOeratin Ideas for
Carter De Igpment
Goal Atte nt

The infusion Process

Slide-tape or film-
strip:.
The Infusidn Precede

-WIMMIESDAY

CuItculum tlopmeNt

--k\I- Curricula., Worksheet
-Career Guld pce
Planning Sheett

(Individual assistance
onjequest)

3 DAY MOST .

.111011SDAY

Currilmion Development

X

e we esscheirthli
target?

Checking for enema'',
Corylcolum.evelootlot

-

Poet -Test

C

1:00

LUNCH

Relating District
Roles to Local or
Setae Goals

eve g a Working
Definition of Career
Education

Assessing Student Exit
Competencies

LUNCH

Introduce:
The InfusionRandbook
for Teachers

The Infusion Randbook
for Counielots

ResourcerStations_,
Resource Persons
Curriculum Worksheets
Career GuidapCe
Planning Sheets

A Guide for Completing
the Career Education
Worksheets
Sample Completed
Worksheets

Curriculum Development

(Individual assistance
on request)

94
LUNCH LUNCH

CurriculumDevelopment Whet Nextt

or,

Optional Nmdules

;)

Personal goo settth

Wrap -op



CAREER EDUCATION WORKSHOP 5 DAY FORMAT

MONDAY TUESDAY , . WEDNESDAY

7

THURSDAY/ .

,....,,

FRIDAY

.

.

.

.

.

,

.

8:30

,

)e

.

.

,

.

, .

.

...,

.

.

.

_..-

LUNCH
v
LUNCH LUNOW Lu Natt Lune

1:00

.

,

4,)

A

i

.

X.

A
-

I

.

_
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CAREER EDUCATION WORKSHOP 3 DAY OPTIONAL FORMAT

. MONDAY
f.

TUESDAY

,i

WEDWESDAY
..4

8:30
.

Introduction to the Workshop
.

The Infusion Process

t

Curriculum Development

or

Optional Modules

*

.

--

.

(Select from this module what is
appropriate.)

.

Effective Group Collaboration

Introduce:

,

Curriculum Worksheets
,

Career Guidance Planning Sheet
Resource.Stations
Resource persona
Sample Completed Worksheets

Begin Curriculum Development

(Select from this module what is
appropriate.) .

Examining Career Education
-Introduction to Career Educe on
Concepts

-bete/mining School District Roles
-Relating Dia ict Roles to Local
or State Roles

LUNCH LUNCH LURCH

1:00

.

.

-Diveloping a Working"Definition
of Career Education
-Assessing Student Exit
Competencies

The Infusion Process .

Curriculum Development
.

(Individual asaistance on request)

cov'v-

. .

. v

,

<1

.

. . ,

0
r

.

.

Have We Reached The Target?

.

. Checking for success
t,

Curriculum evaluation
.

. Post test
- .

What WeAt? .

Slide-tape or filmstrip "The,
Infusion Proceis"

. Introduce:
The Infusion Handbook for Teachers
The Infusion Handbook for

Counselors e.

K:'

. 'Personal goal setting
,

.

Wrap -up' .

.

t

,
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CAREER EDUCATION WORKSHOP 3 DAY OPTIONAL 1bRMAT
.
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RESOURCES: PEOPLE AND MATERIALS

I. The workshop design you select or develop and the existing ex-
pertise available at your local or regional level will dvermine
what additional "resource people" needs you may have.

D.

The suggested workshop includes "resource. stations" in Unit III.
Thesestatiopskare ideally a table or location at the workshop
where a certain kind orhelp can be obtained. This help may be
in the form of materials and/or a knowledgeable person: A com-.
-bination ig found to be most effective. ,

It is strongly suggested that resourcefstations be uaed for in-
slctional ideas for hopefully several grade categories, (K -3,
4- , 7.9, 10-12)., In addition, other station topics could be
media selection, writing performance objectives, ornon-tradi-
tional instructional strategies (simulation, independent study,
etc+)

Bach resource station squid be Carefully designed.and arranged..
If a resource perion is to be used, this person shouldbe con-.
tacted and involved in the planning of the atation.

3. In the event you wish additignel assistance in securing workshop
resource personnel,'it is suggested that you contact:

-

Dr. Robert Weishan
EduCation Consultant
141chigan Department of Education
Box 928
Lansing, Michigan 48904
Ph: (517) 373-8626

J 31,



0
t3V

a-

t.

21

% Materialo: Workshop Package
R4

1.' Your workshop design will determine what materials *ill be
needed to implement the workshop. Soma of the materials in
thio,handbook are available from the Beate Department of

1

Education.

A. Yob should determine the numbevof each item desired,
and then

B. Contact Dr. David L. Buettner, Ilesearch Coordinating
Unit, Michigan Department of Education, Lansing, MI
48902, Telephone; (517) 373-1830.

2. There are various locally produced materials that should be
available.

A. Local materialp that describe the position of the,
diotriet (position papers, goals, resolutions, etc.).

B. ParOcipants should bring related classroom usteriata---7,
that could be used in the infusion process (course

(. outlines, sample lessig6 plans, objectives, textbook,
etc.).

Materials: Media

1. Participants should have access to media resources that are
''owned by the'local school district and, if possible, by the

regional media center if one is available in the atea.

2. Local district and regional-oriented media catalogs should be
vailable in quantity sufficient for each participant.

3. f possible, a separate listing of available Career Education
ated materials should be bade available to participants for
viewing. 0 4

4. may wish to involve some of the majpr media producers in
this workshop program by asking them to! have their materials
available for preview during the worksh!)p.

5. Participants should have easy access tol media producing equip-
ment such as transparency makers, ditto masters, opaque pro-
jector.
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Materials: Sup

0/.

ies

The fol wing supplies are suggested for your considera-
tion. G en a workshop for twenty-five (25) participants,
the folioh. ng oupplies should be included:

3 dose pencils

20 sheet of newsprint approuimately 2 ft u 3 ft

1 dozen m c markers 7
2 ream eac of lined and unlined paper

(1)

(2)

(3)

(4)

(5)' 35

(6)

(7)

(8)

(9)

to 50 neap ago

1 box of chalk, nd chalkboard eraser

paper clips, sta er, and staples

a e

tape

2 rolls ofiring

2-dispensers of clea

(10) 2 scissors

(11) others, identified for additions to'the suggested
,workstiop that may have b n made.

WORKSHOP FACILITIES AND EQUIPMENT

Facilities

'
1 The facilities'selected for the workshop

to adequately handle:

A. The par icipants involved.

B.

hould be large enough

kshop leaders and resource
mentind materials.

C. The observers.

2. The facilities should inc
entire group listed in #1 ab
group efforts. Small rooms fo
ered should this resource aid s

eople and, their

a roo ge eno
s roo
eview

ion 'be used

'2 3

gh to handle the
for smaller

ould be consid-
i the wOrkshop.

a
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Given a workaholi group"of approximately twentrdivet(25) Parti-
cipants, it is euggeated that the,facilitiea include:

A. One 'arge om which can be separated into-two or more
smalle or

8. One 1 room and at least one smaller rooms

Rote: The larger the number to be involved in the work-
ahop, the greater the need for more smell rooms.

A room arrangement for each module to be included in the
'workshop should be developed as a check to 000 if the fa-
cilities will be adequate for all the activities of the
workshop.

3. If the workshop le to be conducted during the Gunner months and
excessive heat i n expected problem, air conditioned facilities
can improve t effectiveness of the participants involved.N

4. If the work p is to be conducted during or near meal times, it
is suggested that:

A. A plan be developed to include meals at the workshop
sits; or

B. Meal° be catered et a nearby agency; or

C. Nearby restaurant° be identified where meals can be
obtained by the participants.

Note: Should alternative "Cm be used, it
to lengthen the noon hour of the workshop
everyone an opportunity to eat and return
center without feeling of-being rushed at

may be necessary
so as to allow
to the workshop
lunch.

5. The location for the workshop and the accessibility to resource
materials,are both important factors.

It is recommended that an instructional media center be
the workshop cite or be accessible frqm'the workshop site.
You may also check on the availability of a mobile guidance
van as a resource aid. Please check with James Hahrt,
Consultant, Michigan Department of Education, Bon 928,
Lansing, Michigan 48904, (517) 373-3370.

34
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Equipment: -1

1. Sufficient chairs for the participants, leaders, resourcei-peo-
ple, and observer°.

2. Sufficient tables for participants to work' in groups of threes
or fours Om at leant one table for each resource aid station
should be considered.

3. Remaining equipment needs will be based on the kind of workshop
design selected. Given the utilization of the suggested work -
chop package and given a workshop Oise of twenty-five pdrtici-
pants, the following equipment is recommended:

A. At least one large chalkboard.
0

B. At least one large screen for workshop instruction
activities and one or more small screens for media
previe0 rooms.

C. One slide/tape combination (such as a Mollensack Model
255 cassette player and,a carousel projector).

One filmstrip. cassette (combination) ptojector or a
filmstrip projector and a portable cassette player.

E. 16mm projectors and filmstrip projectors for media
preview rooms.

F. One overhead projector.

C. Cassette tape recorders for,previeving media materials.

4. Duplicating equipment:

. This service. may prove to be valuable for copying
various information and material& by participants.

Thte-service also allows youto shbCideas with
participants quickly if it's something you haven't
lanned for prior to the workshop.

OTHERS

The following miscellaneous items may enhance your workshop, efforts
and accordingly are included here:

1. Signs: Make signs which will:

4 35



A. WelcodP the participants to the workshop.

B. Assist he participants in finding the right room at
the ri time.

C. Reinforce significant items of info -tion.

Some eltapP es of signs include:

WELCOME WOR SHOP PARTICIPANTS

ROOM 'A" \ ROOM 40
o

WHAT IS THE TARGET?

WHAT ARE EFFEC1VE STRATEGIES?

HAVE WE REACHED THE TARGET?

2. Proiide needed clerical or copy services or make other arrange-
ments so that each participant and/or school, administrator re-
ceives a written proceedings\of the workshop. This proceedings
might include: \

,o
1 .

A. Definition of career education as developed by the
participants.

B. Completed curriculum rksheets of theperticipants.

Q. And other items as deoi ed - depending upon products
of workshop.

3, It is suggested you; provide for co fee.or other beverages for
the participants.

\.
This pre-planning guide has att4mpted to help you arrange a work-
shop. If you have successfully addresse all of e contents of this
manual and'others that may have arisen in your parti ular s4uatio,
you graready to proceed. It is suggeste that you devote energy to
the following: d

A. Detail planning for delivery f`the workshop instruc-
tion. This will require a sup rvisory function to
encourage and coordinate the p eparation by all work-
shop leaders and resource perso nel.

S

B. Review the post-workshop planning guide and begin
planning for the workshop follow ..up activities.

36
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WORRSHOF PLANNING CHECKLIST

Involvement of ileoplet

El School diatricta identified

Participanta selected

Inforcation sent to participant()

Leadbrs Selected for Each Module

El Introduction

11 Group collaboration

El Examining career education

The Infusion Procita

El Checking for succecto

El What next?

Expanding cooperative efforts between teacher and counselor°

E] Identifying and using community resource°

PtaRgration.of Leaders

(::3 WOrkabop leadership team meeting completed

[7,] Observers notified

Workshop PAS
C:=1 Workshop outline developed

4

Resource s04_

Resource people identified and arranged

El Resource materials arranged

QSupplies arranged

El Workshop fasilities obtained

El Workshop equipment arranged

Other
ti

E3 Coffee fostearticipanta

p Clerical help for participants

11 signs

37.
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POST-WORKSiOP PLANNING GUIDE
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The workshop has equipped participants with a preliminary skill

and understanding of a curriculum building process for career edu-

cation. Many of the participants 4re hopefully eager to continue

building career education curriculum and to implebent their newly

developed instruction. To capitalize upon this attitude and to es-

tablish 00M2 permanence to the gains of the workohoptoit is necessary

to provide encouragement and assistance after the workshop.

The follow-through of the workshop must provide a continuing

reward system for the teacher/participant. Such a fallow- through

can have a substantial "ripple effect" in the school s e . The

remainder of this section identifies
y
some key tasks in psoviding an

effective follow-through.

The major key in the follow-through effort it personnel. The

3,

first step, then, is appropriately, to identify someone to assume

responsibility for the task. In some instsaces this person would

logically be the building principal, curriculum specialist, career

education director, or department chairman. In other lestances.this

perdn could be the workshop implementor, a university faculty reap

bar, a central office person, an intermediate school district per-

son, or a Career Education Planning District coordinator. The par-

ticular situations in which the workshop was conducted, and the

participants were drawn from, should influence the selection of a

person for the 'follow-through activity.

38
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Step 1. The workshop implementor should assume respo
for the followthrough effort by initiating he follow
through activities or by identifying another. erson(s)
to do so.

Step 2. The follow-through person (coordinator) should p1
to attend the last session of the workshop or aboul
arrange a meeting with participants at the beginning.
of school to cooperatively plan follow-through acti.
vitieo.

Step 3. The coordinator should arrange for periodic (monthly,
for example) meetings to review progress and extend
or modify plans; ,

Step 4. The coordinator should enlist resources/to aid in the
/achievement of participants' goats:Iota stated on "Per-
(aonal Goal Setting" forms).

Step 5. The coordinator should initiate a.r6w rd alOtem to
recognise accomplishments of thsP-Oisk cieant group snd...

to provide en incentive for their 4ili ied interest:
The reward offered' for performance c411:4Abe university
credit, released time for addition pp mining, recog-
nition of accomplishment, involv t in helping other°
to implement career education, a /or others.

!Step 6. Identify persons who have been attracted by the work
Of the participants (parents, other teachers, admin-
istrators) and provide clarification if necessary,
perhaps encourage participation, sita inform the par-
ticipant of the attention he,or she has attracted.

Step 7. Periodically review follow-through effort pod modify
accordingly.

Step 8. Based upon follow-through success, plan additional
inservice programs for the participant group. This
can be accomplished individually (using "Personal
Goal Setting"), or /as a group. ,Additional workshops
could be a possible approach to proViding this in-
service.

39
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ALTEMATIVE RESOURCE MnERIALS

During the last year numeroua career education related material°

I

itemsbeen produced in the State. Th000 ite° that are available
through the State Department of Educattzi)nclude the following:

MICH/GAN CAREER EDUCAT/OU RESOURCES.

tookleyaand Srochurea:

An App acil to Career Education. A one-page brochure whichj*
deapribes the Michigan Career Education Model and strategies
being used for its implesiiantation.

Career Education in Michigan. A thirty-five page booklet thbt
presents the Michigan career education concept and reviews the
efforts) of several career education projects in Michigan.

Career Education: An /ntroduceion. A self instructional '.

bookleton career e cation in Michigan: It presents the
rationale for, backgr and of, and the major components and
elements of career ucation.' It 'may be used on an individual
or group basis.

Consumer's Guide for Career,Education Personnel Development.
A brief overview is provided otthejvarioua Agreer education
packages available in the state, Perdonnel qualified to

' implement these package° and university services` related to
a

career education are described.

Michigan Career Education FoldeF. his attractive folder
provides a brief overview of career education in Michigan.
It wary designed for use at workshops and conference°.

Personnel Planning Kit: Aids to the Implemen tion of Career
Education. The kit'contains a series of inatru is that may
be used to determine the needs of various gr a o local
educators in implementing career education. Agar ural
Manual on how to use the materials is also inclu

pilmstrepa:

An Introduction to Care* Education. This filmstrip was de-
signed primarily for administrators and CEPD personnel. It
presents an overview of the major components of career
education.

Alia is Career Education? This filmstrip is available tolall
districts in the State. It provides a basic overview of Career
education. It is designed for all grbups (community and edu-
cational) in definingnd presenting a rationale for career
education

.
40
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UNIT TAflLE OF CONTEUTS

Introduction to the.Workshot

Workshop Format

Pre-test

Abstract Participant Performance Objectives

Participant Performance,Objectives

Participant Information Sheet

University Information

Effective Group Collaboration

"Perception"

Small Group Exercises

43
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MODULE PLAN

/ ODULE: ANT DUZTICO TO THE WORKSHOP

0

bjettivee:

This Astructional module will serve to

A. Ciarify for the participants:

(1) The expectations asked of them during the workshop.
(Participant Performance Objectives)

(2) The workshop format design, its procedures, activi-
ties, and resources which are planned to assist them
achieve the expectations asked for in the "Partici-
pant Performance Objectives".

(3) The requirements for those enrolled in the workshop
fog` university credit, if any is offered.

B. Assess participants current understanding of career edu-
cation concepts' and strategies. (Pre-test)

Learner Activities

Take pre-test

Participate in small groilp
. "get acquainted" exercises

Learner Resources

Pre-test

Hand-out: "Get acquainted"
exercise

Leader Activities

Introduce workshop

Give pre -test

Leader Resources

Pre-test package
- evaluation instructions
- pre-tests

Introduce small group exercise Hand-out: "Get,Acquainted"
assign participants to exercise
small groups (randomly
or arbitrarily)

4 4
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CURRICULUM WORKSHOP
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PRETEST
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CURRICULUM WORKSHOP EVALUATION

.(Pre-Test)

'/ NAME SCHOOL
4,

Present Position Acheck one) Present Assirment (check one)

0 Teacher ED Elementary

El Counselor 0 Junior.High

1 0 Ilkdrainistrat or ED Secondary (Academic)
i

= Student EI See.condary (Vocation40.

1:71 Other (specify) El Post Secondary

PART I

THE FOLLOWING QUESTIONS RELATE TO EXPERIENCA YOU MAY HAVE HAD
PRIOR TO THIS WORKSHOP. PLEASE READ EACH ITEM CAREFULLY AND ESTI-
MATE, TO THE BEST OF YOUR RECOLLECTION, THE DEGREE TO WHICH YOU
MIGHT HAVE PARTICIPATED IN THESE ACTIVITIES.

(1) Number of years teaching experience:

(2) Amount of career education inservice training:.

(a) Number of hours spent in formal career
education workshops:

(b) Number of hours spent in career education
staff meetings:

(c) Number of credits from college classes in
career education: (specif)I uarter or
semester credits)

(3) Have you ever been involved in other career education activic.
ties? Yes No

If yes, explain briefly:

46



I PART II

THE FOLLOWING
LEDGE di THE NICHI
CAREFULLY AND CIRCLE
THE BEST ANSWER.

S WERE DESIGNED TO DETERMINE YOUR
EDUCATION MODEL. EXAMINE EACH I

LE R OF THE RESPONSE THAT YOU FEEL

(1) The infusion process, according to the Michigan Departmen
Education materials:

(a) is a learning technique that provides students with t
skills neceosary for realistic decisiod-making.

(b) incorporated the instructional, guidance and administr ive
services of a school into a cooperative approach toward
instruction.

(c) places equal emphasis on the delivery of career develop
and vocational learning.

(d is a process whereby career development and the existing
instruction is delivered cooperatively.

(2) In today's schools, most instruction relates to:

(a) Career Development

(b) Career Preparation

(c) Career Roles' c

(d) Career Informatton

(3) According to the Michigan Model career edication away: 6e defined
is: _ t

(a) a process whereby individuals may fulfill their unique
needs with regard to their future life roles.

(b) a system that delivers career developCent skillp to all
K-12 students.

(c) a process that provides individuals with cusriCuluntoptions.

(d) the technology and resources needed to estab410h a realistic
base for decision-making.

1-5
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(4) Career development, according to the Michigan Model, to
intended to:

(a;) develop an awarenesa of occupational rolea and training
options among student:a exposed o Cite career education
curriculum;

(b) assist the local school staff and community in the proceoo
of meeting local manpower needs.,

d
(c) enable individuals to make_ informed career decisions.

(d) to establish a priOrity in the local school for purposes
of developing a vocational-technical curriculum'exper-
ience(s) consistant'uith academic goals.

,(5) The infusion process, as d career education strategy:

(a) \replaces the existing_ curriculum with a ore relevant,
vocationally oriented curriculum.

(b) incorporates the instruction and administration of a
school into a cooperative unit of instruction.

(c) places greater emphaais on the delivery of career
development than it does on academic learning`.

(d) eliminates the need for career education coursed at many
grade levels;

(6) According to the Michigan Model, self-awareness and explora-
tion activities focus primarily upon helping individuals:

(a) understand themselves in relation to their educational'
activities.

(b) understand themselves and others.

(c) identifying career information sources for purpose° of
pursuing a realistic career goal.

(d) understand the relationship between careers and a student's
curriculum.

(7) Career awareness and exploration, according to the Michigan
Model, is primarily concerned with: t .

(a) the development of training programs to provide individuals
with the skills necessary for job entryt

O
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(b) focusing the curriculum and guidance, service on occupa-
tional resource information.

..

Ne) the development of students' a renesa of available Job

7optips.. .,,.

(d) the development of a knowledie and understanding of the
educational, social, work and leisure world°.

.(8) Decision-Making and Planning, according to the Michigan Model
is concerned with:

,
(4 helping students pick a canter co That their remaining

education can be more meaningful.

(b) providing appropriate cork experience and training.

(c) helping students to apply a systematic method' of decision-
. making to their liven.

..-

(d) helping students identify' career options which are avethl-
able in their community.

(9) Career Placement, according to the Michigan Model, is primarily
concerned with:

(a) the establishment of educational criteria for job placeient.

(b) the development of student awareness of the utilization
of the job placement prograjas.

(c) the development of goal-oriented behavior in'students. ,`

(d) the establishment of statewide regionalized job placement
0 programs.

(10) The attainment of essential vocational and academic skills is
most closely identified with:

(a) Career Roles.

(b) Career Development.

(c) Career Preparation.

(d) Career Information.

1-7
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PART III

EXAMMNE THE FOLLOWING ITEMS AND RATE YOURSELF WARDING TO THE
DEGREE TO WHICH YOU FEEL THE STATEMENT REFLECTS YOUR SKILLS AT THE
PRESENT TIME. PLACE AN "X" IN THE SPACE YOU FEEL BEST DESCRIBES

YOU. THE FIRST'OHE IS DONE FOR YOU AS AN EXAMPLEp

At this time, do you feel'you have the skill necessary to:

(Example)
(0 Work effectively with other teachers?

/
Yes , Absolutely
Absolutely: X : . : :N t

(2) Articulate to others, a definition of career education?

\

Yes Abskolutely

Absolutely: : : : :Noe

(3) Develop lesson plans that incprporate careerdevelopment\ content
into my existing instruction?

Am
Yes
Absolutely: '

(4) Articulate to others the Michigan Career Education Model?s
40

Absolutely
:Not

Yes
Absolutely(:)

Absolu ely
, :Not

(5) Specify performance goals and objectives for my instruction

Yes Absolutely
Apsolutely: : : t : :Not

(6)' Develop learner activities that are effective in achieving
career deyelopment outcomes? 0

Yes Absolutel
Absolutely: :Not

(7) Identify audio-visual and support materials to supplement my
career development instruction?

Yes
Absolutely:

Absolutely
:Not

1-8
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(8) Contribute toward the development of a school and/or district
career education plan?

Yes
Absolutely:

Absolutely
:Not

(9) Identify the role of the school in delivering career education?

Yes
Absolutely:

Absolutely
:Not

(10) Identify Community resources that could supplement my career
development instruction?

Yea 4-

Absolutely:

PAST Iv

Absolutely
:Not

READ EACH OP THE FOLLOWING COMPLETIONS TO THIS SENTENCE:
INDICATE THE EXTENT TO WHICH YOU AGREE DR DISAGREE BY PLACING A
CHECK IN THE APPROPRIATE BOX.

I belieVe that I have a responsibility, in my present position, to
plan and deliver instruction which enables students to:

1. Identify and explore alternative leisure
roles and settings.

2. Recognize self development is a life ;

long process.

3: Understand the nature of deciiion-
making.

4. Develop skill in monitoring progress
on career plans.

5. Acquire information about personal
characteristics .of self and others.

1-9
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6. Identify and explore alternative family
roles and settings.

7. Implement educational and/or career
plans.

8. Identification and exploration of options
in terms of self assessment.

9. Understand individual and group aspecta
of behavior.

10. Identify and explore alternative citizen
roles snd settings.

11. Acquire and apply interpersonal skills.

12. Acquire knowledge and skills necessary
to implement career plans.

Identify and explore alternative occupa-
tional roles and settings.

14. Develop skills in decision-making.

15. Establish career plans.

16. Recognize educational alternatives and
their applications.

17. Modify career plans to maintai+Consist-
ency with changing career goals.

11
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GET ACQUAINTED EXERCISE - GROUPS

DISTRUCTIONS:

Listed below are eight open-ended statemints intended to
help members; of a new group get better acquainted. Each.
member of the group should introduce him or herself by
verbally completing these statements.

1. 1 name is

2. The reason I'm here is

3. When I am in a new group I

4. I am happiest when

5. Right now I'm feeling

6. ' I get angry when

7. I atr most frightened of

8. What I think you need to know is

w
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Learner Activitieo Learner Reoourceo

p

Listen to a presentation in
which the design of the workshop
in explained using the following

othree queotions as an organizing
theme:

- -What is it We Want to Achieve?
eat II: The Target!

- -What is Needed to Achieve the
Desired Results?

Unit III: Strategies

- -We Have Succeeded.

Unit IV: Wcp-Up

Questioning presentor for clari-
fication of workshop design.

Leader Activities

Present an
workshop using tree
quastiOvis as aftheme.

-

view of the

WorkshOp Outline -

Participant performance
objectives

ti

da

Leader,Reiour

Workshop Outlines

Present the workshop abjectly
and clarify their meaning an
rationale where, necessary.

1-12
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CAREER EDUCATION womillop
PARTICIPANT PERFORMANCE OBJECTIVES

Given the necessary time, lesourcec, and information, and coupled`
with a collaborative effort on the part of all in attendenc,, at
the workshop you should be able4to achieve the outcomes noted below:

1. Develop and articulate to others a defidition of cireer
edUcation he/she can support and promote.

2. Possess a knowledge of and articulate to oghere the com-
plementary relationships that exist between the concepts-

"-, of career education and their present education programs.

3.. Value fhe,psocees of integrattng carter development-Per-
formanceotnaleetors with carer preparation performance
indicators which "Theiude academic vocational and technical
subject matter perforlailee,Ojectives as a productive
means of improving 36001 cm-alma:a.

4. Assoc other services and resources available within
local distr to assist in the implementation -ofthe
career educati;ii-onevti.---,

c4

*8. Value the process of plahntng instruction in a systematic
manner that is characterized by answering the following

Dev p through a prescribed "fount a Minimum number of
lesson plans or career guidance pans ghat y9.0 can use
during the next school year.

*6. Identify and make application of home, scho 1, and community
resources which will contribute to the effectiveness of the

co,
pupil's learning experiences.

*7. Promote the cooperative working relationships between teachers
and counselors to increase the effectiveness of the pupil's
learning experiences.

r

P

*Optional

statements:

- Determining and describing what it is we went to
achieve.

- Doing what is necessary to schieve°the desired,
results. .

- Checking to see than we have succeeded in doing
what we set, out to do.

1-13
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CAREER EDUCATION WORKSHOP 5 DAY FORMAT
4

y

MONDAY

-
TUESDAY

,

WEDNESDAY

,

THURSDAY FRIDAY 6-,v

.

8:30

..

Art

Cr)

Introduction to the Components of Career
Development and,,,Career
Preparation

Generating-Ideas for
Career Development
Goal Attainment

The Infusion Process

purricuIum Development

-CUrricupum Worksheet
-Careertuidance
Planning Sheet

.

(Individual assistance
on request)

.

..

.

Curriculum Development

'*

.

.

A

. .
.

"love we reached this
Workstfop:. targek?

Checking for'success
Curriculum evaluatiOn./

t 4-:.ir

Post-Test

4.ir

. '-
I. '1'

.'

-

tt

----:-----34`..

.

Format
greTest °

Get Acquaints
Participant
Performance
Objectives
Information Sheet' .

University Information
Effective Group Slide-tape or fibs-

The Infusion Process

.

-Collaboration strip:
Small Group Exercises

Examinint Career,
Education -

IntroduCtion to.
Career Educatiortz
Concepts
Determining School
District Roles

or

LURCH
vr

LUNCH ,

e

LUNCH LUNCH
.c

.
LUNCH

1:00

1

Relating District
Roles to Local or
State Goals

Developing a Working
Definition of Career
Education

Assessing Student Exit
Competencies

....---- --.

Introduce:
The Infusion Handbook
for Teachers

The Infusion Handbook
for Counselors

Resource Stations
Resource Persons
Curriculum Worksheets
Career Guidance
Planning eets.

A Guide ..r CompletingGuide`
the . -er Education
Work eets
Sample Completed
Worksheets

Curriculum Development

(Individual assistance
on request)

t,

-

t

. --

...---

,

.

Curriculum Developsitrt-

or

Optional.Modules

.
.

.

,

/t

_

Wgat Next?
.

w

Personal goal setting

Wrap-up

t3-

,

I .

4

1
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Learner Activities Leaiier Resources

Review participant information
sheet

Review university, requirement°
and take any necessary action
for registration, etc.

Handout: Participant
Information Sheet

Handout: UL'versity Repeat

Leader Activities Leader Resources

'Review organizational
information:

Parking
Attendance,
Etc.

Handout special business
(for universtty credit, etc.)

Handout: Participant
Information Sheet

ti

Handout: University Requests



INTRODUCTION TO CAREER EDUCATION

PARTICIPANT INFORMATION SHEET

1. ATTENDANCE: Participanta,will be naked to sign 2 daily attend-
anceance roster. This will be partiEglarly iaportant
for those enrolled in,the-workshop on 0 credit bapio
(Univereity or local edit).

2. ,EMERGENCIES: Should a personal emergency preclude attendance
at the workshop at any time, participants are to
notify the workshop offices at the following number

'Messages can be given participants
At the workshop by calling the above number.

3. DRESS: It is the hope of the worksjPataff that the work-
shop be an informal/ofien productis4 two weeks.
Dress that is moat comfortable for each participant
is appropriate.

4. INDIVIDUAL Any participant having an individual problem with
PROBLEMS: any aspect of the workshop wip be given individual

assistance to the extant possible by the workshop
staff.

5. PARKING: Workshop participants are" awaked to park

6. STAFF The Career Education Offices are located
LOCATION

7. BUILDING The Workshop site will be open daily from
HOURS: through

8. LUNCHESe, No lunch provisions have been made at the Educational
Service Center. Several restaurants are available
in the near-by area.

9. TELEPHONES: Telephones for local calls are available at

44,
e,te
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INTRODUCTION TO CAREER EDUCATION
1
Course liMmber

I
University Credit Requirementii of

Workshop Participants

Those enrolled 'in thio workshop for TWO SEMESTER hours of credit
will be expected to complete the following tasks:

t .

1. For those de4ring as "A" in the workshop, the following
criteria must be mat:'

.

A. Perfect attendance during the. days of the workshop
at the

B. Completion of a minimum of 'six (6) curriculum &Ada
worksheets each of which' will contain in writing: .

1. One academic Orformance objective.
2. One career development performance objective.
3. A minimum'of three' (3) learner activities

designed to achieve the objectives noted -
these activities should provide thelearners-1with

'several options regarding achieving the objectives.
4: Necessary resources, teacher activities, and

support services needed to bring about the
identified learner activities.

5. A per' -test design.

6. A post-test design.

C. Completion of tasks regarding a minimum of three (3)
community resource contacts As noted by

1. Completed general interview contact sheets, or
completed narratives showing plans and organisation
for using community resources in planned instruction.

2. Incorporating at least one community resource in a
curriculum guide worksheet lesson.

4

D. "Piloting" at least one lesson/unit through an illustrated
role playing presentation.

E. Observed participation in all workshop developed instruc-
t tional activities.

1.
This is a sbmple of possible university requirements for credit.

'It may vary depending upon the university involved.

Substitution of any of the above requirements is possible through
mutual agreement of,workshop participant and workshop leaders. '

41/0 1-17
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2. For those desiring a "B" in theporkahop, the
fol wing criteria must be mt:

A. Being present during at least eight (8) days of 414p
the scheduled worksfilop pidgrama

D. .Completion bf a minimum of aim (6) curriculum guide
workoheets each of which will contain inyriting:

1. One academic performance objecti4ea
2. One career development performance objective.
3. A minimum of two (2) learner activities

deoigned to achieve theobjectives noted.-
4: Necessary resources, teacher activities, and

supporoservices needed to bring about the
idpntified learner activities.

5. A pre-test design.
6. A post -test align.

C. Completion of at least two (2) community resource
. contacts as noted by

1. Co)leted general interview contactsheets,,or
completed .narrative showing plans, and organization
for usingCoMmunity resources infplanned instruction.

2. Incoiporating at-least one community resource in a,
.14tAi curriculum guide wdrksheet lesson/unit.

D. "Piloting" at least one lesson/unit through an illustrated
role playing presqntation. .1

E. Ob erved participation in all workshop developed
ins ructional activities on days in attendance.

Those enrolled in t i orkshop for, THREE SEMESTER hours,df credit
/ will be. expected to complete the following tasks:

A. The requirements as noted under those enrolled for TWO
SEMESTER hours of credit plus;

B. The completion of an additional assignment as identified
ai'd mutually agreed to by workshop participant and
workshop leaders.

I NOTE: Administrators, counselors, and librarians are ecpuraged to.
develop plans tailored to their specific instructionsl services.

/Sull:stitution 'nf any.of the above requirements is possible through°
tualk agreement of workshop,participant and workihop leaders.

1-18
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NODULE PLAN

IMRE: effective Group Collaboration

Objectives:

This instructional module will serve to:

A. Reacquaint the participants with:

(1) Some basic principles fundamental to group processes.

(2) A point of view which suggests that group collaboration
is an effective means to achieve ceTtain ends:

(3) Some of the problems which impede the effective
utilisation of this process.

B. Provide the participants with opportunities to practice and
to analyze group techniques for the purpose of preparing
themselves tp utilize this process effectively throughout
the workshop.

Learner A

Individually complete "Percep-
tion". and

Complete in small groups the
%raubridge Exercises and its
analysis sheet.

Large group discussion on
results of the Drawbridge
Exercise.

Other group process activities
identified by the workshops
leader. May be substituted
for any of the above.

Leader Activities

earner Resources

Handout: "Perception"

and

Handouts Drawbridge Exercises
and Analysis Sheet

r

A

Leader Resources

Select at least 1 of the group
process activities suggested
above or others that you would
prefer.

Introduce selected situation.

Lead large*,group discussions.

Handoths: For identified
activities. '.

4
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s;PERCEPTIONS"

A. GENERAL FRANE,OF REFERENCE
Internal
GroWth orientation
Perceptual meanings
People
Hopeful
Causation oriented

B. EING PEOPLE AND THEIR BEHAVIOR
As capable
As trustworthy
As helpful'
s unthitatening

A. respectable

Ip.m1M.1111.

C. THE HE S SELi SEES SELF AS :

.41.1Mno Ident ied with people
Enough
Trustwo by

- Liked
Wanted
Accepted
Feels certa sure
Feels aware
Self revealing

11
Ip.m1M.1111.

Imenl.=1
D. THE HELPING TASK AND

Helping
Altruistic

*_ Larger
Understanding

_Accepting
Valuing integrity

APPROACH TO PROBLEMS IS:
-"" Positive

Open to experience
Process oriented
Relaxed
Awareness of complexity
Tolerant of ambiguity

External
Fencing in or controlling.
Facts, evento
Things
Despairing
Mechanics oriented

Incapable
Untrustworthy
Hindering
Threatening
No:account
Unworthy

'Apart from people

Not enough
Not *rustworthy
Not liked
Not wanted

_No accepted
Doubt
Unaware
Self concealing

PROBLEMS (PURPOSE ISM:+ Dominating
Narcissistic
Narrower ,

Condemning
Rejecting,
Violating integrity

-ft

Negative
losed to experience
ds oriented

ulsion to change others
implification
rant

ofx

E. APPROPRIATE METHODS FOR HELPING
Sees helping methods superior to mani
Sees cooperation superior to competiti
Sees acceptance superior to. appeating

Ling methods

Sees acceptance superior to rejecting (at king)
Sees permissive methods superior to authori flan
Sees open communication superior to closed c unicstion
Sees giving methods superior to withholding \
Sees vital methods superior to lifeless

Ref. Grad. Seminar on the Helping Relationship, College o Education,
University of Florida, Arthur M. Combs, Chairman.
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Alternative to "PERCEPTIONS"

AGREE-DISAGREE STATEMENTS ON GROUPS

Instructions: Read each statement once. Check whether you agree
(A) or diigree (B) with each statement. Take about four minutes
for this. Then in,small groups try to agree or disagree unanimously
with each statement aa a group. Try especially to discover reasons
for disagreement, /f your group cannot reach' agreement or disagree-
ment, you may change the wording in any statement enough to promote
unanimity.

KEY:

( ) 1.

( ) 2.

( ) 3.

( ) 4.

( ) 5.

( ) 6.

( ) 7.

( ) 8.

( ) 9.

( ) 10.

"A" if you; agree: "B" if you disagree

A primary concern of all group members should be to establish
an atmosphere where all feel free to express their opinions.

In a group with a strong leader an individual is able to
achieve greater personal security than in a leaderless group.

There are often occasions when an individual who is a part
of a working group should do what he thinks to right regard-
less of what the group decided to do.

Members should be required to attend meetings for setting
group goals and discussing group problems.

'Generally there comes a time when democratic group methods
must be abandoned in order to solve practical problems.

In the long run it is more important to use democratic
methods than to achieve specific results by other means.

Sometimes it is necessary to change people in the direction
you yourielf think is right, even when they object.

It is sometimes necessary-to ignore the feelings of others
in order to reach a group decision.,

When the leader is doing his best one should not openly
criticize or find fault with /his conduct.

There would be more attentiveness in meetings if the leader
wrid get quickly to the point and say what he wants the
gr6i* to do.

1-21
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STATEMENTS ABOUT BELIEFS
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The average human being has an inherent dislike of work and will avoid
it if he can. 0 1

2. Under the conditions of modern industrial life, the intellectual
potentialities of the-average human being are only partially utilized.

'

3. Mast human beings prefer to be directed, wish to avoid responsibility,
[Nye relatively little ambition, and want security above all.

4. External control and the threat of punishment are not the only means
for bringing about effort toward organizational objectives. Man will
exercise self direcXion and self control in the services f objectives
to which he is committle.

, ... ... .../

5. The expenditure of physical qpd mental effort in work is as natural
,

as play or rest. ''

g,

..-

6.
--'-'--,.

Mast-people learn, under proper condit s not only to accept but
to seek responsibility.

...-- .

7.

-->,

Commitment to objectives is related to the rewardNesociate ith
. .

their achievement. , °

8. Because of the human characteristics of dislike of work most pe
must be coerced, controlled, directed, or threatened with punishment

to
tet them to put forth adequate effort toward the achievement of
nizational objectives.

.

9.

.

The capacity to exercise a relatively high degree of imagination,
ingenuity, and creativity in the solution of organizational
objectives is widely, not narrowly, distributed in the population.'

.

,



THE DRAWBRIDGE EXERCISE

(Please read the story, then follow, the instructions at the top of

the next page).

As he left for a visit to his outlying diotricts, the jeolouo Baron
warned his pretty wife: "Do not leave the cantle while I in gone,

or I will punish you severely when I return!"

But as the hours paosed, the young Baroneso grew lonely, and despite
her husband's warning, decided to visit her lover who lived in the
countryside nearby.

The castle was located on an island in a wide, fast-flowing river
with a drawbridge linking the island and the land at the narrowest
point in the river.

"Surely my husband will not return before dawn," she thought, and
ordered her servants to lower the drawbridge and leave it down until
she returned. .

After-spending several pleasant hours with her lover,--The Baroness
returned to the drawbridge, °Oar to find it blocked -by a madman'
wildly waving a long and cruel knife.'

"Do not attempt to cross this bridge, Baroness or I will kill you,"
he raved.

Fearing for her life, the Baroness returned to her lover and asked
him for help.

"Our relatiOnship is only A romantic one," he said, "I will not help."

The Baroness then fought out a boatman on the river, explained her
plight to him, and asked him, to take her across the river in his boat.

"I will do it, but only if you can pay my fee of five Marks."

"But I have no money with me!' the Baroness proteated.

That is too bad. No money, no ride," the boatman said flatly. r,

Her fear growing, the Baroness ran crying to the home of a friend
and after again explaining the situation begged for enough money to
pay the bostmanbis fee.

"If you had not disobeyed your husband, this would not have happened,"
the friend said. "I will give you no money."

With dawn appraschtsng and her 1aseresArce exhausted, the Baroness
returned to the bridge in desperation, attempted to cross...,to the
castle, and was slain by the madman. of
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DIRECTIONS: In the previous story, there are oix characters°
They are (in alphabetical order):

The Baron

The Baroness

The Friend

The Lover

The Boatman The Madman

Using the list above, rank the characters (from 1 to 6) in the order
of/their responsibility for the death of the Barohesei

Now, work with the other members of your group and decide on a
Arot rank'order for the six characters.

The Drawbridge Exercise is a simulation depigned to illustrate the
importance and effect of personal value systems in interperional
relationships and decision making. Please discuss the questions
below in your group.

How did you see personal value systems affecting group
communication and decision making?

What methods were used to influence minority opinions?^A

This exercise often generates strong feelings, both
positive and negative. What feelings did you see yourselT
and oth members of your group displaying?

, What implications does this exercise have for your behavior
in your professional role?

e.
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There are particular processes and behavior° that distinguish an
effective, working group from a "collections of individuals." Using
this Sheet as a guide, assess the group in which you participated
today. Hopefully this analysis will give. you SOS2 thoughts relative
to the-

-.
things you can do to strengthen the group collaboration process_

during the remainder of the workshop.
o

--What happened to suggestions, ideas, and proposals from individual
group members? (Discussed freely, ignored, rejectedretc.)

--Were all members of the group contributing, or were some members
being quiet - and ignored? (Often high participators OSSUE2 that
low participators are agreeing with them simply because they are
silent).

--Did it appear that the atmosphere in the group permitted everyone
to contribute freely? What was contributing to the atmosphere?

--Who was influencing fhe group? How were they doing it? (Some

typical behaviors include interrupting, talking louder, expressing
strong personal feelings, using part of the group, to pressure minority,
threatening, and refusing to listen to opposing-points of'view).

--How well were group members listening? (When s6iiOne is talking,
are other-group members listening attentively, or are some "tuned
out," trying to break In with their own contributioall or talking
with other members (sub groups)? Are several persona talking at once?
Are group members listening closely for the "meaning behind the meaning"?)

--How are decisioni being made? (Consensus, voting, bargaining,
"Oorse-trading," imposed by strong members or segments of the group, etc).

--How much commitment did individual group members have to the task
the group was working on? How waa this affecting group action?

Listed below are a number of adjectives. Circle the three that you
feel best described your behavior in this group. Cross out the three
adjectives that you feel. least described your behavior in this group.

:Ten warm listening
aggressive leader constructive
hofteat accepting humorous
self-confident confronting tense
distant knowledgeable comfortable
hard strong real
relaxed . autonomous conforming
:affectionate risk-taking
participating quiet

1-25
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HOSE AND
WATER
OUTLET

Using ALL these items create a garage
door which will open autordstically.

A GARAGE DOOR
(sliding variety)

A MALLET
AQUARIUM

4O?
AN EXPLODING
CAP

HOUND
SLEEPING
ON A TABLE

A PISTOL AND
BULLET

:IGONT END oe
AN AUTOMOBILE

A RAWT AND
NEARBY BURROW

CAN FULL
WATER

A LAWN SPRINKLER

. A FLEA .=

PROCEED TO UNIT II;..THE TARGET 1

1-26
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THE TARGET I

MODULE
EXAMINING CAREER EDUCATION



MODULES

UN/T TABLE OF CONTERM

Examining Career Eduction

Introduction to the conceptsnf Corea- Education

Determining School District Roles

Relating District Roles tOLocal or State Goals

Developing'a Working Definition of Career Education

Assessing Student Exit Competencies

Components of Career Development and Career
Preparation

4
Generating Ideas for Career Development Goal

Attainment

. 70



MODULE: EtAMINING CAREER EDUCATION

Objectives:

This instructional module will sera: to:
-

yht

A. Provide background about the nee. fl Career Education.
0

B. Familiarize the participants with the Michigan model and
the Career Education Advisory Commission definition.

C. Provide a common assessment of the effectiveneas of Or
opal school system on a pet of student exit capetendes.

D. Familiarise the participants with the specific goals and
performance indicators of Career Development.

SPECIAL INS UCTIONS TO WOR1 HOP IMPLENE OR\

Is module has been designed for use with groups having
varying levels of background and awareness in career education.
You will probably want to,inguire about the background and
previous career education experiences of your group before pro-
ceeding through all parts of the module. Groups with a high
level of career education awareness may wish to exclude portions
of this module.

Before beginning the module you will need to:

1. Determine whether the local districts represented in
your group have established their own set of goals.
If they have, obtain copies for use with the group
,and. for use with Worksheet 3 in Part C. If local goals
have not been adopted, obtain copies of the Common
Goals of Michigan Education to be used with Worksheet
2 in Part C.

2. Prepare or copy the needed handouts from this module.

3. Obtain the.neededifilms, filmstrips, and/or slide/tapes
you will be using.

4, Read through the Learner Activities/Learner Resourbes
section of each Part to make sup you have everything
vou need and to determine whiWportions of the module
vou might wish to alter or delete.

7 1 .
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PART A

INTRODUCTION TO TRE CONCEPTS OF CAREER EDUCATION
TOD

This part of the module is de'signed to provide the participants

with a general-background of what Career Education is and why it is

needed in our schools. In addition, participants will be given an

introduction to the Michigan Model of Career Education and to the

general definition adopted by the Michigan Career Ed6cation-Advisory

Commission. The activities included are primarily receptive in nature

- and may be completed as a total group. -

The emphasis and timespent`bn)this part will be determined by

the degree of awareness amo4 the participants. Groups with a high
0

level of awareness may wish.to entirely omit this part.

11 -3
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LEARNER ACTIVITIES LEARNER RESOURCES

1. View film(o) and/or slidd/
tape

2. Large group presentation
and discussion of the
Michigan Model for Career
Education

3. Large group presentation
an discussion of What is
Cakeer Education in
Michigan?

4. Summarize. background in-
formation:

- why might we need
Career Education?

- what are the .major
thrusts of the Michigan
MOdel for Career
Education?
wnat areas of the school
progratil are included in
Career Education?

1.

2.

Films - Career Education
Choice Not Chance

Slide/Tape - What is Career
. Education, is

Michigan Model for Career
Education
Optional handout

or
Transparency,

3. What is Career Education in
Michigan?
Optional handout, -

11-4
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CA REE E UCAT1ON

CAREER DEVELOPMENT

I

tff

CAREER PREPARATION

. SELF AWARENESS ACADEMIC
and jr EDUCATION
ASSESSMENT

CAREER AWARENESS
and
EXPLORATION

CAREER
DECISION MAKING

CAREER PLANNING
and
PLACEMENT

,

N 1NTEGRATED*APPROACH
. .

fl

VOCATIONAL
EDUCATION

TECHNICAL
EDUCATION

4
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WHAT IS CAREER EDUCATION IN MICHIGAN?

Career Education is the delivering of skills to all oeudento which
will provide them with the ability to explore, underatand, and perform
in their life roles while learning, working, and living.

In this statement, the Michigan Career Education Advisory Commitmion1

is expanding the definition of "career" to include the individual's
life roles as citizen, family member, and participant in aesthetic
and recreational experiences, 00 well as worker. Using this broader
definition of the word career gives career education sufficient scope
so that it embraces all elements of the Common Goals of Michigan
Education. The goals stress the individuals acquisition of basic.
skills, preparation for social participation and change, ability to
think creatively and critically, development of a strong self-concept,
and the gaining of occupational skills.

All elements of education have a role to play in Career Education. In
addition, the implementation of Cares' Education requires theparti-
cipation of the school and the total community in a cooperative rela-
tionship.

The various segments of Career Education generally separate into two
broad categories, those being Career Development, and Career Prepar-
ation.

Career Development is that part of Career Education which includes:
"Self Awareness and Assessment, Career Awareness and Exploration,
Career Decision Making, and Career Planning and Placement.

Career.P;eparation is the acquiring of academic and vocational know-
. ledge and skills necessary to implement career decisions and plans.

4

O

I

1 Appointed by Ce authority conrain.e ii. rhitlic Act 97 of.ihe
Publ . Acts of 1974.

11 -6
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PART k

DETERMINING SCHOOL DISTRICT ROLES

Thio portion of the module to designed to allow the participants

e
to develop a common base of undirotanding.about the role° of their

school°. Each participant wi I examine his/her beliefs about the

roles of the schools in his /het district. Thio will be followed

by oharing and discussing with- other workshop participants to form a

common base for further examining the concepts of Career Education.

Worksheet 1 has been designed to encompass a broad range of

possible school roles. Some of the suggested roles may elicit strong

reactions from some of the workshop participants. In addition,

space has been provided for individuals or groups to add'important

a

roles which they feel havejmen omitted from the list.
0

42

io
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LEARNER ACTIVITIES LEARNER RESOURCES

1. View filmstrip /cassette 1. "Roles and Goals"

Note: Use a filmstrip projdctor that can accept a cassette
and that will advance with a sync - pulse.

e.g., Dukane 28A15 assette Supermicroastic
Dukane 28A49 ssette Nicromatic

Use a filmatr
which causes
filmstrip man
script in the
the filmstrip.
e.g., Dultane 2

Any cass

2. Participate in large group
discussion or small group
discussion about the film-
strip.

3. Individually complete
Worksheet 1, "The Schoo
in My District Should
Assuming the Folio
Roles."

4. In small gr
your resp
1 - Atte
sensuer or the
sc

projector and .a cassette player
u to advance the frames of the
lly. You will need to 0611ow the
operator's manual" t t acco4anies

6 Filmstrip Pr. j ctor
tte playback , ine

_

2. "Roldxrand Goals" operators
10631 and discussion guide.

up.

, compare
to Worksheet
reach con -

roles Of the
within your small

,Record small group results.

L 1_

CdrTINUED PN THE NT PAGE ]

.//:orks et 1, "The Schools in
my Dis rict Should Be Assum-
ing t FolloWing Roles."

. Participants Worksheet 1.

\
Large sheets of newsprint N%

or

%acetate sheets for use with\
Overhead ProjeAeor

or
otir means of visuall die-
pla ing results\for the total
group.



LEARNER ACTIVITIES . LEARNER RESOURCES

6z Participate in large group
discussion of the recorded
results of Worksheet 1.

- where do the groups
agree?

- where do they disagree?
- what might be some ma-

', sons for. these (Hafer-
. encesI
- what degree of consen-

sus do we have for the
total group?

7. Summarize the activity:

- consensus on the roles
. for schools.
- need to est ablish goals

for'the school based on
these roles.

6. Recorded results of small group.

k
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WORKSHEET I
o

THE SCHOOLS IN MY DISTRICT SHOULD BE ASSUMING THE FOLLOWING ROLES I

ACCEPT
..

.

. _

.

HY SMALL GROUP
ACCEPTS

1. Assisting the 4 udents in acouiring information about their
personal, characteristics as well as those of others.

2. Accepting responsibility for meeting the nutritional needs
.. of students. ..

3. Developing aivariety a personal interests through enrichment
in thephys4ical sciences, social sciences, humanities, and creative

Jrts. 1
___

.

4. Helping students acquire and apply interpersonal skills.

5. Developing a specific set of values with the students.

6. Developing the students' conceptual knowledge in mathematics
and their ability to perfotm-mathema ical operations.

.c.....L .

7. Helping students to identify and explor a variety of alternative
occupational roles and settings.

1

tit Helping students develop employability skills or to have a
saleable skill.

tv,rr., 7.--
9. Assisting students to be able to adjust to societal changes and

changes in_porsonal gysls.

10. Assisting Students to recognize various educational alternatives
and how they might apply those opponunities.

11. Developing knowledgeland skills in family living.
......

12. Developing the students' decision-makin skills.

, .

.--.. ...-T
.

.

13. Providing services and activi5,,ips beyo the regular school day.
..

t
.

I

tab
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WORKSHEET I-.(continued)

ACCEPT
14. Developing the students ability to comprehend and communicate

ideas through reading, writing, listening, and speaking:

MY SMALL GROUP
ACCEPTS

15. Providine experiences that will lead to the students' being`

4 ab.le to assume increasing responsibility for their own learning.---.--r -----------
lb. Helping students develop an understanding of the various life

roles (occupatVnal, leisure, citizen, and family).

12. .Devekopiu40.4he students' ability to apply rational, intellectual 4r:
processes to the identification, consideration, and solution of
problems.

18. Providing day-care or nursery school opportunities.for al
)k-'..\ctrfldren.

19.

20.

21.

22.

23.

0

°

A

a,

C.

ts.
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PART C

BELATIKG DISTRICT ROLES TO LOCAL OR STATE GOALS,

Having ilicusaed the'roles of the schools the participant° new

will need to determine how.these.roles may be matched.with the goals

adopted by their district. If goals hate not been adopted, use o

the Student Learningi from. the Common Goals of Michigan' Educationmay

0

be substituted for this activity.

Before beginning the activity you should distribute 'copies of tht

local goals or the Common Goals of Michigan Education and discuss their

completeness and intent. Matching roles with goals will be accomplished

through completion of Worksheet 2 or Worksheet 3. If you will be using,

the local d1strict goals, space has been-provided above the columns on

worksheet 2 for entering these local district goals.

6)
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LEARNER ACTIVITIES LEARNER RESOURCES

1. Read local district goals.
Read the 13 Student Learn-
ings of the Common Ovals of
Michigan Education.

2. In small groups complete
Worksheet 2, if local -

school district goals have
been established

or
complete Worksheet 3 if you
are relating the list of
roles to the Common Goals
of Michigan Education.

3. Record small group results.

'4. Participate in large group
discussion of the recorded
results of Worksheet 2 or
Worksheet 3.
Summarize the activity:

- do any patterns of re-
sults appear from the
small. groups?
did most small groups
comeNvaamith similar
resulet?
if most hme up wit
similai r sults, does the
group believe that this
could represent a.common
base for their educa-
tional efforts?

1. 'Local District Goals
Common Coals of Michigan
Education.

2. Worksheet 2
or

Worksh

ti

3. Use same options for recording,
as-suggested for Worksheet 1,
Part B.

4. Recorded results of small
groups.

N

a
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FOREWORD'

In early 1970, the continuing concern for the quality of public'
ediration in, the State of Michigan prompted th4 State Board of
Education to appoint an advisory taek,forct'composed of Michigan
educator°, students, and lay citizens. Thin teak force was given
the charge of identifying and delineatimbithat are believed to be
the common goals of an educational system capable of meeting the
growing and changing needs of contemporary.nociaty.

In June; 1970 the Task Force on Goble presented its recommendations
to the State Board of Education. The-State loard\received these
recommendations and made revisions and additions, A document entitled
The Common coals of Michigan Education: Tentative which included the
goals as revised by the State Board was distributed to.educators and
interested citizens throughout aalOtate. Twenty-five public meetings
were then held in order to elicit the opinions and concerns of local
educators and lay citizens regarding the tentative common goals. A
summary of these meetings is available for inspection at thb Depart -
ment of Education. The State Board reviewed these opinions and con-
cerns, revised the tentative common goals "accordingly, and has now

' adoptedAte revised goals as State Board-policy. These common goals
of Michigan education ,are presented in thii docusient.

These goals trill serve as statements of broad directiOn and general
purpose for Michigan's educational system. The State Board of Educa-
tion, through the Department of Education staff, and working with

educatori, lay citizens, and outside consultants and expertsin
curriculum and measurement, will now develop performance objectivea.for
these goals, which describe the specific educational activities and
behaviors included by teem,eas'well as developing techniques to assess
progress toward the goals.

While it may be recognized that the schools as they presently function
are meeting the needs of-many individuals. It has become increasingly
clear that an effort must be initiated which focuses on the needs of
all citizens;'on the demands of present-day society, and on the re-
.0.9krces at hand. It fs the earnest hope_of.,tha-StatelBoard that
MiCtigenis edudationaLsfstem wilrbecome a systewthat is successful
for all 6f those who participate in it, as well as successful for the,
'society which supports it and is supported by it.

It is in this spirit that theAgoald on the following pages have been
adopted by the State Board of Education and are presented to the people
of Michigan.

John W. Porter
Superintendent of'.
Public Instruction

.31-14
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A democratic society such as ours must have many worthy and appropriate
goals for its schools if itf people are to be well served. Goals are
presented here which we believe are and must be common to all Michigan's

, schools, including kindergarten through college and university study, r
and which make up the Soundation of a system of quality education. It

will be necessary for local school districts and various levgls of p ,
schools to expand upon these co non goals so that the requirements of
unique and specific educational situations may be met effectively.

*
The common goals of Michigan education are grouped into three principal,
areas which should guide efforts to perfect Michigan'i educational sys-
tem. These areas are: (1) citizenship and moralitywhich sets out
the criteria which schools must meet in developing mature and` responsible
citizens; (2) democracy and equal opportunity--which deals with condi-
tions necessary for a successful processoof school operation; and (3),
student learning - -which specifies desired outcomes for each person who
is a product of our educational system. Within each of these broad was
specifiagoals are described which must direct the schools of Michigan
in order to provide optimum opportunity for success for all students. In

addition, Appendix A, Educational /mprovement identifies four programs
that are essential to continued upgrading of the system.

Because the common goals, are descr ed in general terms, each goal
must be further defined by describ ng the performance objectives and by
developing methods and techniques to assess the extent of 'successes\of'
the State's educational system in responding to the educational needs
of Michigan'.1 0.tiaans. It is the Stpte Board's intention that the
spetification of the objectives and methods'related to all of the com-
mon goals will draw uppilthe knowledge and experience of individuals'
'and groups directly inyalved in the imOlementstion of the objectives.
It VS, however, the clear respon6ibilitv of the particular level of
the pdticational system to develop additional specific objectives to
meetithe unique needs nfccitizens and to de.,ermine detailed mettoOdy.--
and techniques to implement the objectives. . .

"

In order. to accomplish the'intendion of the State Board to.in§ure
broad participation in developing objectives and methods.related to

. the common coals, the State,Board has directed the Superintendent of
Publielnstruction'to reouest the CounCil'em Elementary and Secondary
Education to 'participate in the tormlationof guidelines for the
xlevelopment*of objectiVe4. Additionally, the State Board has directed

tseVEK,

the Superintendent to establish thir en commissions, one for each
of eiementary;and secondary inst Lion, to assist in defininA

the objectives aropriate to each level. 'Members of the commissions
will he drawn from all levels of educational 1.struction and Rovernanse
and from the4.3v citizenry. In this process of de inieg objectives,
the methods for realizing the obiectioles will also b- suggested and
considered. ,

.,-.
-,,,,,,

%....,,,,
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This document ip groundedin the belief that the (nieces° of an educa-
tionat'systeo 0110t be measured by the degree.to which the educational
development of all students reflects the potentials of thoda students
an individuals regardless of race, sex, religion, physipdi or mental--
condition, or socioeconomic or ethnic background.

THE THREE GOAL AREAS

CITIZENSHIP AND MORALITY

Michiginaduoation must create an educational environment which fosters
the deyelopment of mature and responsible citizens.* Three goals have
been identified in

' Goal 1 - Morality
Michigan education must assure the development of youth as
citizens who have self-respect, respect for others; and
respect for the Jaw.

ti

a 0

Goal 2 - Citizenphip and Social Responsibility
Michigan education must assure the development of mature and
responsible _citizens, with the full sense of social aware-
nese and moral and ethical values needed in a heterogeneous
society. It must encourage critical but constructive think-
ing and' esponsible involvement, with consideration for the
rights f all in 'the resolftion of the problems of our soci-

. It must create within the school system an atmosphere
of social justice, responsibility, and equality which will'
enable students to carry a positive and constructive attitude
about human differences and similarities into their worjing
or community relationships in later life. The schooteahould
provide various learning experiences involving students from
different racial, religious, economic, and ethnic groups;
accordingly, Michigan education's') move toward integrated,
schools which provide an optimum environm t for quality
education.

Goal 3 - Rights and Responsibilities of Students
. Michigan education must recognize and protect the individual
and legal rights of.students.as people and as citizens, re-
gardless of race, religion, or economic statue. Togeper with
these-Vghts students must accept responsibilities aria disci-
plineslessential to our society. Implicit in this goal is the
recogniition of the corresponding rights of parents, teachers,
and other participants in the educational process.

.

*The Constitution of the Spite of Michigan reads: Religion, morality,
and knowledge being necessary to good government'and the happiness of
mankind, schools and the means of education shal forever be encouraged.

r

86
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DEMOCRACY AND EQUAL OPPORTUNITY

Michigan education must sup?ortand advance the principles of democracy
by recognizing the worth,.of every individual and by respecting each
person's right to equakeducationel opportUnity. Six goals have been
identified -inn this area:

Goal 1 - Equality of rEdUcational Opportunity
.Michigan education must ensure that its processes and acti-
vities are so structured as to provide equality of educational
opportunity for all and to assure that there is no institu-
tionalized oppression of any group, such as racism where it

' exists.. It must also provide for an educational environment
conducive to learning. The system must assure that all aspects
of the school program - 'including such matters as educational
goals, organization of schools, course*, instructional mater-
ials, activities, treatment of students, attitudes, and student
and community representation--give full cognizance and proper
leight to the contributions and participation of all groups
witIgn its structure. The school climate should accomodate
the,diverse values of our society and make constructive use
of these values for the betterment of society.

Goal 2 - Michigan education must recognize and respect the need for
special academic and adMinistrative measures n schools serving
students whose native" tongue is one other than English. TKO-we

students should be encouraged and assisted to velop their
,skills in their native language while they-ar acquiring pro-
ficiency in English. For example, the metho ologies of folreign
language instruction might be.used to enable these students
to gain the required fluency. Where thelre is a substantial
population of non-English speaking students, bilingual pro-
grams shpuld be provided in order that the students may
develop their bilingual skills and enhance their educational
experience rather than be lorded into the position of a dis-
advantaged student. Such programs should extend to the pro-
vision of instructional techniques which facilitate a student's
educational development,reAlFdless of hid out-of-school exper-
ience with nip-standard English.

Goal 3 Mutation of the Exceptional Person
MichiRan education must recognize and provide for the special
educational needs of exceptional persons. This recognition
must extend to those who are academically talented and to
those who are considered physicalV, mentally, or emotionAly
handicapped. 0%.

7

Regarding the handicapped, Michigan education must further
assure that its procedures concerning the testing and evalu-
ation of children tentatively identified as being mentally
or emotionally handicapped do not unduly penalize minority

110
1
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or low socioeconomic status children by pre cipitous referral

and placement into special claosea.

Every effort must be mode to achieve tha mani= progress
for exceptional individualsby facilitating their movement
into and/or out of spetialwclaoseo.

Goal 4 - Allocation of Financial Reaourcea
Michigan education must ensure that the availability and
quality Of publicly:financed educationlbe maintained at
acceptable levels An all communitieo. The inability of locar
communities to`muoter sufficient resources to meet their needs
must not be-allowed to deprive individuals of quality educe-
Um, Accordingly, the differential distiibution of education
funds he State must be recognized as being justified by
the differ nceo in abilities of local school districts to
meet the educational needs of all of their students. On the
other.hand,school districts should be .able to raise addi-
tional monies in theineffortstto provide for quality edu-
cation.

, Goal 5 - Parental Participation 4
Michigan education must velop effective means for involving
parents in the educational development of their children and
encouraging them to meet th it responsibilities in this regard.

Goal 6 - Community Participation
1

Michigan education.mus0 develop effective means for utilizing
community resources and making these resources available to
the community.

STUDENT LEARNING

Michigan education must help each individual acquire a positive attial:
toward school and the learning,process so ..ehat, as a result of Ills
educational experientet he is able to achieve optimum personal growth,
to progress in a worthwhile and rewarding manner-in the career of his
choice, and to render valuable service to society. ,Thirteen goals
have been identified An this area.

Goal 1 ; Basic Skills
Michigan education must assure the acquisition of basic com-
munication, computation, end inqul.ry skills to the fUllest
extent possible for each student. These basic skills fall
into four broad categories: (1) the ability to comprehend
ideas through reading and listening; (2) the ability to
communicate ideas though writing and speaking; (3) the
abilitrto handle mathemqtical 9peratibns and concepts; and,

t

r
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(4) the ability to apply rational intellectual processes. to
the identification, consideration and solution of problems.
Although the level of performance that can reasonably be
expdtted in each of these areas 'will vary, from person to
person, the level of expectation of each individual must be
accurately assessed. Continual evaluation* of his aptitudes,
LLilitiee, and needs must be undertaken. Every effort must
be made to afford each individual the opportunity for, mastery

swhich he need to pursue his chosen goals, to the point of
program entrance and beyond.

Goal 2 - Preparation for a Changing Society
Michigan education must encourage and prepare the individual
to become responsive to the needs created and opportunities
afforded by an ever-changing social, economic, and political
environment both here and throughout the world. An apprecia-
tion of the possibilities for continuing self-development,
especially in light of increasing educational and leisure-
time opportunities, will encourage him to pursue his chosen
goals to the limits of his capabilities under such changing
conditions.

Goal 3- Career Preparation
Alchigleducation must provide to each individual the oppor-.

g tunity o select and prepare for a-career of his choice con-
aistent to the optimum degree with his capabilities, aptitudes
and desires, and the needs of society. Toward this end, he

'should be afforded, Ixa a progressive basis, the necessary
evaluation of his progress and aptitudes,.togetherwith ef-
fective counseling regarding alternatives available, the
steps necessary to realise each of these alternatives, and'
the possible consequences of his choice. In addition, each
individual should be exposed, aa,early and as fully as pos-
sible, to the adult working world and to such adult values
as will enable more thoughtful and meaningful decisions as
to career choice and preparation.

Coal 4 - Creative, Constructive, and Ciitical Thinking
Michigan education must foster the,development of the skills
of creative, constructive and cri4caliihinking to enable
the individual to 'deal effectively with situations and pro-
bleme.which are new to his £xperience in ways which encourage
him to think and act in an independent, self - fulfilling,, and
responsible manner.

Goal 5 - Sciences, Arts, and Humanities
Michigan education oust provide on a continuing basis, to
each individual, opportunity and encouragement to gain
knowledee and experience in the area of the natural sciences,

11-19
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the social acientes, the humanities, and the creative and
fine arta co that hie personal values and approach to living
may be enriched by these enperiencas.

Goal 6 - Phyoical and Mental Well-Being,
Michigan education mat promote the acquisition of sped
health and oafety habits and an understanding of the condi-
tions necessary for physical and mental well-being.

Goal 7 - Self-Worth
Michigan education must respond to each person's need to
develop a positive pelf-image within the'cantent of his own
heritOge and within the larger content of the total aociety.
The development of a positive self - image rill enhance the
individual's ability to fruitfully determine, understand,
and examine-his of capacities, interests, and .goals in
terma,of the needs of society.

Goal 8 - Sooest-Sqills and Understanding,
Michigan education must providePfor each individual an
understanding of the value syitema, cultures, customs, and

'histories of his own heritage as well as of others. Each
student must learn to value human differences, understand
and act responsibly upon current social issues, participate
in society and government while seeking to improve them,'and
seek a society where every person has equal access to the
lawful goals he seeks regardless of his background or group
membership. Each person must barn 'to develop and maintain
effective interpersonal relationships.

Goal 9 - Occupational Skills
Michigan education must provide for the=development of
the individual's marketable skills so that a student is
assisted in the achievimant of his career' goals by adequate
preparation in areas.whiCh require cRmpetence in °cape-

. tional skills.

Goal 10 - Preparation for Family Life ,

% .

Michigan education must prOVide an atmosphere in which each
individual will grow in his understanding of and responsiveness
to the needs and responsibilities inherent in family life.
Joint efforts must be made by school, parents, and community

4 to bring together the human resources necessary in this
endeavor.

p i .
. --/Goal 11 - Environmental Quality a

Michigan education must develop within each individual the
knowledge and-respect necessary for the appreciation, main-
tenance, protection, and improlkment of the physical 'envi - .

il
onment.

11-20
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Goal 12 Economic Understanding
Michigan education must provide that every student will
gain a critical understanding of his role as a producer
and consumer of goods and services, and of the principles
involved in the production of goods and services.

Goal 13 - Continuing Education
.

IF
Michigan education must promote an eagerness f learning
which qmourages every individual to take,ad tags of
the eddcational opportunities available bey d the formal

4 schooling process.

111
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APPENDIX A

EDUCATIONAL:MMOVEVERNT,--

. \
The Common Goals of Michigan Education and presented in the first
'part of this document. This appendi identifies four programs which

esse ly are maim, yet re impor ant in upgrading the educational,

sys eae programs pro de* inf rmation and -ac ions which are the/

vehicles for system changes,leadin to the attaladant of the Common
IGoals of the educational system.

These fodir programs are: -

1 - Natty Teaching ,

Michigan education must assure that an individual is not limited
in his educational experience: He Malt be provided 4th quality
education, including the best poSsible methods of teaching and
learning. Instructional improvement is sought through-continuing
education$of teachers; systematic planning of school programs
which provide a variety of alternatives for reachisp educational
objectives, and the disaeminatiOn of improved strategies of
teaching.

2 - Accountability
Michigan education must move toward establishing responsibility
and accountability standards for the performance of administrators
and teachers. Meaningful job descriptions for administrators and
teachers ahould be developed to facilitate the appropriate place-
ment of personnel and the accurate determination of responsibilities
of these personnel. These descriptions ,should be' updated at frp-
quent intervals to take Lab account developments in educational
techniques and technology, and changes in student and personnel
characteristics.

Procedures must be eatahlished,accOrding to 'which the performance
of administrators and teachers would be evaluated relative to
applicable job descriptions and to the circumstances within which
the individual functions.

- Assessment and Evaluation
Michigan education must provide continuing and thorough assess-
ment and evaldation of progress toward etch' of the, goals named in
this document in order to make available the best,possible informs-
tionlor effective educational decision-Making. Since such deci-
gimp are made at state, regional, locaLiand classroom levels,
varied tpes of evaluation procedures are required.

92
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-The asset:lament process must take into account the varied papule-
tion of the state giving appropriate consideration to the social,.
econpmicp'avic, and cultural aspirations, seeder, and circumstances
of tfte people served by the educational system.

Preparation. for the mechanics of testing must be accompanied by
a variety of activitieo which assure that the individual to not
handicapped in his performance by the testing techniques and
procedureo utilised. The development and implementation of the
asseopment and evaluation program must.provide opportunity for
the involvement of the community (parents, buoiness,,and oocial
'inatitutiono), the school, and the Department of Education.

4 - Research and Development
Michigan education st footer research to create new knowledge
about teaching and learning. Michigan education must also foster
the ttivelopment of tested alternatives to existing practice co
that continued progreoo toward thd attainment of the goalo of
Michigan education nax be achieved. Joint effort and support by
all agencies wftose actions effect education is essential to the
achievement of this goat.

10.

C.
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WORKSHEET 2
.

., ......-

RELATING RODS TO GOALS (1 ____.:

e-Dgctions: Relate the roles you have accepted for your school
district to thetgoals of your school district by checking one,
two, of three goal areas which provide for fulfillment of each
role.

01---.

A/

1. tristing the students in, acquiring information about their
plOonal characteristics as well as those of others.
\--- a ---

. .

.

2. Accepting responsibility for meeting thenutritional needs of
the students.

.

3. ?Developing a variety of personal interests through enrichment in
the physical sciences, social.sciencaa, hpmanities, and creative

' arts.

W4. Helping students acquirfand am
...- _

apply interpersonal skills.
1

_ .

5. Dr.iloping a specific set of *Glues with the students.
. .

6. Developing theitudents. conceptual knowledge inmsthem6tics and
their aV,lity to pet-form mathematical operations.

. %

7. Helping studenks to identify and explore a variety of alternative
occupational zol4s and settings.

..---

8. 'Help students develop.employability.skills or to have a 1

saleaRle skill. ,

.:..

.

.
.

9. Assisting students tcr be able to adjust
.0

to socistal changes and
changes in personal goals. 5

.

.



.
- . ., ..4

4 .

. .

THE SCHOOLS IN'HY DISTRICT SHOULD. BE ASSUMING THE FOLLOWING RaLES

.

. .

111111111
fl

1

.

.
.

r

C.0
.

C.71.
.

.

.

10. Assisting students to recognize various educational clternativee
and, how they might apply those opportunities.

4
4
1 11. DeVelopingknowledges and skills in family living.
4

12. Developing the students' decision-making skips.
.

.

13. Providing servi es and activities beyond the regular schoor"day.

14. Developing theotudentas ability to comprehend and communicate
ideas through reading, writing, listening, and speaking.

15,.. Providing experiences that will lead to the students' biing able
. tyTibRume increasing responsibility for their own learning.

16. Helping students to develop an understanding of the various life
roles (occupational, leisure,; citizen, and family). .

.

17. Developing the students' ability to apply rational, intellectual.
processes to the identification, consideration, and solution of
problem.

,. -

lg. Providing day-carefor nursery schooljopportunities for all children.

19.
.

.

III
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THE SCHOOLS IN N! DISTRICT SHOULD BE ASSUN/NG THE FOLLOWING ROLES,
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CONNOR GOALS maim mounok - STUDENT LEUNT.EK
. --- -bp

WoRKSHEET 3 ,

0
o op

a ,,a,,

. 14 ri 13 s
. 41 40 a 0

\\--..

.0 0.4 CP a t0.1 C

RELAT/NG ROLES TO GOALS
a

U. 7-1 2 A
: 0 a 0 c a...z , m eel 4-4 ON 0..4

Directions: Relatla the roles you have accepted for your school 4.1 TO - 1g v t.... . 47:. . a
.0 :: 04 1district to the Student Learning° in the Common Goals of Michigal 0

IN .2 4 N 4J'dEducation by,checkingthe one, two, or thrde goal areas which i.: 4.a e.1 4ht 4:4 a . " .13 Id Sr I It Cell

provide for fulfillment of each role. . 4 4 -2 a .1 ,r. g .

C3

Ma
0:9 0 14 0

cm 41,4 0 "C

4' 0 3 a 8 74 II 2 ., Vs il 0 2 '3 Pg
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' 0
ea w le' 1.4 0 ri vi p., ..4

t . * 0 P. a a
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O2 t tl 8 11 15 4 f 61 4 8 li: 0 .' A 6

1,. Assisting the student° in acquiring informItion abobt their
personal characteristics asHwell as those of others.

4 -

' 2. Accepting responstbilfty foll meeting the nutritional needs of the .

1, r '-

a atudento.
A

.

3. Developing 2 variety of personal interests through enrichment
:

in the physical sciences, social acienCes; hutstties and
creative arts.

'

....

.

4.. Helping students acquire andapply interpersonal skills.

5; DaCeloping a specific set of values with the students.

6. Developing the students° conceptual knowledge in Ma6ewatics and 1

their ability to perform .mathematical operations.
,

7. Relying students to identify and explore a variety, of, alternative 1.

occupational roles and settings-
_ .

. . a.

_

E. Helping otudents develop employabljl
..

Arty
skills or to have a 0r ,

saleable skill.
. Y

- v e ,

9. ,Aaalsting students to be able to "adjust to societal changes and
f

4

chae es in personal goals.

.
- a- ,
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FAIT D

DEVELOPING A WORKING DEFINITION OF CAREER EDUCATION

One of the first questions'educators have regarding career

education is Or definitiolurokpf career education? The puipose of

this part of the module is to allow the participantwtocontinue to

develop a basis of understanding about the concepts of career educe-.

tion through the development of their own definition of career

p

education and one that they will agrei to'and work towards during

the rest of the career education workshop. J

In developing a definition for career education it may be help-

ful to exalkie the foundations on which others have built their

definition. If there can be general agreement relative tto this base,

a
>4

then as each individual develops his/her own definition, the degree

of differences'Ln the definitions will be minimal and the potential
/-

exists that. mostparticipants will perceive career education in much

the same way and, thus, will have a common understanding from which

to begin their implementation-and sharing efforts. The activities

in PartB,and Part C should have proVided some of the needed inmmon

understanding.

C)
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The Michigan Career,Educatiod Advisory Commission has defined

career eduqation as a deliVery system emphaizing'the knowledgeso,

Skills, and attitudes people ',need to explore,-understand, and perform

their life roles. This definition encompasses the intent of the

41

thirteen Student yearnings of the Common Corals of Michigan Education.

The Michigan model for career education will provide further-common

background for development of individual]. .or group definitions. The

partcipants may be-given the eyi eral sample definitions of career

GL

I education provided.

O

From thisbackgrousd participants will be expected't 'adopt,

adapt, or develop a new definition which takes into consideration as

many of the goal statemegas possible.

11-31
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LEARNER ACTIVITIES . LEARNER REsousicEs

1. 'Participate in Large group'
discuesion review) of the
Nichigan.Coreeriducation
Advisory Commission defini-
tion of career education
and t$ Michigan yodel.

2. In Omni/ group° develop
a working definitidn for

, career education using
Worksheet. 4.

.

C

3. Read and discuss sample
definition° in °mall groups.

Each °mall group poste its
definition to share with
pther groups.

5. Share and discuss dektnitions
as to wholegroup.
- are common elemente evident

in the definitions?
- what differences exist?
- was there group consensus?

O a

1. Part A of thin mochile
A 4 Alchigsn Career Education

Advisory Commiseiongo
definition

- Michigan Model

2. .Each omall group member should
contribute three key/wordo
he/she feelq-would need to be
included in developing a.
definition of career education
The eordo are pooled together
and.a definition is developed.

3. Career education sample
definitions

4. Provide newsprint, marker°,
and tape, for posting of
each groups definition.

5. Recorded definition°

11 -32
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It

WORKSHEET 4

-.4

DEVELOPMET OF WORKING DEFINITIONON OF CAREER EDUCATION

On your own or in a mall group, develop a definition of career education
which you will use during this workshop. You may wish to adapt or adopt a
definition from sample definitions provided; you may wish to incorporate
the Michigan model and general definition; ovyou may wish to develop a
completely new definition.

CARE EDUCATION IS:

4

de.

When all groups afid/of individuals have completed their definitions, they
will be shared with the total workshOp group.'

11-33
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CAREER EDUCATION SAME DEFINITIONS

Career' eduetition

1. A proceoa of providing the student with the opportunities to
personal understandings as a basis for the career choices
decisions relative to preparation for a job or career

on o1 daily basin

load a*Oroductive self-

4. A delivery system emphasizing the knowledgeol 4411,1o; and attitudes
people need to explore, understand, and perform their 11,fe roles.

t

Ott r;
develop soma t

conmitant

2. A means to make basic subject matter relevant

3. To prepare our'chiletren, youth, and adults to
fulfilling' life in our world.

5. A proceos that synthesizes the traditional educational tracks (academic,
vocational. and general) into One education.

6. A memo by which any educational system can more adequately deliver a
comprehensive educational program that will m;eet the seeds of all.students
through the identification of educational goals and objectives, and the
development of delivery systems that utilize relevant learning activitiey
based on the life roles of man.

7. A d9vice or approach to "vqcationalize" what has become. to be known and
valued as "general" or "academic" or "liberal" education.

8. 4 basic and pervasive approach to all education. but it in no vay conflicts
with otherotlegitimate education objectives such as citizenshi ,-culture,
family responsibility, and basic education.

9. The total effort of public education and the community aimed at helping
all individuals to become-familiar with the values of a work-oriented
society to integrate theala values in their personal value systems, and to
implettent these values in'theirlive0 in ouch a way that work becepea
possible, meaningful, and satisfying to each individitel.

IL.

10. The total effort of the cOmmunity to develop a personally aaitlying
succession of opportunities for service through work, paid or unpaid,.
extending throughout life%

11. Education for life roles.

12.. The development of the skills and knowledgeo through which individuals
may fulfill their own unique needs With regard to their occupational role,
social responsibility, leioure activities,'and peiconal development.

13. Good education.

Set
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PART E

ASSESSING STUDENT BRIT COMPETENCIES

partThe pqrpose of this patt of the module is to provide participants

with an.opRprtunity to assess the'degree to which their local district

is meeting the needi; of students.os they leave the school system.
a

Worksheet 5, lists

-14
I

of academic and nonacademic achievemqftentreat tch-141.1*-p

..TT

ILbasis for this assessment. Individuals hould rate the general per-
1..

a varietr

formance of their school/ district on each ofthe exit competencies

by checking tb appropriate degree of adequacy of achievement. After

t,

ti

Fompietftikthis individually, small groups should be formed to attempt

Al
Akx

to rear. consensus. This group discussion should provide a variety

of perceptions about the schools and should provlde a common base '

for developing and relating career education materiala which will

.meet student needs. It is generally most beneficial to establish

non-homogeneous groupings for this activity.
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LEARNER ACTIVITIES

/.

Indiviaually couptete,.

5.

2. Imam:all groups, share
individual results and
peek group C0118eADUO*

3.' PartiCipate in Large group
dissuasion of wall group
reoultc.

4. Summlar e the acti.vity, I
in what jor'orep.

'watt thire disagreement
-kand why?
r'did individuals peiceive
differently because of
their position in the
school oysters?
in what general area°
is your system dOing
more than adequate or
tesa.than adequate?

LEARRER RESOURCES

li,:lorhoheet 5 "Student Snit
Competencies".

1. Indigidual results from
Worksheet 5.

106
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4.-
NT EXIT COI TENCIES

/-
The degree to which students leaving our
Sthool system have these competencies.

IRE THAN
ADEQUATE

ADEQUATE LESS THAN
ADEQUATE

,

1. iven on area of ofindividual need. the student will 0) identify steam
'ulfilliig that need, rind b) identify c> implications of that process
on others, including family members.

i

..

2: Given informatfon nbout a variety of consumer goods and cervices, the
student will identify on appropriate-consumer choice based on a) the
infortation b),perosonol needs and c). family needs.

.
,

3. Given various information, both correct and incorrect,iconcerning credit
cards, procedures for establishing credit, and sdvingo accounts, the
student will distinguish between 'the correct and incorrect information. ...4...

4. Given a variety of conflict oituotions involving parents and children,
the etudenp will identify a) the possible reasons and/or occurces of the
conflict b) possible ways of resolving the conflict and c) possible ,

4 outcomes of the various proposed solutions. .

..1 1 / .
. 'Given the opportunity to identify his perceived strengths, including

intellectual-academic, physical and notional- social strengths, the

t student will idelntify and discuss possible ways of best using these
strengths, especially in teroo of life goals. Q

.

..
.

--
,..

, . Given a dictionary, the leer/vier will locate a specified woid and state
its meaning.

7. Given the opportunity to enter an occupational area within the
\ .

student's tnte est°, the student will possess the job skills necermayy
to continue e tomcat.

1 _

. Given a payroll heck with dedupt.ions the learner will be bbie to estills4p
the reaebnableneoo of the deductions

9. Given a situation, eithsr aimulated_or real, involving a-conflict of
la. value°, particularly within a family, the student will a) identify the
0 values that are in conflict: and b) identify and evaluate means of
....4 resolving those conflicts.

_
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STUDEI1T EKIT COMPETENCIES
CD

The degree to wkich studentleaving our
school system have these comktencles.

RE THAN
ADEQUATE

ADEQUATE

4
0

LESS THAN
AIDEQUAtE

. _
l i

.
.

. 10. Given the opportunity to.do so, the student will identify sources of -

information regarding career .opportunities and counseling. 4 , *-----.
. ,---

11.
.

11. Given'a family life style or values syatem, the student will relate
that life style or values 'system to his own values.

,
12. Given the opportunity to do so, the student wil.4.1.0461ailetter of inquiry .

..
.

. concerning employment.
..

'

. .
. ....._

13. Given an opportunity to state a career oho-ice, the student will :nave .. .. .

whether or not he is prepared for entry. .. .

& / .-
-,.- -

. f
...s'.. -;....1",p,

14. Given .e job ad, placement bullet n, or advertisement of vacandy, the .

'4M.

student will locate a potential sonrO,ia of employment. . .
'V,

$

6)15. Given the.opportunity'to do so, theArnitinawill a) identify a variety of
co 'gamily structures ranging fromrt,h Wty*dual to the extended or com=unal --......

,L.,) .family, tnd b) relate those strgOnre.to his own value system. .

... .
,

16. Given a job-related problem, tht 1 a
a

arrive at Optecatic I e`
ooluti.ons; and 6) state the conse It est of each solution.. .: .

. -

I , .
..... , ,-

17.. Given an opportUnity to enter an occupy 1 area,
cp
the student will

'dgimonstrate essential work attitudes. a

---

18. G.ved a situation, either simulated or re , in yhich protests- and /or
l'

c might regiotered, ttie student will identify possible means. . . f
o: making such Vrotest6=-'%ad/or complaints and project likely coma. '1.

..0.

0 . -

19. Given a description of a particular job situation, the o dent will identify
.

. the channels of communication in the employment structur , p ticularly
a) grievance procedures b) prOcedures for makingrecommendat one for
change and c) arrangements for handling personal problems. ,

. . - .
.

. .

20. Given a personal interview, the learner will be able to co,- A.cate -PI

eifectivel). % .
'4,
.i--.i



2.

STUDENT EXIT COMPETENCIES
.16

a-
Thq degree to which students leaving ou
school system have these competencies.

WORE THIS
ADEQUATE

ADEQUATE
'ASS THAN
_ADEQUATE

.

21. a career choice, the student will identify the.relationship b& een
chtlice and his or her life style.

.

.

.

22. Given a variety of contracts andegal agreements, the student will identify
appropriate Chterpretations of those contracts and agreements.) '..

h
' .

.

4.
he,etudent will23. Given a family situation in (etch a deciaiOn must be made, I

a) identify various means of reaching_decisiods, b) wf.li identify the values

.
that seem to underl ose decision-Making processes, and c) identify
conse4mencee of th ar umaltergativee.

i

.

.

.

,

.

'.

.

141

.

24. given a particular .rea,'the learner will lint atctnative jobslwithin that
Ocareer.area. .

, it

,

,

. .

.

.

,

,4.:
..,

25. Given the opportunity to;do so, the.student will aT identify areaa,of
. desired personal growth within his own life b) identify means, both f

formal and informal, for effecting that growth, and c) will projectithat
growth on stlife-longlbasis. k

4.,

-

.

r- . .

49

..

26. Given various kinds of post-secondary educational plane, including plane
in4lviog two -year colleges, four-year colleges, post-graduate courses of
study, trade schools, and soon; the student will identify the financial
implications Zof a plan of his choice. .I..

s.

I

D t.
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r/)ART F

COMPONENTS OF CAREER DEVE NT AND CAREER PREPARA ION

The purpose of this part of he module is to familiarize the

ve

C)

participants with the components of °reer development and to categorize

a et of student exit competencies according to the componen s of career

deVelopment and career preparation. Workoheet 6 will facilit to the

catifkization process. Each exit comptency should be examined for

possible ineusion in one to six of the categories suggested.

e.

o lb

11-40
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LEARNER ACTIVITIES LEARNER RESOURCES

1. Introduce the whole group
to A Reference Guide, .

Career Development Goals
andTerformance Indicators.
locus on pages 1 through 7

.

2. Small group discussion of
en, Worksheet .6.

3. Initie Large gtoupa
discu4sion of Worksheet 6.

4. Sutlker-tie

- are there exit competencies
which'involve both career
preparation and . career
development? ,

was there agreement among
group members in- the
categorizations?

la A Reference Guide, Career
Development Goals and'Per-
formanze Indicators. Pages
la through 7 only.

2. Workshget 6

S

3. Recorded mall group discussions
(Worksheet 6)

11-41
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RKSHEET 6 ...1°
Directions: Using A Reference Guide, Career Development coats and Performance Indicators and yourknowledge of
the components of career preparation (academic, vocationalt tjachnical) categorize the follow4ng student exit
competencies according to one or more of the components of career development gnd/or career preparation by
checking one or more columns to the left or right of the statement.

CAREER DEVELOPMENT

enu

4,

STUDENT EMIT CONNEIENCIES

CAREER
PREPARATION

Given an area of individual need, the student will a) identify means of fulfilling
that need, and b) identify the-implications of that process on others; including
family members.

. Given information about a variety 'of consumer goods and service04 the studentwill,
identify an appropriate consumer choice based-bn a) the information, b) person01
needs sal c)irmily needs.

. Given various information, 40 correct and incorrect, concerning credit cards;
procedures for` establishing credit, and savings accounts, the student will
tinguish between correct and incorrect information.

Given a variety of conflict situations involving parents e nd children, the student
will ideptify a) the possible reasons and /or sources of the conflict, b) possible,
ways of resolving the conflict and c) pesetk!e outcomes el the various proposed-.
solutions.

.

. Given the opportunity to identify hiS perceived sttengths,, including intellectdal-
academic, physical-and emotional- social strengths, the student will identify and dis-
cuss possible ways of best using these strengths, especially in terns of life goals.
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,
... . . CAREER

CAREER DEVELOPMENT - -.. PREPARATION
,

(e 144 -,
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. ..
6. Given a dictionary, the learner will locate a specified word and state its meaning.

7. Given the, opportunity to enter an occupational area within the student's interests,
.-1 the student will possess the job shills necessary to continue employment. -

1, .

,111
60 8. Given a payroll check with deductions, the Learner will be ableet&Istimate the

reasonableness -of the deductions.
-

i=6 . 9. Given a situation, either simulated or real, involving a' conflict of values,
,.

q particularly within a family, the student will a) identify the values that are in .

CO , conflict, and b) identify and evaluate means of resolving those conflicts. c
.

mIMINNEM.Ir

10'. Given the .opportunity to do so, the student will identify sources of information 4.
-.

regarding carer opportunities and counseling. ..A.,

. .

11.'Gioen a family life style or values system, the stullent will relate that life
.

.

style or values system to his own values. 4.

.

.

12. Given the opportunity to do so, the student will write a letter of inquiry
concerning employment. '

,
J .. .

13. Given an opportunity to state a career choice, theytudent will state whether or
not he-is prepared for entry.

.0'

0 . .

-
,

e- . ,

, . . .. ..
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14. Given a job ad, placement bulletin, or advertisement of a vacancy, the otudent
will locate a potential source of'employment. .,

.

o-I

-g

4.-

4.

15. Given. the opportunity to do so, the student will a) identify a variety of family
structures ranging from the individual to the extended or communal family and
b) relate those structures to his own value system.

16. Given a job related problem, the learner will a) arrive at systematic solutibns,
and b) state the Consequences of each solution. .

.

...

17. Given an opportunity to enter an occupation lit area the student will demonstrate
essential work attitudeD. .

18. Given a situation, either simu ted or real, in which protects and/or complaints
might be registered, the stu nt will identify possible mean of making such
protests and/or complaints nd project likely outcomes.

.

.,

19. Given a description of a particular job situation, the student will identify the
channels of communication in the employment'structure particularly a) grieva6e
procedures, b) prosedurei for making recommendations for change, and c) arrange-
ments for handling personal problemsr.

1

Is

.

.
.

44.
20. Given a personal interview, the learber will be able to communicate effectively.

... A
.

, I .

.

i6.

..

.

.
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PANG
m

GENEEATING IDEAS FOR CAREER DEVELOPMENT GOAL ATTAINMENT

This part of the module io designed to provide the participants

with an introduction to the subaga4wand performance indicators

in Career Development. The activities included ohould provide the'

participants with an Overview of die four components of Career Devel-

opment and provide the boaiafor easaentry into the following unit.

,in discussing A Reference Guide, Career Development Goals and
. ,

rforwance Indicators, special conoideration ohould be given to

thk organization of the hook and_to the feet that it is not meant

to Ibe an all incluoive net of performance indicators. The large

number of sub goals and performance indicators to be assimilated

by he participants may be overwhelming to some of them. It is

impprtant that the workohop implementor provide adequate time for

the participants to read through the material in the book. If it is

convenient and appropriate in the workshop schedule, the participants

may want to take the hooks home overnight or from one session to
b

thi. next to have chance to pursue,the material on their own time.

40

II146

1.6
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LEARNER ACTIVITIES

1. Large group introduction
overview hd general dis-
cussion of the remainder
of A Reference Guide,
Career Development Goals
and Performance Indicators
pages 8 through A7.

2, Divide into small groups.
Each group select one com-
ponent in which they are
interested-.-thtn select .

one sub goal under that
component. Generate as
many student activities
as .possible for the various
grade levels that would
help a student develop the
stated sub goal.

3. Large group discussion--
sharing of small group
results.,

II -47

LEARNER RESOURCES

1. A Reference Guide, Career
Development Goala and Per-
formance Indicators pages '

8 through 67.

2. A Reference Guide, Career
110velopment Goals and Per-
formance Indicators.
Newsprint, markers and tape
for posting small group
results.

.C

_



MODULES

T E INFUSION PROCESS:

& THE INFUSION HANDBOOK
FOR TEACHER,

r\

T E INFUSION HANDBOOK
F R COUNSELORS

0



fi

UNIT TABI.E,OF CONTENTS

I
MODULES

The Infusion Process

Special Instructions

o

Workshop Forest

Curriculum Worksheet.

Career Guiddnda Planning Sheet.

Worksheet Guide
. -

Infusion Handbook for Counselors

Infusion Handbook for Teachers

119,
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O.... 41

MODULE PLAN $1

MODULE: THE INFUSION PROCESS i

Objectives:
'

. ,

The workshop particiRpat 411:

A. Describe the infusionliOroach to deVeloping Career
Education curriculum. \t

5.

'14

B... Use the infuoion proceest plan Career Edkication
OCtiVitiGO to become a pd, of his ocher:instruction
or guidance program.

, 4
C. Use available resources to plan and deliver instruction

and guidance activities. .1°

.

\SPECIAP INSTRUCTIONS TO WORKSHOP IMPLEMENTOR
..:

This unit is the core of the workshop package. At this point
counselors and teachers fora separate groups in order to
cvmplete the m

r

odules. .

- Infusion Handboo for Teachers
- Iausion Handboo for Counselors

0

`e-

..

At certain points throughout this module, the facili ator may
wish to bring the group 'together for shtring and cl tfication.
The, facilitator should Ocoulage counselors to comple, e sevetal
career guidance cheetp; and ikewise for teachers toBliplete
as many curriculum worksheets as possible 44tnin the tiie,frame
of the workshop., If acounselor and teacher ask to work to-
gether

.

to develop a plan they should be encouraged to do so;

.

This module is somewhat complex and experience has :shown that
appropriate resources can help facilitate.the participant's
progress. It is suggested that resource'atatiou,be established
in a specified location(s) irr the workshop facility. 'Each of
the stations should &e introducedto the Participants'ao that
they may automatically go to the appropriate station when they
need the given kind of resource or help.

Examples of such stations are:
t

1. Performance objectives: minimal performance object-
$ives from Michigan Department of Education, resources

t



ed

for writing performance objectives, career development-
goals and performance indicators from Michigan Depart-
ment of Education, locally developed performance
objectives.

2. Media or resource catalogues, kits, and materials
for developing transparencies, etc.

3. OPresently used textbooks,, leason plane, curriculum
guides etc.

4. Library or resource center (if it is close to the
workshop facility.)

The last activity of this unit is for each partiCipant to look'
at the curriculum worksheets or career guidance planning sheet°
developed and chooae their best one. 'After the aelectiei is
made participants are to proceed to the next unit. Depending
on how many days areavailable for working on the infusion
worksheets, the facilitator should break up long work periods
with other types of aotivitiea,4uch Op:

1. Resource presentations, i:e., the film Choice Not
Chance (available from ME. 373-3370.)

-es

2. Technique presentations, i.e., a decision making
process.

3. Shari of completed Curriculum Worksheets or Career
Guidance Planning Sheets.

r
11.1-3
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Learner Activities Learner Resources

Receive introduction
View slide/tope program

Review the Infusion handbooks
Introduce Resource Stations on&
Resource Persons.
Allow for questions

0

Begin working through the pro
cess {according to steps outl
in handbook).

Complete several Curriculum
Worksheets or Career Guidon e
Planning Sheets for future coe.

ned

Select the best Curriculum Work-,
sheet or Career Guidance Planning
Sheet

')

Leader Activities

Infusion Handbooks for Teachrs
and Counselor°

Slide/tape: The InfOion Process

Facilitator

Reoource persons (appropriate
for subject and grade level
of participant).

,eference Guide: Career
Development and Performance
Indicators

-Sample curriculum worksheet')
andplanning sheets

-Career Education Idea Books
- Resource persons

AGuide foi Completing Career
Education Worksheets

Leader Resources'

Introduce Module

Show slide/tipe

4

. ,

Conduct Question/Answer period
roduce resburce persons and'
urce'atations.

Infusion Handbooks for Teachers
and Counselors

A Guide for COMpleting "Career
Education Worksheets

Slide/tape
Projector
Recorder

Resource parsons and stations,/".

CONTINUED ON THE NEXT PAGE',

111.4
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Leader Acttvities Leader Resources

-- Introduce infusion resources

Initiate work session
Lepd help where necessary
Promote use of resources

0

4fere&I-Guide: Career Itevelopr

ment Goals and Pdrformence
Indicators

Career Edncition Idea Rooks
'Resource guide

. Resource Stations; Resource
persons

Help participants evaftiste work
sheets and select a be one

V

111-5

A Gui Pf0. Completing. Career
EdtQtation Worksheets

123
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'CAREER DEVELOPMENT LtARNER OUTCOMES) I

a

i
a

t

...

a.

IMPLEMENTATION SCHEDULE

pi?

WHEN?

7Th

,

, 125 .



i .IMPLEMENTATION .STEPS

AP

1

)

l

RESOURCES

o
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NOTE TO PARTICIPANT:

This handboOk is part of a workshop package developed by the Michigan
Department of Education to be completed by counselors working either
independently, or as a group.

The Infusion Handbook for Counselors has a counterpart - The Infusion
Handbook for Teachers. Both are the middle of a series of modules in
the Career Education Workshop Package..

Up to this point in the workshop, all participants - counselors, teach-
ers, administrators, etc. - have been working together. Counselors and
teachers are separated at this time only for the purpose fa-

miliar with the infusion process in terms of their own speci c content.

After counselors have become comfortable using the ,Career Guidance Plan-
ning S eet and teachers are comportabie using the'Curriculum Worksheet,
it is ecommended that a teache and counselor combine their efforts in
compl ng either a Planning Sheet of Worksheet which they can later
implement together.

If time permits, a counselor and teacher may complete the optional mod-
ule contained in this workshop package called: Expanding the Coopera-
tive Efforts Between Teachers and Counselors. This module takes parti-
cipants through the infusion process as a team. Together, participants
develop and plan the imppementation of three infused lesson plans k

This handbook may lso be used as a self instructional module if yOu
are not part of a formal career education workshop. It does mean that
you should become familiar with some prerequisite information and terms
before you continue with the materiel in this handbook. Thus it is
suggested that you take the, following steps before continuing:

1. Procure'from your loCal Career Education Coordinator or CEPD Coor-
dinator the following materials:

4

A. A Reference Guide: Career Development Goals and Peir-
formance Indicators*

1

Career Guidance Planning Sheets*

C. Career Education Ideas for Activities for Counselors*

D. Career Education Resource Guide*

2. Read thp introductory material of documents 1. A, B, and C such
that you are familiar with their purpose'and use.

3. Continue with the remainar 9f this infusion Handbook for Coun-
selors.'

*Published by Michigan Department of Education, Box 420, Lansing,
Michigamp.4 902.
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4
This Infusion Handbook for Counselors has fide objeccives.

To increase counselors understanding of
the infusion' process.

a

Objective 1:

Objective .2:

Objective 3:

Objective 4;

Objective 5:

V

To provide counselors with one possible
system for stating goals and identifying
learner outcomes.

To introduce counselors to one polilible
format (worksheet) foi organizing the
implementationzof learner outcomes...

a'

To walk counselors through the Career
Guidance Planning sheet, which is one
technique for applying the infusion prod
cesag

To provide counselors and teachers en
opportunity to combine efforts in develop-

. 4ing curriculum.

111-15
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OBJECTIVE 1

".?

...kf

0

a

foisting
program

Outcomes0
Career

Development

Outcomes

tailk

Oesired
Career

Ed cation
Outcomes

4/1

Oplanoing

&WOW

*CAREER EDUCATION CURRICULUM

Iefuoion 4o o'prOceoo whereby educator°

. .

outcomes into their enidting cutrtioulum. Teacher°

with career proporLtion (academic and vocational/

°potent otudent

work primarily-

to )0reer devel-

technical cbrriculum); the goal of career education is to integrate

career-development concepto (self awarenew and aosesoment, career

awareneea and exploration, career deciyon making, and career plan-

.

niclg and placement) into l'I'ot career

0,0

preparation cpriculum,

rCoundelora already deal primarily with career devalopmant
i

goalo and objectives; their challengewill bG to oyotemotipolly
- . -

plan and Implement career development activities which meeetho

needs 41of all etudento. Thia will require dope coordination and

articulation with the inetctional otoff.

111-16
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.. ,

this statement aboveoontsI.s two very important assumptions.

1. One is that the counselor hap a role description which supports
his or her involvement in the career education,program and pro-
vides cOvinselOrs vith the time to develop integrated curriculum

Iwith teachers. .

.
. l'1/41,.,,- .

2. The other is that the CoUtleeiOT has the flexibility and freedom
to schedule both one-to-one and smell and large-group counsel-

' intl.
.

-

-
.

The counselor's role definition and schedule will not be din-
.

cusped within the tont af thin modulo, but Appendix A contains

Career Guidance: A Rations, which my So rend on discussed at

thin point.
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OBJECTIVE 2

PREPARING OCR THE INFUSION PROCESS

A preliminary step to applying the infusion' process is identi-

fying what you will infuse. This is dote ned by plgoals for

the guidance program.

You may utilize either:

1. A locally developed st of career guidance goals and objectives
I(learner outcomes). deally0Athis setAieAdeveloped as a result

of a locally planned and implemented-gimi setting process.* The
goals derived from such a profess are total school goals. Teach-
erq, counselors, and administrators working together,"discuas
these goals and determine which goals each will be responsible
for achieving. The goals the counselors choose will be the goals
for the Career Guidance Program. On the basis of the career

.6% guidance goals, counselors will state performance, objectives.
If you have a stated set of carder guidance goals and objectives,
proceed to Qbjective 3.

2. If not, you may utilize a Reference Guide: Career Development
Goals and Performance Indicators,** to complete:

STATING GOALS FOR THE CAREER GUIDANCE PROGRAM

IDENTIFYING LEARNER OUTCOMES

*"Goal Setting," Resource Section of The-Handbook for Implemen-
tation, Michigan Career Education, are both obtainable from your
local Career Education Coordinator or your CEPD Coordinator.

**The Reference Guide: Career Development Goals and Perflormance_i
Indicators, Second Edition.

64
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9

STATING GOALS FOR TEE CAREER GUIDANCE PROGRNE

The following example will utilize.-A Reference Guide: Career Devel-
opment Goals and Performance Indicators.

AT THIS POINT, GET A COPY OF THE~ REFERENCE GUIDE.' IF YOU
HAVE NOT DONE SO, BECOME FAIDLIARWITNTHE FIRST ELEVEN PAGES
OF THE DOCUMENT°

You arefamiliar with the document and ready to go on when you can
anowei the following questiona:*

(Figure ly
(1) What is career education.according to the Michigan model.

(2) What is career development according to Figure 1?

(3) What is
.1

contained in pelf awareness and Assessment?

(4) What is contained in career awareness andexploration?

(5) What is contained in tareer decision making?

(6) -What is contained in career planning and placement1i

You will now take these four broad areas of career dopelopment and
restate them in terms of goals for your guidance pzrsm (remember,
if you already have a set of goals, you may utilize those goals at
this time).

A goal, aspefined by Webster, is "the end toward which effort is
directed."

[Following are examples of tihat your goal statements may look like:

SELF AWARENESS

It is a goal for my/ourguidance program to increase
student's understanding of themselves and others.

*Fot the'answers, see Appendix B, page 111-53 of this mddule.

111-19
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.1.1

*
-

WEEK At AREVEbS

It is a goal for my/our guidance program to increase

studentos understanding of and opportunity to explore
educational, leisure, family, occupational, citizen role

alternatives, and their interrelatedness.

CAREER DECISION MAKING

It is a goal for my/our guidance program to increase
student's ability to select appropriate alternatives and
opportunities to try those alternatives.

CAREER PLANNING AND PLACEMENT

It is a goal for my/our gUidance.program to` increase

student's participation:in planning for the future and
,provide skills necessary to implement and monitor. Career

plans. "

AT THIS POINT, YOU HAVE AN EXEMPLARY SET OF GOALS FOR YOUR GUID-

ANCE PROGRAM. ADD OTHERS IF NECESSARY.

IDENTIFYING LEARNER OUTCOMES

In order to make a set of goals operational, you must, think of the
goals in terms of learner outcomes:

How would a student perform or what behavior would
indicate to you and others that the student is
achieving or has achieved the goal.

These learner. outcomes will eventually form the basis for the
\ activities you will implement in your guidance progxtam to.achieve
\ your goals.

AGAIN, TAKE THE REFERENCE GUIDE' AND FAMILIARIZE YOURSELF
WITH THE PERFORMANCE INDICATOR (LEARNER OUTCOME) SECTION.
(pages 13 to 54).

111-20
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You are familiar wich this section and ready to go on when you can
answer the following questions:*

(1) What is a performance indicator?

(2) How is it different from a performance objective?

(3) Does a 1043 performance indicator only pertain to a Y-3

student?

(4) Can a tenth grade teacher utilise a 4-6 performanse
indicator?

.(5) What are the four sections uadei which performance.
Imdicotoro ore organised?

Now, taking .your irot broad goal state ant, you are yead"-to identify
learner outcomes. In the example:

SELF AWARENESS

It is a goal for /our guidance program to increase
student's under tending of themselves and others.

For this example, you will turn to thelSelf Awareness and Msesoment
performance indicators. Reed through gash performance indicator on'
each page of the Self Awareness section (remember, you may choose an
indicator to work with from= level, K-3, 4-6, 7-9, 10-Adult, de-
pending on the present level of students' performance.)

Use the following criteria for choosing.a performance indicator:

(1) Does it apply to your identified goal statement?

(2) Does it reflect where your student(s) are developmentally?

(3) Does It pertain to, something you, as a counselor, are
interested in and something your students are interested in?

It is appropriate, while looking it the possible perfor-
7thance indicators, to consider possible aettings and/or
activities you may utilise to implement the indicator:

For example: "This would work in my individual
counseling with Johnny" or "this might work with,
Its. Cook's English class," etc.

Considering possible settings may help you choose some
indicators and eliminate others.

*For the answers, see Appendix C, pagNII-55 of this module.

111-21
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(5) Does it appear to be "achievable" by your Otudent(o) or
would it be better if stated differently? (When neceo-
(vary, rewrite any performance indicator to cake it "turf:t-

able" for you.)

FOR THE PURPOS OF THIS Nowt, IDENTIFY Rd6ENFORMA3CE
INDICATORS THE SELF AWARENESS AND. ASSESSMENT SECTION
s(THE NUMBER GO UP OR DOWN DEPENDING ON YOUR NEEDS AND

EXPECTATIONS.)

After choosing (five) performance indicator° from the Self Awareness
section, utilize the same criteria to select:

3

-five performance indicators from the Careqr Awareness and
Exploration section

- five performance indicators from the Career Dealoion Making
section

-five performance indicators from the Career Planning and
inZement section

(Again, the number chosen may be a1justed to meet your needo and
expectations depending on the present performance leve+of your
students.

YOU HAVE IDENTIFIED GOALS FOR YCKSICII/DANCE MORAN AND HAVE
STATED LEARNER OUTCOMES FOR EACH GOAL. THEREFORE YOU ARE
READY TO LOOK AT ONE FORMAT WHICH ORGANIZES THE IMPLEMENTATION
OF LEARNER OUTCOMES.

111-22

141



OBJECTIVE 3

The Career Guidance Planning Sheet offers a worksheet rmat for
taking one or more of your identified learner outcomes nd organ-

iting that outcome in terms of:

- An Implementation Schedule

- Implementation Steps

- Resources both human and material

qt Preparation for activity (ies)

- Follow-up for activity.(iet)

- Evaluation for activity (ies) (Pre-test, Post-test)

Another application for the Career Guidance get-
tingting others involved in careeguidahce activities. The f mat of \
the Planning Sheet facilitates a team of persons (teachers, coup- \
selors, employers; community persons, parents, administrators, and/
or studentt etc.) cooperatively working to developeand/or imple-
ment the plan. cA

A Career Guidance 4WPOvides a usable format for a
, variety of seeci such as:

- Indi idual Counseina: 'To increase JOhnny's listening
and appropriate responding' behavior.

\

oup To help a group of bays identify
appropriate playground behavior.

- Testing and Scheduling: To help Mary choose classes for
next year 'lased on test data interpretation, past perfor-
mance, aspirations, present self and career awareness, etc.

large Group Counseling: Working with Ms. Cook to plan and
implement activities which help her students understand how
one uses his or her values in making decisions.

Teacher Inservice: To help interested junior high teach-
ers understand and !implement value clarificatith actic.
vities in their classrooms.

.4

AT THIS TIME, GO TO APPENDIX D OF THIS MODULE AND LOOK AT THE
EXEMPLARY CAREER GUIDANCE PLANNING SHEETS.

111-23
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JECTIVE 4 AND 5

The Career Guidance Plan heet is one. format.that utilizes the

infusion process. The Pier ng Sheet requires the uoer to state a
goal and a learner outcome(s), devise the iiplementation steps (ac-
tivities and resources) and evaluation techniqte to help the user
determine the extent to which the stated outcomep have been achieved.

By completing and implementing the Planning SheetT a counselor will
have infused specific career development outcomes into his or her
existing program.

Following are the steps to be utilized in completing.a Career Gliid-
.ance Planning Sheet:

Step 1: Gathering Materials

Step 2: Stating a Goal for the, Planning Sheet

Step 3: Specifying Career Development Learner Outcomes

Step 4: Outlining an Implementation Schedule '

Step 5: Specifying Implementation Steps and Resources

Step 6: Anticipating Preparation activities necessary f0,,
implementation

X'

'Step 7: Anticipating possible activities to be part of th
Follow -up

.

Step 8: Stating Evaluation techniques which measure thefek-
tent to which the learner outcomes are achieved ,

Step 9: Following implementation of the Career Guidance
Planning Sheet, modifications may be stated which"
improve the original plan

AT THIS POINT, YOU ARE READY TO COMPLETE A LaKKISELQW44L
PLANNING SHEET. (YOU MAY COMPLETE' THIS INDEPENDENTLY GRAS
PART OF A TEAM.)

.4.
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Step I: Gotha:sine Materials'

Gather and/or locate materials you will need to complete the Career
Guidance Planning. Sheet, ouch.=

(1) A worksheet (Career Guidance Planning Sheet)

(2) Your list of the goals for your guidance program

(3) Your set of career development learner outcomes or those
developed from A Reference Guide: Goals and Performance,
Indicators.

Additional materials which will be helpful in completing your Career
Guidance Planning Sheet are: .

(1) Guidance materials that you have available which suggest
activities, techniques, methods., etc.
Note: .See Ideas for Counselors, if available. Is,

(2) Local, Intermediate, or,Regional Media Resource Catalogs
or Guides.
Note: See Career Education Resource Guide, if available.

(3) Materials which help you develop and understand how to
utilize performance objectives.
Note: See A Self Instructional Module on Writing Per-
formance Objectives, if available.

(4) A liseing of various community resources (businesses,
ind stries, parents and services).

().R

AFTER YOU HAVE GATHERED THESE MATERIALS, YOU ARE READY TO
RI,BEGIN WO N NG.

Step VI: Completing the GOAL STATEMENT Section

On the front page of the Planning Sheet, you must specify a goal
for the plan. This goal statement is a statement of what it is
you hope to accomplish by developing and implementing this parti-
cular Career Guidance Planning Sheet.

All goal statements should reflect or evolve from the four general
guidance program goals' you have specified, for example, a guidance
program goal.such so:

111-25
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ei

- To Lacrosse student's ability to select appropriate
alternatives and copportuaitiea to try those alterna-

tive°.

could lead to the development of several Career Guidance Plannts%
Sheets. These more specific goal statements reflect the setting in
which they will be implemented. For example:

(1) To help Paul (student in auto mechanico) make a decision
about what he will do after graduation.

(2) To help intereel)ed junior high teachers understand the
decision making process and introduce theato a decision
making model.

GOAL STATEMENT

To develop and implement a planning sheet with
Ms. -Cook that helps her students understand how
one uses his.or her values in making decisions.*

IDENTIFY A GENERAL PROGRAM GOAL YOU WOULD LIKE TO WORK WITH
AND WRITE A PWIRE SPECIFIC STATEMENT (IN THE G STATUE
SECTION) WHICH IDENTIFIES WHAT YOU HOPE TO ACC ISH BY
DEVELOPING AND IMPLEMENTING THIS CAREER GUIDANCE PLANNING SHEET.
THIS SPECIFIC GOAL STATEMENT SHOULD RENA? THE,SETTLNG IN WHICH,
IT WILL BE IMPLEMENTED.

Step III: Completing the CAREER-DEVELOPMENT LEARNER OUTCOMES Section

Using your set, of Career Develo nt Learner Outcomes derived from
A Reference Guide: coals an erformance Indicators, identify those
that reflect your select/ goal area.

Example:

GOAL STATE

To develop
that helps
her valUes

*This particular goat
out the rest of this

4

and Cement a planning sheet with Ms. Cook
her students understand how one uses his or
in makin§ decisions.

statement will be used as the example through-
handbook.

111-26
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This coal statement ouesogis utiliging the learner ouicomo
from the Career Decision Mine section of A Referbace.Guide.

Choose one or core performance, indicators (learner outcomes) you would
jibe to ,address in your planning sheet. -

Example:

In examining the Career Decision Making performance indi-
cators Mb. Cook and I choose Performance Indicator 10.2 (E)
as our deep d student outcome for this planning sheet.
We modified e performance indicator somewhat to make it
sore specific.

CAREER DEVELOPMENT VEARNER MIME(S )

110.2 (E) The individual will identify at least four
personal values and will describe how these values
relate to decision making.

0

IDENTIFY A CAPSERDEVELOPAPINT OUTCOME(S)" THAT *ELATE TO YOUR
GOAL STATEMENT. WRITE THE macro ourcomi STATEMENT UNDER
THE APPROPRIATE HEADING:
CAREER DEVELOPMENT LEARNER OUTCOME(S)

Cti

Step IV: Completing the IMPLEMENTATION SCHEDULE Section

:This section of the Career Guidance Planning Sheet answers the
following questions:

BY? Who is responsible for developing and implementing
the plan?

FCR? Who is the activity plan designed for?

WHEN? What is the timeline for developing the plan and
implementing the plan?

4
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6

Utilizing the =ample:

IMPLEFINTATION SCHEDULE

BY? Mo. Cook (Engli teacher) asked if I would
work with her develop and implement this
plan.

FOR? Ms. Cooks students (24 students during 5th
period)

WHEW? Plan will be developed by the end of November;
Implemented once a week (Wednesday) for four
weeks in December.

let Session
2nd Session -
3rd Session
4th Session

- December 1
December 8

- December 15
- December 22

-0

IDENTIFY THE ANSWERS TO THE QUESTIONS: BY ?. FOR? AND WHEN?
AND WRITE THESE ANSWERS UNDER THE APPROPRIATE HEADING:
IMPLEMENTATION SCHEDULE.

Oro

Step V: ,Completing the IMPLEMENTATION STEPS and RESOURCES Sections

As you identified the career development learner outcomes_to be
.

addressed by your plan, you were probably thinking of appropriate
steps to takp,to help the students) achieve success in meeting the
outcomes yoteStelected and the resources you could utilize.

In this section, you must specify the steps you will take. to fatple-
meint the plan and the resources you will use.

To complete this section, you may want to utilize guidance manuals,
techniques and method references, and resource guides to-generate
ideas for activities and resources.

Util.lizing our example:

111-28
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It P1 STEPS RESOURCES

1. Develop Planning Sheet.

2.. Do pre-test.

3. Divide class into two groups to
discuss "What is a value?"

4. Students 1st 10 things he or she
values; rank/these things 1 to 10;
discuss the rankings.

5. Students,interviem two parents or--17-

adult friends to identify 10
things those adults value. Dis-
cuss bow this list compares and
contrasts with their own list.
-

..6%I'''''

6. Students complete the Coa4 ,OT
Arms by responding to Our fol-
lowing questions:
..s. Draw two thinga4ou do well.
b. Draw your psyibological "home"

or the pldce where you feel at

,
home.

c. Drat. your greatest success in
'life.

d. Draw the three people-most in-
fluential in your life.

e. Draw what you would do with
one year left to live. _

f. Write the three words you
would like others to say about
you. m.

7. Divide class into two groups and
discuss the Coat of Arms.

O. Students identify three decisions
they made in the last week and
discuss how their values affected
these decisions.

'9. Students identify the next large
decision they face and identify
which values will be influential.

10. Do post-test.

I/1-29
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1. See Mb. Cook dUring her
planning period.

a
2. Use pre-test.

3. Ma. Cook and I: dis-
cussion leiders. See
Deciding by Gelatto
Varenhorstp" and Carey;
p. 16 for definition.

4. See Deciding p. 16.

5. Ms. Cook and I! discus-
- sion

leaders
friends
parents

6. See Deciding, P. 18 and,
use Coat of Arms..

7. Ms. Cook
leaders.

8. Decision

Decision

9. Discussion leaders -

Ms. Cook and X.

10. Use post-test.

and I; discussion

Values Considered



IDENTIFY THE IMPLEMENTATION STEPS AND mamas YOU WILL UTIL-
IZE TO IMPIEMENT THIS PLAN.AND WRITE THESE UNDER THE APPROPRI-
ATE READINGS: IMPLEMENTATION STEPS AND RESOURCES.

Step VI: Completing the PREPARATION Section

Prior to, during and after implementing a Career Guidance Planning
Sheetvthere are many activities you want to he sure to do. This
area of the plan is the place where you can identify those .activi-
ties. Questions you might use to complete this section are:

(1) What contacts oust be mode?

(2) What resources must be ordered or obtained?

(3) Are there any items you need to purphase?

(4) Who do you need to check with to make the purchase?

(5) Are there any room reservations you must make?

(6) Do you need any special equipment?

(7) Are people from the community going to be involved?
Who and When?

(8) Do you have to make arrangements for a field trip?

For our example, the preparation section may look like this:

PREPARATION FOLLOW -UP

Develop a plan with Ms. Cook
Develop Pre-test-
Prepare student worksheets
Run off enough Cost of Arms work-

sheets
Divide the class into two groups

by counting off
Prepare list of books on values

available from the library
Develop Post-test (may be same

as Pre-test)
Et cetera. . .

a
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IDENTIFY ALL THE THINGS THAT YOU MUST REMEMikR TO DO BEFORE
AND DURING THE IMPUEMENTATION OF YoUR PLAN:, MAKE A LIST UNDER
THE HEADING: PREPARATION.

Step VII: Completing the FOLLOW-UP Section --/

After implementing the Career Guidance Planning Sheet, there may
be sums activitiee to be carried out ao follow-up to the planning
sheet. This is thesection of the plan where you can *Mistify
those activities. Questions 54u 'might. use tocomplete this oec-
tion ire:

(1) How can I gather feedback from those who helped imple-
sent this plan?

(2) How can I gather feedback from those involved with the
implementation of th&e plan?

(3) Were there some stud-pits-identified for further indi-
vidual or group counseling?

.(4) What plans can be made for sharing the evaluation out-
.comes with appropriate and/or interested persona?

.. (5) What modifications can be suggested which will improve
this planning' sheet?

For our example, the follow-up section may look like this:

PREPARATION FOLLOW-UP

'Check with Ms. Cook, get her impressions.
Meet with some of the students individ-

ually to get their impressions of the
activities.

Perhaps begin a small group with students
who would like more discussion of val-
ues. tir

Et cetera. . .

IDENTIFY ALL THE THINGS YOU MUST DO AFTER IMPLEMENTATION IS,,
COMPLETED AS A PART OF FOLLOW-UP. WRITE THESE ACTIVITIES
UNDER THE HEADING: FOLLOW-UP. ,
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Std VIII: Cow] tins the EVALUATION Section,

Evaluation on this Career Guidance Planning Sheet falls last, but
in actuality, you addressed the evaluation for this plan when you
prepared the career development learner outcome(o). Now you will
take your learner outcomes and specify precisely what student per-
formance-will indicate to you that your plan has been successful.

Evaluation is sometimes expressed as aepre-test. It is entirely
possible that some of.your students can demonstrate the knowledge
or behavior that your Career Guidance Planning Sheet calls for.
For this reason, you may want to consider means of easel:coins where
your students are prior to implemanting your plan. Develop an
evaluation technique for each of your career development learner
outcomes.

For sample techniques, please refer to Appen1dix E, 4A;Starter List
9f Potential Evaluation Strktegies."

For our example, the following pre-test and post-test were specified:

fz) O
''iVALUATION

Pre-test:

1. Write a finition for
value.

2. List 10 personal values.

Identify one decision
made within this past
week and explain how a
value(s) affected that
decision.

Post-test:

1. Write a definition for
value.

2. .List 10 personal valved.

34 Identify one decision
- made within thisdOast

week and explain how a
value(s) affected that
decision.

SPECIFY WHAT TECHNIQUES YOU WILL USE Toi EVALUATE THIS ACTIVITY
IN TERMS OF A PRE-TEST AND A POSTTEST. WRITE THESE PLANS
UNDER THE HEADING:. EVALUATION.

For a completed.Career Guidance Planning Sheet utilizing the sam-
ples in this handbook, see the next page.

111-32
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A GUIDE FOR ONFLETINC TSB R EDUCATION WORKSHEETS

COALS 6. OBJECTIVES:

'1. Are the career development goals and
objectives you have selected appropriate
for your grade group?,

2. Are your career preparation'goalo and ob-
jectives appropriate for your grade group?

3. Are your objectives seated clearly? ;

4. Are the number of objectives onnagOble
in one lesson, unit, or plop?

INSTRUCTIONAL PLANS:

1. Are your activities consistent with the
objectives you have identified?

2. Are the activities designedo that all
identified -objectives are integrated
within the lesson, unite-cc 'A SO

3. Does the lesson, unit, or plan describe
clearly what the learner will do and
what yovs the implementor will do? ,

4. Are the resources specifically identified?

5. Areresources outside the classroom iden-
tified? (Guidance, Community, etc.)

EVALUATION:

1. Have you made provision for both Pre-Testing
and Post-Testing?

2. Are the evaluation activities consistent
with the objectivei you have identified?

3. Will the evaluation results benefit the
students and yoUrself in planning for
additional instruction?

4., Would another implementor of your grade group
be"able to understand your plans sufficiently
to implement the Lesson, unit, or plan?

0

5. Are you satisfied with the lesson, unit, or
plan you have developed?

111-33
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CAREER GUIDANCE

PLANNING SHEET.

GOAL STATEMENT

.0

t

To delielopand implement a Planning Sheet with Ms. Cook

that helps her students understand how one uses their

vales in making decisions.

a

4 IF=lKJCAR IM rt.,L./CA:TIC/IN
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r CAREER DEVELOPMENT LEARNER OUTCOMES)

10.2 4) The individual.mill identify at least four

personal values and will descirbe how these values relate

to decision making.'

vzi

Z'arbk.r

IMPLEMENTATION SCHEDULE

BY? Ms. Cook (English teacher) asked if I would work
with her to develop and implement this plan.

FOR? Ms. Cook's students 4(24 students during her 5th

period English).

WWI? Plan will be developed by end'of November; Implemented,
once a week (Wednesday) for four weeks in December

1st Session - December 1
2nd Session - December 8
3rd Session -, December 15
4th Session - December 22
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I IMPLEMENTATION STEPS

cl

1. Arrange to visit John's
lass.

RESOURCES

2. Keep record of John's be-
haviors: listening, respond-
ing and initiating.

3. Set up schedule of personal
contacts with John.

4. Arrange to visit a 4th grade
class of John's choice.

5. Discuss with John the fol-
e lowing behaviors: listening,

responding, initiating.

6. Have him observe these be-
haviors in the 4th grade
class and keep a chart_on
one of the students.

. Discuss the chart with John
and reasons these behaviors
are important.

8. Have John keep a chart of
his behavior during a class
and discuss why it is im-
portant to listen,

,rosespond, and initiate.

III

1. See John's teacher.

2. Chart such as:

Taken: September 20: 5 min-
ute interval

Listens

Responds

Initigfes

3. See John and teacher.

4. See that teacher.

11

5.

6

Listening /N.(

Responding MI

Initiating II
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PREPARATION

O

Arrange schedule with John
and his teacher.

Arrange with 4th grade teacher
a time to observe.

t

FOLLOW. UP

Follow up,!meeting with teacher mid
John.

Plan with John any next steps he
would find helpful.

EVALUATION

Pe-test

Frequency record kept by
counselor before beginning
individual sessions;

listening:
responding:

Post-test

Frequency record kept'by
counselor following,individual
sessions.

Have John identify (2) reasons'
it is important to listen,
respond, and initiate.

O



CAREER GUIDANCE

PLANNING SHEET

GOAL STATEMENT

r

V..

i

( I

.

)
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I CAREER DEVELOPMENT LEARNER OUTCOMES) --0

C

O

IMPLEMENTATION SCHEDULE

BY?

FOR?

WHEN?
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Step IX: Modifications

Another consideration revaluation is determining if there are
modifications necessary which would improve the plan.

Possible questions tacenaider are:

(1) Are there any auggestiona which would make it gooier for
you or someone else to implement this plea at another
time?'

(2) How well did the learner's; behavior match up with the
performance *being sought?

(3) Are the outcomes appropriate for the individual or group
you are trying to reach?'

(4) Did the activities enable students to achieve the desired
outcomes?

(5) How well were the activities cOnductedt,

*0)

(6) Were the steps for implementation complete?

(7) Did the student(s) enjoy this plan?

AFTER IMPIEMENTINGIIHIS PLAN, CONSIDER THESE QUESTIONS, AND
IF APPROPRIATE WRITE YOUR COMMENTS AND SUGGESTIONS FOR 114-
PROVEMENT ON FRONT OF THE PLAN iNDER YOUR GOAL STATEMENT.

Nine steps have been outlined to facilitate curriculum development
for counselors.

Much of the remaining workshop time will be devoted to your com-
pletineat Meet two or three Planning Sheets. After you have
completed them, please select the best one and spend about an
hour or so refining it.

Feedback on this process would be appreciated and would help us in
our Career Guidance efforts. Please call or send comments to:

Connee Peters, Conamltant
Career Development Unit
Michigan Department of Education
Box 420
Lansing, Michigan 48902
(517) 373-3370

111-42
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APPENDIX A

DEVELOPING A RATIONAIE FOR CANER GUIDANCE

All societies owe their survival to an ability to adapt to

change. 'The career education concept focuses on assisting our

society in 'the task of helping its members fill useful positions

within its framework.

STUDENTS LACK ADEQUATE PREPARATION

There has been perhaps a failure in recent tiesa for the

existent educational framework to adequately meet the needs of

the society. A critical look at recut shows us that

too many persons are leaving our educational aystemo deficient

in the skills necessary to gain productive place within society.

Students report that they often fail to see a meaningfa relation-

ship between curriculum and, the roles they will be filling in

society.
1

Far from being unaware of this .phenomenon, an overwhelming

number of junior and high school students, realize they are not

properly prepared to take a productive, self-controlled place

withilLsocieti. One survey .found 78 percent of the. students in the

8th and lith grades wanting more help in "making career plans. "2

If at this level; studpnta already are aware that their preparation

is inadequate, this could.be li fair ihdicator of why they often

.fail to learn.

1

't!"Anintroduction to Carder Education: A USGE Polity Paper" 1973.

2
"A Nationwide Stu of Student Career Development," American

College Tepting Porgram, Iowa City, Iowh,1973.
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'Relevency, though an ovetworked term in education, is the key to

an educational system meeting the demands of a society within which

itlfunctions.

. The importance of colleges in preparing students for roles

within society is diminishing rapidly. In spit of the fact that 44

percent of high school students are enrolled in college prep courses,

only 21 percent will graduate from college, and only 17 percent' of

the jobs available will require a four-year degree.
3

By pursuing an integrated approach to delivering career devel-

opm theskills and knowledge within the existing curriculum frame-

work career education prepares students for places within society.

CAREER EDUCATION DEFINED

Career education is defined as the delivering of skills to all

students which will provide them with the ability to explore, under-

stand and performin their life roles while learning, working and

Living. 4

As a major force for change in' the field of education, the ca-

reer education movement. is an exciting challenge for it means that

schools have, considerable freedom to develop career education pro-,

grit In Michigan, career education is visitalized as the combination

two content areas - Career DeNieloplent and Career Preparation.

11.

f

3
Statiatics from United States Department of Education and

United States Department of Labor.

4 Career Edudbtion Concept Paper, the Michigan Career Education
Advisory Commission, October, 1974. 4

fr
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STATE MODEL
4

\J

CAREER EDUCATION

CAREER CAREER
PREPARATION.DEVELOPMENT

SELF AWARENESS
and
ASSESSEA171%

CAREER AWARENESS
and
EXPLORATION

CAREER DECISION WAKING

CAREER PUNNING
and
PLACEMENT

0

0

AN INTEGRATED APPROACH

Figure 1

ACADEMIC EDUCATION

VOCATIONAL EDUCATION

TECHNICAL EDUCATION

The Michigan model for ,Career Education identifies career'

preparation and career development as the two major thrtsts of

career education.

.

As indicated in Figure 1, career preparation is academic and

vocational instruction =which is intended to provide the basic skills

and employment skills necessary for, individuals to effectively ful-

fill their life-career roles.

111-45
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Career. development is instruction which provides sthe knot/14dg%.

and skills an individual needs in order to establish and plan for

10

life-career roles.

GUIDANCE ROLE

Basically, the two major delivery systems for the content of

-career education are Instruction and Guidance. Traditionally,
0

guidance as been seen as a supportive service rather than a de-

livery systek. Yet if guidance is going to make a major contribu-

tion.to help students acquirt the skills necessary for them to live

effectively, it will indeed need to take on a delivery role as well.

PROM SERVICE TO PROGRAM

Career guidancyeeks to expand activities from a service

oriented function to an integrated part of the overall career

education program. Career guidance defines career as "the way

you live your life." Therefore, it Oaf's with all the.devellp-
.

mental aspects of a person's life. Career guidance does not de

emphasize the important human elements stressed in the supportive

services approach. Rather it views guidance.as a developmental

program which4delivers skills and knowledges in the areas of

A
self awareness, career exploration, decision making, planning

and placement.

Counselors are already involved in many activities which

deliver and support the delivery of career development outcomes.

The content, of career development specifies the concepts which

should be supported and delivered by counselors.

:la
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COUNSELOR'S UNIQUE ROLE

..S,pecifically, the following functions do facilitate counselor

involvement ig thlr career education thrust.

1. One-to-one developmental counseling -.The goals of career

education strongly ,support the continual om of developmental

counseling to students eithertndividually ot in groups with

specific emphasis on helping studs develop'a positive

view of themselves, develop inter-personal skills, learn.

decision making skills and explore various life options

which are available to them. 5 Since counselors possess the

skills to deal with student self awareness and decision

making, it seems justifiable for them to enlarge the group

they are presently effecting. Career guidance tends to

emphasize that counsel -ors time can be spent more efficiently

implementing 'programs in decision making, value clarifi-
,

cation, occupational information, and emplpyability skills
0

toe large group or classroom setting. The implication

here is that the counselor will act in a more direct

delivery, role. Individual counseling can be used as 4

follow up for the large group instruction.

2. Scheduling Career guidance views counselor time spent

assisting individuals in making course selections as a

legitimate part of a total career development program.

When counsors, assist studentt-.in this process they are.

.

?Miller, S. Packard, R. Pollack, K. Schipper, Position Paper
on Career Education for Michigan Youth, Michigan' Personnel and
G

so
G nce Assotiation, page 4.
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contributing to decision making and career planning out-

.

comes. Students can be helped to see the relatignohip

between the classes they are selecting and their overall

career plan.

3. Consulting with teachers - Consulting activities allow

the counselor to initiate a cooperative effort with

teachers in many areas of career development. Teachers

with the instructional and curriculum developme*ex-

pertise - and counselors, wi h the guidance background

v,and human interaction exper se, can combine efforts to

more-effectively meet the needs of the students and the

community. Working together counselors and teachers

can develop goals and objectives, evaluation procedures,

career programs, and implementation strategies for such

programs.

4. Coordinating school and community programs - Counselors

are in a position to identify mem1ers in the community

who can contribute to the career education program.
4

They can work closely with parents and business and

industry to assure their involvement in the career

education thrust; they initiate their participation in

role model programs, field trips to work settings and

other job explOration experiences.

5. Testing and interpreting test results - In order to help

individuals understand themselves and become self-directed,
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counselors should view testing as a comprehensive,

dev opmental program based on the goalerd objectives

of career development. Teit results can prove to be

valuable tools for the counselor to use with students in

self awareness, career decision making and planning.
' --

COUNSELOR AS TEAM LEADER

If career guidance,,.then, is to be an on-going and comprehen-,

sive part of career education and if it is to have important de-

livery and support rples, it will require major involvement froth
0 li

every counselor. The counselor is rially in a unique position 0

to assume a leadership role - one of assessing, planning, imple-

menting and evaluating a career guidance program.

To help carry out this role counselors draw upon their skills

and flexibility to consult with teachers, parents, and administra-
A

tors about their concerns and needs in the career education effort

and to help.designactivities to meet these needs. But Counselors

can't do it Alone. The success of a career guidance program is

based on the cooperative efforts of teachers, administrators, stu-

dents and parents along with counselors. This team approach works
a

together to design and implement activities and is responsible for

evablating them.

ts

TEACHER'S ROLE

The teacher's rolein career guidance is to work closely in

a partnership role with counselors, developing and infusing career

development curricdlum into instructional and guidance activities.

111-49
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This loartnership can be extended to the 4evelopment of indi-V
vidualized.learning experiences and -- climates that meet student ,-

needs. Examples of individualized learning experiences that can

be cooperatively arranged are:

1. Simulation - setting up a learning situation that approx-
imates a specific working, leisure, family, citizen aft-
uation the student is interested in.

Exploration - arranging for a student an opportunity to
explore and assess a life role he or she is interested
in. :

Work Icoerience - arranging for a student to participate 1
in an actual occupational role and getting which he or
she is, interested in.

Counselorland teachers working together can develop school

curricula which'is relevant to the current and future world of

work. Together,'acting as both delivery and support perbonnel,/

they can implement..activitiessfrom the career development curlic-

ulum and address the needs of all students.

'ADMINISTRATOR'S ROLE

b4

The administrertort role in career guidance must be to facil-
*r

k

.. 14ate the identification of a relevant role for counselors and to
-.

expedite the implemefltation of the career guidance program; In

addition, administra firs have the responsibility of assring that

---
the identification o tole and, cooperative responsibilities of

teachers and counselork occurs and that these efforts progress

smoothly and effectively.

PARENT'S ROLE

Parents and community members repre%enting business and in-

dustry
4

can also become involved in the career development team.
L
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They can serve on committees to develop goals and objectives.

Parent involvement can provide an opportunity to coordinate the

goals which the school has and the paients have for the child.

Parents can provide linkage to the community., They can contact

local butinessmen to act as consultants, arrange field trips and

communicate program goals to ether parents.
6

ROLE OF COMMUNITY MEMBERS

CommUnity members serve an important role in a career guid-

ance program. An effective program needs to be based on current

and accurate information about the world of work. Community

members, often repftsenting business and industry, who have daily

contact with this information can provide assistance in role

17
model programs, arranging field trips and providing carer guid-

ance teams with current job information.

PARAPROFESSIONAL ROLE

Many school staffs are fortunate to have the use of parapro-

fessionals in their educational setting. Career guidance programs

can use the paraprofessional who understands the comMunity,t4

identify and'ccanunicate with community Leaders. Paraprofessionals

can often bridge the cultural gap between the counselor and stu-

aent. There is an increasing demand from students to hemp

victuals in helping roles which are similar to them in terms of

race and cultural background.

4

6
Walz, G., Miller, Jr., and Mintz, R. A Guide to Developing

Career Guidance Programs Kindergarten Through Post High School,
Office of Education, U.S. Department of Hearth, Education, and
Welfare, Project Wo. 1-0615 A, June, 1972.
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The team approach utilizes the unique skills of counselor,

teacher, administrator, parent, community members and parapro-

fessional working to provide a comprehensive career guidance.):

Drogram. The school counselor, as the leader of the career guid-

ance team, has the major responsibility of identifying selecting

and training the various individuals and groups who' are interested

in career guidance.
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APPENDIX B

1. That is career education in Michigan? o-
r/

The delivering of skills to all students which will provide
them with the ability to explore, understand, and perform
in their life roles while Learning, workos, and living.
Career Education seperate?fito two broad'categories - Career
Development and Career lfe a tionf(academic and vocational/
technical knowledge and ill ).

4v
1. What is career developnieht? `

Those concepts which are to
culum. The concepts can be
- self awareness and assess
- career awareness and expl
- career decision making
- career planning and placement.

v

e infused into existing curri-
rganized.into four components:
nt

ration
O

3. What,is contained in self awareness and assessment?,

The content and activities of this component focus help-
ing individuals understand themselves and others. The main
concepts involve:
- individual's awareness and acceptance of themselves
- individual's awareness and acceptance of others
- development of interpersonal skills
- planning for self directioiCand self improvement.

4. What is contained incareer awareness and exploration?

The content and activities of this component focus on the
interrelatedniss of family, leisure, citizen, and occupatipnal
roles; home, school, and work settings, and the various events
which may occur during the life stages (marriage, job entry,
retirement, etc.). Emphasis is given to knowledge and Under-
standing of the structure of the education, work, family,
Citizen, and leisure worlds.
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.

5. What is contained in career decision making?

The content and activities of tibia component are designed to
Awl" individuals understand that decision making is an impor-
(-tent task,in everyday life. The major parts of this' component
are:

Identlfying the elements of decision making
- learning the impact of change, space, and time

predicting alternatives that meet their life - career goals.

6. What is contained in career planning and placement?

This component contains the content and activities designed
to help individuals develop and implement systematic programs
to reach their career goals. The individual's program
includes:
- acquiring of prerequIsite skills
- identifying and utilizing appropriate resources
- asses'sing progress toward goals

making mcceisary adjustmenti to maintain progress.

1
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APPENDIX C

1. WhaeN'tePa performance indicator?

This is an expression of outcome behavior for individuals
participating in career development instructional and/or
guidance activities.

.2. How is it different from a performance objective?N
(I

A performance indicator is a sEatement of performance. 111
order to utilize a performance indicator, an educator musti
add the conditions under which the performance is to be ob
served and the criteria that must be met to indicate success.
With these additions, a performance indicator becomes a per
farmance objective.

3. Does a K-3 performance indicator only pertain to a K-3 student?

No.

4. Can a tenth grade teacher utiliz a 4-6 performance indicator?
. 1

Yes; the K-3, 4-6, 7-9, 10-Adulti divisions are only for
clarifying the developmental sequence of career development
outcomes. The educator determines which level the individual
is.at; for instance, a 4-6 leve indicator may well pertain
to a tenth grade student.

4-,.......'"'

5. What are the four sections under which performance indicators
are organized?

Performance indicators are orgahized in two ways:
By grade level (K-3, 4-6, 7-9, 10-Adult)

V. By content (Career DeveloOMent Component); the four con-
tent areas being:

- self awareness and assessment
- career awareness and exploration
- career decision making
- career planning and placement.

Sp
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CAREER APPEGUIDANCE

PLANNING SHEET

COAL STATEMENT

John, (a third grader) will voluntarily exhibit more

listening behavior in the classroom and will understand

why it is important to listen.

- 1 I 141c 4,0101.

#411%R 0 E Ryegleiriciketti
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CAREER DEVELOPMENT LEARNER OUTCOMES)

433,44) To demonstrate, at apprOpriate times (determined

by teacher), the following behaviors:

ing, initiat-614N

Listening, respond-

4.2 CB) To identify two reasow it is important to listen,
0

respond, and initiate discussions.

OMPLEMENTATION SCHEDULE

BY?

FOR?

John was referred by his teacher. The counselor

will plan and implement the sessions..

John - a third grade student.

nflEBI?
By October 30,- during four weekly sessions in

October.

ITI-57

9 7

O



IMPLEMENTATION STEPS RESOURCES

1. Develop Planning Sheet.

2. Do pre-test.

3. Divide class into two groups to
discuss "What is a value?"

4. Students list 10 things he or she
values; rank these things 1 to 10;
discuss the rankings.

)

5. Students interview two parents or
adult friends to identify 10
things those adults-value. Dis-
cuss how this list compares and
contrasts with their own list.

6. Students complete the Coat of
Arms by responding to the fol-
lowing questions:
a. Draw two things you do well.
b. Draw your psychological "ham"

or the place where you feel at
home.

c. Draw your greatest success in
life.

° d. Draw the three people most in-
fluential in your life.

e. Draw what youwould do withe
one year left to live.

f. Write the three words you
would like others to say about
you.

7. Divide class into o groups and
discuss the Coat oArms.

8: Students identify three decisions
they made in the last week and
discuss how their values affected
these decisions.

9. Studentt identify the next large
decition they face and identify
which values will be influential.

10. Do post-test.

1. See MA. Cook during her plan-
ning period.

2. Use pre-test.

3. Ms. Cook and I: discussion
leaders. See Decidinj by Gelatt,
Varenhorst, and Carey; p. 16
for deftnitinn.

4. See Deciding, p. 16. Ms. Cook
and I: discussion leaders.

5. Ms. Cook And I:' discussion
leaders

friends
parents

6: See Deciding, p. 18.
Coat of Arms

I

7. Ms. Cook and I: discussion
leaders.

'8. Decision 1
'Decision 2

Decision 3

Values Considered

9. Discussion leaders: Ms. Cook
and I.

-58



PREPARATION FOLLOW.UP

Develop a plan with 14s. COok

Check out Deciding kit

Prepare student worksheets

Run off enough Coat of Arms
Worksheets'

- --Divide class into groups

Prepare list of books on
values available in the li-
brary

I. Check with Ms. Cook - get her
pressions.

2. Meet with some of the students
individually to get their im-
pressions of these activities.

3. Perhaps begin a ems 1 group with
students who wou 'Ike more
discussion of vs ues.

a

EVALUA11ON

Pre-test

I. Write a definition for
`Value.

?2PList 5 persons:%lues.

3. Identify one decision
made within this past
week and explain how a
value(s) affected that
decision.

Post -test

1. Write a.definition for
Value.

2. List 5 personal values.

a

3. Identify one decision
made within this past
week and explain how a
value(s) affected that
decision.

178
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.COAL ITATEMENii

/./

CAREER GUIDANCE

PLANNING SHEET

:

`To develop and implement Elanning Sheet with Ms. Cook

that helps her stuaufte understand how one uses their

values J, making decisions.

r.

NA 11-1
,Q,13iR 0 IE .

e Dudekti-st=aritts

2

rf1-60,
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CAREER DEVELOPMENT LEARNER OUTCOMES)

10.2 (F) The individual will identify at least four

personal values and will describe how these values relate

to decision making.

p

[ IMPLEMENTATION SCHEDULE

BY?

FOR?

O

Ms. Cook (English teacher) asked if I would work
with her to develop and implement this plait.

Ms. Cook's students (24 students during her" -5th
period English).

wimp Plan will be developed by end of November; Implemented
once a week (Wednesday) for'four weeks in December

1st Session -4December 1
2nd Session - December 8
3rd Session December 15
4thAession - December- 22

18)
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l IMPLEMENTATION STEPS

a.

1. Develop Planning Sheet.

2. Do pre-test.

RESOURCES

3. Divide class into two groups to
discuss "What is a value?"

4. Students list 10 things he or she
values; rank these things 1 to 10;
disucss the rankings.

I(5. Students interview two parents or
adult friends to identify 10'
things those adults value. Dis-
cuss how this list compares and
contrasts with their own list.

6. Students complete the Coat of
Arms by responding to the fol-.
lowing questions:
a. Draw two things you do well.
b. Draw Your psychological "home"

or the place where you leel at
home ,

c. Draw your greatest success in
life.

d. Draw the three people most in
fluential in yournife.

e. Draw what you would do with
/one year left to live.

f. Write the three words you
would like others to say about
you.

7. Divide class into two groups and
discuss the Coat of Arms.

8. Students identifythree decisions
they made'in the last week and
discuss how theit xalues affected
these decisions.

9. Students identify the next large
decision they face and identify

, which values will be influential..

10. Do post-test.

1. See Ms. Cook during her plan-
ning period.

2. Use pre-test.

3. Ms. Cook and I: discussion
leaders. See Deciding. by Gelatt,
Varenhorst, and Carey; p. 16
for definition.

4. See Deciding, p. 16. Ms. Cook
and I: discussion leaders.

5. Ms. Cook and I: discussion
leaders
friends
parents

6. See Deciding., p. 18.
Coat of Arms

7. Ms. Cook and I: discussion
leaders. r

8. Decision 1
Decision
Decision 3

Values' Considered

9. Discussion leaders: Ms. Cook
and I.

-62



j PREPARATION FOLLOW.UP

Develop a plan with Ms. Cook

Check out Deciding kit

Prepare student worksheets

Run off enough Coat of Arms
Worksheets O

Divide class into 2 groups

Prepare ltstof books on
values available in the li-
brary

1.

2.

Check with Ms. Cook - get her im-
pressions.

Meet with some of the students
individually to get their im-
pressions of these activities.

3. Perhaps begin a small group with
students who would like more
disucsaion of values.

42L

EVALUATION

4

Pre -test

1. Write a definition for
Value.

. List 5 peisonaf values.

3. Identify one decision
Made within this past
week and explain how a
value(s) affected that
decision.

Post-test

1. Write a definition for
Value.

182
111-63
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2. List 5 personal values.

3. Identify one decision
made within this past
week and explain how a
value(s) affected that
decision.

A.

ro
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APPENDIX E

A STALER LIST OF POTENTIAL EVALUATION STUATEG

f

1. Give a radio broadcast

2. Prepare a radio broadcast

3. Make a speech dressed as a
famous person

4. Write a song about a conflict

5. Make a time line of wfamous
happening

6. Make a scrapbook

7. Construct a diarama

8. Participate in a debee

9. "Plan an event

10. Tape an interview

11. Photograph

12. Develop twenty questions

13. Write a letter

14. Send a postcard.

15. Develop an advertisement

16. Develop a classified adver-
tisemsnt

17. Write ',newspaper headline

18. Prep3re a newscast

1.9. ExPtin in nonverbals

20. Write a contract

14 e.

21. Roleplay

22. Construct a

23. Complete a ditto sheet

240 Give a convincing speech
ro

25. Finish the piCture.

26. 'Bingo

27. Write a poem

28. Make acollage

0 29. Construct a model

30. Make a paper roll movie

31. Present an experiment

32. Draw a cartoon

33. Identify by matohin

34. Develop a checklist

35. Write a song

36. Illkea map

T5
37. Reil-range pieces

3E. Make a crossword puzzle

39. Choc, the right meaning
writt n

40. Orally read

41. Summarize by writing a para-
graph

111r64
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42. Write a biographical sketch 64. Sketch a houie in 1999

43. Take part in a debate
,10

44. ;Be a radio announcer de-
ecribiag a scene

45. Interview

46. Make a graph

47. Draw a piCture

48. Draw contribution on a mural

49. Match colors

50. Construct a clock from a
,paper plate

Outline

52.'Complete the sentences

53. Match the words

54. Otite a script

55. Complete unfinished sen-
tences

56. Constiuci a paper chain

57. Make a ruler

65. Redesign your body to suit
your wishes

66: Write three wishea

67. Make three changes

'68. Classify

58. Follow the dots

59. Finish story -- write ending

60. Write's beginning to the
story

61. Tell what will happen next

62. Write .a storyland favorite
using present day jargon

63. Do a painting

69. Write a book report

70. Design a cover

71. Construct a book

72. Remodel

Construct a clay model

Writi a.paeagraph

Write about a painting

Match he pieces

73.

74.

75.

76.

77.

78.

79.

80.

81.

82.

83.

84.

85.

86.

,/ 111-65
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Fill in the squares

Make a record sheet.

Develop a journal

Underline the main ideas

Construct a synonym list

Draw in the rivers _

Color the climates

Identify by drawing

Rewrite the scrambled tads

Rewrite the scrambled sen-
tences

O

..... ...........
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87. Construct a globe

88. Alphabetize

89. Fill in the,blanks

90. Keep a growth record

91. Write a rule for

92. Punctuate

43. Identify by touching

94. Identify by telling adjec-
tives that describe a

95. Develop a daily log

96. Write anecdotes

97. Shade in

98. Regroup

99. Spell a story

U '

100. Mnkd a sampler

101. Keep diary

102. React by

103. Make a airror of yourself

104. List ten words that describe
self

105. Write a profile of'self

106. Bounce a ball

107. Trace

108. Color

109. Cut

110. Make a speech

111. Pantomime a historical event

./1
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POREWARD

Instruction prOvided in existing subject, grades, and lessons is
extremely relevant, in most cases, to the immediate or future needo
of studenta. Eatabliahing the relevancy or purpooe foie a given area
of instruction is a technique most educators find helpful in motivating
students. Mich of the knowledge and many of the capabilities students
will need to become effective human beings are rooted in your existing-
instruction. Incorporating career development instruction into your
existing instruction is a way of revealing ouch 4 the immediate and
future use and value of existing instruction to your students. It

is also a way of equipping the learner With some additional knowledge
and skills which will prove invaluable as life options are identified
and selected.

There are a number of reaaons why teachers should begin now to deal
systematically with this content identified as career development:

1. 'instruction designed to help students reach specific career
development outcomes can anii usually does result in additional
learning. onsider the activities of students involved in
small group work to conduct science experiments. In addition
to the intended science outcomes, learning can and should be
expected in the area of interpersonal skills which would be a
desired career developient outcome.

2. Instructional methods that require Agin learner involvement
usually result.in secondary learning. Host of these %ands on"
experiences have the potential' of revealing to the leirners
knowledge 'about themselves. 0

The infusion process as described in this handbook, bas the potential.
of capitalizing on this "secondary learning". It is a method of .

identifying appropriate areas where additional objectives can be
infused to assist the learner to reach career development outcomes.

*V

In short, the infusion process is a serieref-steps
counselorl'Idurriculum specialist or other specialia
identify where and how they can assist the student
career development outcomes.

a teacher,
t can follow to
in reaching

Included at this point in the workshop is a counterpart to this
Infusion Handbook for TeaAhers - that is The Infusion Handbook for
Counselors which teaches counselors a similar process.for identifying
their activities in terms of career development outcomes. Ideally
after a teacher and a counselor independently become comfortable
with the infusion process, they will combine efforts in helping each
other develop Curriculum Worksheets and Career Guidance Planning
Sheets which they carlater implement together.

If time permits, a counselor and teacher may complete the *optional
module contained in this workshop package called:-tarEdiAg_lb the
Cooperative Efforts Between Teachers and Cooselors.

111-67
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NOTE TO THE USER

This handbook hao been developed to help you'incorporate career
development instruction in your existing instruction without causing
you to discard or reduce the instruction you are now providing. It
is meant to be used as a part of a formal workshop package that hag
been developed by the Michigan Department of Education for use by
local school districts and universities throughout the State.

Wetter, the handbook can be .used ao a sere-Instructional handbcok
if you are not part of a formal career education wOrkshop. It does
man that you should become familiar with 134:1E2 prerequisite infor-
mation and.terma before you continue with the material in this
handbook. Thus it is ouggested that you take the following steps
before continuing further with this handbook:

1. Procure from (the administrator in your achpol district who is
responsible for your district's Career Education effbrtai. the
following matetials:

A. A Reference Guide: Career Develownt Goalo and
Performance Indicator's, Published by the Michigan,.
Department of Education,

B, "Career Education Cuiriculumilehrtkaheete,-

C. Career Education Ideas for Activities for Teachers, and

D. Career Education Resource Guide.

.41) Read the introductory material contained in the' first few pages
of the Reference Guide: Career Development Gos), dnd Performadco-f
Indicators such that you are familiar with_thedHichigan Model
for Career Education, the meaning of the terms "career develop-
ment"and Vcareerfieparation", and the components ecareer
development.

gob
3 Continue with the remainder of the material in this Infusion

,Handbook.

r,
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Briefly, the series of steps you will enamine
this handbook are:

1. Gatherihg anl/or identifying

C. Cur iculmm worksheets .

A. Descriptions o
0

B. Ca

OP;

n the reminder of

the materials will need

f your existing instruction

er development performance indicators

D. Idea or activity references

E. Media resource guides

-, F. Subject matter performance objectives

G. Community resource references .

2. Subject matter learner outcomes

7
In this step you are asked to identify a sujecicmatter area
and some student outcomes for that area which you want to try
infusing with some career development outoomes. Mater4ls and
resources are available to assist you.

3. Career development learner outcomes

Career development outcomes describe the area of career dtvelop-
ment you want to infuse with your subject matter outcomes identi-
fied in STEP 2. Material's and, resources are available to assist

1Ls. yoU with this step.

4. Learner activities

This step asks you to identify numerous learner activitih which
will allow your studenta to achieve the outcomes you identified
'in .STEPS 2 and 3. Again, materials and resources are available
to, assist you.

I.

5. learner resources

This step corresponds directly with STEP 4, learner activities:
You will beolikked to identify specific resourcesgsuch as films,
tapes, resoutce persons, etc. which your students will use with
the activities you have identified. Materials and resources are
available to assist you.

'111-69
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6. Teacher activities

Here you will note things that YOU rust do in order tAmplement"
the lesson or unit you are building with the inflsion process.

7. Support services

Often plans for in tetro on are made which require advanced
scheduling and participation by others. In other words, resources
which are outside your immediate and direct coitrolAhould be
identified and noted in this step.

8. Evaluate=

In this seep, you. are asked to consider means of assessing
where your students are both prior to and after completing
the lesson or unit you are developing.

9. Notes

This step asks you to make notes about the lesson or unit which-.
would make it easier for yourself or someone els4 to implement
another time. It is primarily for use after you have implemented
and evaluated the lesson or unit.

O
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APPLYING THE INFUSION PROCESS.
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4.3

Step 1 's

Gather and/or locate the material° you 9111 need in order to apply
'the infusion process. Theoe materials ohould include:

A. Descriptions of your existing instruction th6

Theoe could be in the form of existing lessons, units, or
, curriculum guides. ideally, your inatructioh ohould be
described with performance objectives but a clear,d0scription
of your instruction 9111 be sufficient.

B. Career development performance bbjective

A Reference Guide:( Career Development Goals odd Performance
Indicators is available for your use with the infusion
process. You max use this set of performance indicators
as a guide in developing your own performance objectives
for career development or you may wish to use objectives
developed by your school or anther source.

C. Career education curriculum wor heets

4 Worksheets for use with the i usion process are available
from your workshop leader or the Michigan Department of
Education.

D.. ideas for activities

This reference book is a compilation of ideas and activities
-7P categorized by grade group and career development component.

They are ideas and activities that could be impOnented in
the classroom And that have potential for being used with
vour existing instruction. These ideas and activities are
:lot meant to be all inclusive but "food" for thought as
you generate your own ideas.

E. Career education resource.guide

This guide is a bompilafion of commerically produced
instructional materials and resources categorized by grade
group and career developisent component. You May want to
refer' to this Puide.later in the infusio&process as you
identify "learner resources" which might be appropriate for
the lesson or unit that you develop in this trial of the
infusion process. Youmay wish to plan to obtain materials
well in advance by using this guide.

111-71
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Additional` materials which will aid you -in utilizing the infusion ,

process: '

% $ .

A. Sgibiect matter performance obilectives -
.

_
, .

,These could be' your own school district's adopted performance
. objectives; suggested minimal petformanceobjectives for .,

various subject matter areas developed by task forges for
the Michigan Department ofEducmition; and/Or other per-

.
kormance objectives available"fTom sources including:

0
.

.. -

The Instructional' Object es Exchange, Pala Alto,Calif. .
The American Institutes r Research, Palo Alto, Celli.

Pt
B. Local, interiediate, or region 1 media resource catalogs or

I guides

X
..

C. Sample career educationrinst_rctional units " .

J

D. A listing of various communitV reiburces: (businesSes, N.-
5

, . . A

`A`V- . st
industries, and services) 0

0
4 / ..

#

E. terious materials on deve14414 performance objectives such as:

O

Accountability, A Mans ment jo _for Teachers, available
-- from thi Michigan Depart o gducitimp A Self!Ibstragiioft

P.Module on Writing Performance els and Objectives; Aich
is available in the optional module section of this work-_
shop package. Locally developed perfOriance objective .

.

materials. .

.10.1

THE REMAINDER,OF THESE SUGGESTIONS RELATE DIRECTLY TO THE
"JURRICULUMWORKtHEET" WHICH ACAPANIES 71115 HANDBOOK. BE
SURE TO HAVE A BLANK "CURRICULUM.NORKS,HEET" BANDY FOR:

- '4.EFERENCE AS YOU CONTINUE. -k-

Step'2: Subject Matter Learner Outcomes

L

%

p.

.;,

ing your existing lesson plans or cu5riculum guidev aselect ,

1 s
son os unit which you would liketo use in-this trial,ef the
usion process: Thii lesson or unit shouy be,one that Aware

comfortable with and that you normally enjoimplementing.
. .0 .

. . .

.

Write the performance outcomes or 'objectives fot
.

this lesson or
unit on the "Curriculum Worksh4et" under the label'4taject Matter

o
et ,

,
. ,,,

111-72.
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Learner Outcomes*. An example is prov*40# below. If you are working
with a unit or set of lessonsrwith many. outcomes, you may wish to
use several worksheets, one for each day's activities.

-If ihAt need or desire assistance in devetoping performance objectives
for yo} subject matter chelkiwit0"your workshop leader or use come
ofIthe teriel suigested on page 11141 of th$s handbook.

.

Mymple: Using only a goal statement

SqBJECT NATTERLEARNEF OUTCOMES

The student shOlild be eble'to write a4omplete sentence-
.

* Ot another example using onlj'a goal statement
A

SUBJECT LEARNER OUTCOMES

The studen 'should be able to define noise pollution,
Identi ources of pollution and identify ways to
prevent orstop noise pollution.

AP I'

Example: Using .a pert* ce objective

SOECONATTER ER OUTCOMES

Who The t rd grade student
Behavior write
lObjec . **complete sestefices *

Ti : at the. end of this lesson-
ssuremenc: which when exemined.by ihe-teacher.

Criterion, for Success: will be correct 80% of the"time

6

"6.1.

f'
Or

SUBJECT, MATTER LEARNEROUTtONES

The third grade student, at the endfof this-iesspn, will
write complete sentences which when examined by"the
teacher will be core 807 of the time. 1

Example: Using a performance Objective

SUBJECT NATTER LEARNER OUTCOMES'

Who: The sixth grade student working at the ecology
learping center i

*"Learner Outcomes" is used here because some may wish.teuse
performance objectives and-others may prefer goal statements to -

describe the IAteniof the lesson or unit. -The infusion proceps
does, not require tWit performance objectives-be used in order/to be
effective.

111 -73
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1,

Behailidr: will define ,

.

Object: noise pollution
.

Time: at the end.of the learning .acptIrktr entitled

"Noise Pollutieb"
Measurement: which,, when compared with the answer

sheet, by the alma voiding.' 4 ,

Cat rion for SucCeas: is found to be the same to

me ing although not necessarily the same wording

Or

SUBJECT MATTER (.EARNER OUTCOMES

The sixth grade student
to define "noise Oollution" at the

student working at,the ecology learning
acehts,will.be

end ar the learning activity, entitled -"Noise Pollution"
andand whiqb, when compared with the answer-sheet by the
dtudent, wilrbe found to'be the same waning although'
not necessarily..the same wording, :

Step 3: Career Development Learner Outcomes

outcomes describe what career envelopment concept
into your existing lesson or unit. As before,
is used to mean either goals. or perfoimance

Career deieloppent
you want to infuse
the term` 'outcome!'

objectives.

Review the performanCekindicatOr'sectio'n of A.Reference _Guide:
Career Development Goals and Performance Indicators*, a set of .

goals or objectivekdeveloped by your school:, or a set developed
from another'source. Using this set of outcomes, select-one or .
more career' development outcome(s) w! u feel you could'addreas
while reaching the 'subject matter ou ) identified in STEP 2.

. .

k

You may not be'atile to identify a career development outcome which
is compatible with your selected subject matter outcome(s). In this
case, you maycwant to examine the Idesa for Activities book which
may help you generate some ideas. Other woikshoO participants or
your workshop leader may also be able to spark an idea' If after ' '

a while, youhave not succeeded, select a different subject-matter
objeitive and begid the again. ExPerience will fitible you

to patch subject matter and career development outcoiwil efficiently.

11

-*The book, A Reference Guide: Career Development Goals and Per -
formance Indicators, Second Edition, doei not contain complete per
formance objectives. It is felt that_only YOU can develop the
meaningful details or reasOiemenr-ind criterion. Only YOU know the
.details of your student's intemets, Capabilities, and needs. If
you write performance objectives, pry to extend the performance
indicator selected from the Reference Guide.

1

- . .

11144
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When you have "made a match'', writeehe selected career
goal,or objective(a) under the heading;

I

,

Career Wevelopment Learner Outcomes

Example: Using orkly 41.4oal statement

CAREER DEVELOPMENT OUTCOMES

devel3ment

The a ihoul d able to identify things he or she4

can do make his o er environment more as he or she
would 1 keit io be. ... . .

Or 'as a perf raiance objective

CAREER DEVELOPMENT R OUTCOMES

WhOl The sixt4rade at eneworking at the ecology
learning center I, p
Behavior: will identify a

.
.

Object: ways of making hi or her environment more as he
or she wants t to be

ke
Time; at the V #f the "N se Pollueden" learning
activity .4
Measuremegt: which when eval aced, by the teachra : 4

correspond to-the ways contai ed on a list gepex'Sted by_
students:

. 7/-4

4riterion for Success: at lea: t four (4) ways are given
b 4.

.'Or
t

.

\ ..
. .

By the end of the "Noise Pollution" learning activity,
the sixth grsdeatudent, working it the ecology learning
,center wi ll be able to,. identify st\leadt fOur (4) weys'of .
making his or her enyironmet.t moreaslie or she wants it
to be, which when evaluated by the teacher correspond to

.the ways contained.oni:a-stadent generated list of ways

1

t.

41.

to stop noide pollution.

400-6

THE SUBJECT MATTER OUTCOMES AND THE CAREER DEVELOPMENT OUT-
COMES NOW WRITTEN ON'YOUR WOKSHEET ARE THE BASIS FOR YOUR
"INFUSED" LESSON OR UNIT. REVUO-THESE OUTCOMES TO BE SURE(-
You ARE COMFORTABLE WITH THE COMBINATION MAKE ANY ADDITIONS
OR .DELETIONS YOU FEEL ARE NECESSARY.

THE NEXT-9BRIES OF STEPS ARE INTENDED TO ASSIST YOU IN
DEVELOPING AN INSTRUCTIONAL PLAN FOR THESE COMBINED OUTCOMES.

I
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. ...., , . .
(..Step 4: tearner Activitiea :

, 1 - ,.

° 1

As you identified the leaner outcomes to be addressed by ..your- lesden
.

.. or unit, yov probably. were.thinking 6T appropriate learner activities
which would alloi'your students tO achieve success in meotpig the
'goals or objectives youiave identified.` , .-

,

Ideally, you should Attempt to identify numerous activities, any one
or, two of which would bitsufficient for most Of your students to
meet the goals or objectives noted. The benefits of having numerous
.,

aceivities'are:, -
.

.

A. Your students can choose activities whith lairsuit-THEIR
beaming styles.

..

..

4 .

.;.

'

.

,,,B. Yin' can prove, toward an "activity-centered" classroom by
N1/4: Oadually allowing your 00dents' to become involved in

,'Imore and var4ed activities which they ielect. This also
'0 4' proibtes studeni decision-making and respons bility for

learning; , ..

..

..

.

TieIdeaa for activities book is one tool that°can-assiat yod in
this step. Yoll might use .this "idea" book in the following manner

c

. A. Review the "User's Guide"-pAccpc4rof the idea book,
_

.
. . ,

B. Review idegs from the various sections of the book which
apply, to youesubject matter and 'career development out-
comes you have identified, *---

.(

.

C. 'Generate ideas that you feel vould\be appropriate,
.

. '
_ ,.

D. Adopt or adapt, or develop a series of- learner *tivities
from those ideas,.f -v ,,

. a
. .. - i

t. Dist your activitAsoliider.the "Learner Activities" Section
of the curriculum 4orksheet

F. E*h activity should describe what the STUDENT will do,
'p4eferably using a verbtobegin each activity. For

*41.
example:

. ".17

tO .

1. Iiew film t3 4

'I

4

2. View filmitrip .

3. Listen to tape recording

4. Make a collage

111-76
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. .

.
..-

. .. ,. .

54' Listen to tescner presentation
r 7 <

6. ParticipaQin small group diseutsion

r
7. Interview a person in'the_community

6. Other

6

.Other materials that might be of assiitaner.to you in identifying
"ctivities could . *

. .
.

A. Samples of various career education .lessons or units', ,.
e 0 %

'B. 'Career education idea books from other districts, states, etc.
.

..-

C. Consultants ck workshop leaders if you are using this haild-
book as a part of a career education workshop. . i

----

The next part provides some example activities that have the potential
of assisting students in achieving the objectives we have developq0
on pages 111-73 and 111-75 of this handbook.

Example: Learner activities

Walk as a class in and outside the school building
listening for various noises. Take a tape recorder
and obtain a recordinvof the walk (include going
through the lurch room during lunch).

As a group, list all of the sounds heard on the walk.

Play tape recording, to hear sounds and list additional
ones that weregst identified in group discussion.

In smallgroliaps,. classify-the identified sounds into
two nrou0--bleasant sounds and annoying sounds.

Class discusses results of small group work.

Interview members of family as to what noises annoy them.

Compile results of intipiews.

Students brainstorm what each can do as a family member
to relieve the annoyance of the other family members.

Find out the meaning of the term detibel and how it is
used in measuring` sounds.

.
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,fltils section de the "curriculum worksbeftX" obrresponds directly with
the Learner Attivities you have identified fot this lesson'or unit.

, You should identify as specifically as passible, the resources the
.students willuse or need forleach activity you have developed,

Itnis important for pits to be as specific as'possible iJhen listing
the Learner Resources. It will 'greatly aid your efforts in organizing
fot the lesson or unit. Having pliinned in, advance exactly what `your
students will need makAlPimplementing the lesson or unit much. easier
for both yourself and your students.

Secondly, the specific listing of the Leaner RiSources will aid T

in
your efforts At individualizing your instruction. Those students

who neither-need or seek a-great deal of direction in carrying out
the leaining activities can work directly from your worksheet in
meeting the goals or objectives you have identified for them. They
areabAe to understand what is expected of them and are able to take
the necessary responsibiT learning.y for their own leaing. .( -

Thirdlyy, you begin to share ybur lessons"or units with othe
-- teaCher n your district, it will be an *soy fatter IoT them to

utilize y of the same resources you have identified.-

Materials to Assist in the Identification of Resources

'A. Career Education Resource Guide

,B. Local media resource catalogs.or guides,

%.-ftwA C. Intermediate or regional-media resource catalogs or
guides , 4

D. Resource guides from other,career education project
schools,
w .

E. Recount guides from other state, or the U.S.0 E. and,

- F. A listing of local communifY resources if available.

The Career Education Resource Guide,.available for use with this
workshop package is organized in the same ma der as ebe,Ideas,tor
Activities book. ypu should be'able to'identifypotential learner

0 resources that will compliment the a4ivities yduihave planned:

An example of learner resources that cpmpliment ttle.activities we
have identified for illustration in.thil handbook are on he next
page.' Those.found in'the 'Career Education Resource Guide are marked
with an asterisk (*).

111-78
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LEARNER RESOURCES

Walit'as. a class in-and.Ont-
side the school building
listening for various noises.
Take a tare recorder and
obtain a'recording of the
walk (include goings tbrough.*-
the lunch room duringlunch).

As a group, list all'oi the
sounds heard on the'walk.

Play tape recordfni to hear
sounds andjlist additional ones,
that (eren't identified in
group discusaion.

In small groups, Classify the
identified sounds into two
groups.-pleasant sounda and
annoying sounds.

Class discusses results of small
group work.

.

Interview members of family as
to what noiaes annoy hem.

Cottle reathts of in rview.

Students brainattrm what eac
can do as a family Member to
relieve the annoyance of Wel
other family members.

Find out the meaning bf the
term decibel and hew it is

_used in measuring sounds.

C
"te)

Students, Teacher
Tape Recorder

Students, Teacher

Tape iecoi.didg I

Student, Teacher

JStudents in small
-...\groups, Teacher

Family Members,'
Studenta

4

Stu ents, Teacher

HR ge

4.

Learning Resource Center
*Environmental Quality
eit from Consumers
Power Company Science
TextHarcourt Brace,
Wreitad

-

sl
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Step 6: Teacher Activities
f

Prior to, duilikg, and dfteT iMplemaneing WEiiien lesson or unit 'there
are usually many activities which you want to be sure to do. This
ekes of the curriculum worksheet is the place where you.can identify
those activities. A question that you might use at a weans of
assisting yourself in this area is: What bust I Do in Order for the
StOdents to be Able to Do the Learner Activities: The'answeis-to
this question shoufd be wiitten'in this block.

Example:

TEACHER ACTIVITIES

. 1. Order A.V. materials
. 7

2. .Sign out tape record10060trip Poles**

; 3. 'Break students into tsiail.groups .

4. initiate class dissfistfon and explain small group
work .

5. Contact Consumers PoW4r Cp. for Environmental Quality
Kit

.

6. Etc.i

04,
Step 7: SuppoW4Ovices

Here is where thetWential cooperative'efforts of counselors, some-
one from the comiimity, or other teachers should receive cissful
consideration. This ghoul', occur at the same time instructidhal
plans are being ddVeloped. Often plans for instruction 70me Rode
which require advanced scheduling and participation by others.
Resources which are outside of your'immediate and direct cdntrol
should be identified and notations of the neededvaction made in

. this block.

s,Examples:

A. Budget--Are there items that you need to purchase for
this lesson or, unit? Who do you need to'check with
to make the purchase?

B. Facilities ..Are you going to use the all-purpose room
for some activity? Do you need to make reservations for
the room?

I

4.

.
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C. lagempqhat g e ial equipment is needed such as
rta 16 mm project° ,I Do you have to reserve this with
the-Nadia-Center?. ' re there table that you need to

acquiie?

D. Coordination withlother activities -Do you need to
coordinate an.activity with other classrooms in the
building? Are you rgoing on a field tripNthat requires
students to be out of their Qthej> classes? How will
you coordinate this with those othe teachers?

E. People Resourcesm,MSke note. of how :guidance personnel
might be used. Arl people from the community going
to be involved? Who are they? Who will contact the
peoile? Yourself or your students?

CAN YOU IDENITFX THE SUPPOR RVICES THAT WOULD BE NECESSAHV
TO FACILITATE THE ACTIVITIO. RESOURCES IDENTIFIED IN OUR
EXAMPLE?

SUPPORT. SERVICES

t14

I ;17.

Using what you know about yo 4t school and common
complete this block for the iimple activities we
identified.

tt

ty, try to
have

.
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Step 8: Evaluation

Evaluation in'this handbook falls lest. In actuality and in planning
sequence, the deirelopment of plans for evaluation is a part of writing
learner outcomes. In other words, a complete statement of a per.
formance objective should indicate the evaluation technique. In any
event, you should be interested in determining the degree to which
each student has mastered the objectives, rather than the relative
standing of each student in the class.

Examples:

Paper-and-pencil tests
Practical manipulation of objects, materislp, and tools
Audio recordings
Photographs or slidei
Films or` video t#0e recordings
Reacting to' problem situations 'rd.
Student reports
Projects. 0

For more examples see "A Starter Liseof Potential Evaluation
Strategies", which appears as the lait page of this module.

You will note there are blocks identified for both Pre -Test plans
Ind Post-Test plans. It is- entirely possible that-Ione of your
students can demonstrate the knowledge or behavior that yOur lesson
or unit calls for. For this reason, you are asked to consider
means of assessing where your students are prihrto implementing
the lesson or unit. Theme plans should be specified in the Pre -
Test block. Your plans for Poet- Testing. should be specified in
tbePbst-Test block.

Not only should you be interested in student. outcomes, but also in
determining if there are any weaknesses in the instructional plan
in order to improve it. Hew well did the learner's behavior match
up with the performance being sought Ore the objectives appropriate
for the group you are trying to reaCti? Were the learning activities
good enough to achieve the objectives? HOW well were the learningrm,
activities conductef These sh041d also be elementsp,to consider in
planning your evaluation of the lesson or unit.

Ps,
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EVALUATION

PRE -TEST

1. Discussion - What
is pollution? What
kinds of pollution
are there? What
can we do about
pollution?

2. What is a complete
sentence?

Step 9: Notes

This space (on the front of the worksheet) is where you should make
any notes about the lesson or unit which would mice lt easier for
yourself or someone else toimplement anpther t.me. Things such as
"initiating" activities for the lesson or unit might be included.
here. Special cautionary notes might be included. A good question
to answer might be: What would I want to know about the lesson
or unit if I got it from another teacher which might ftoebe evident
from just reading the objectives and plans?

If you have completed each of that previous ste s you have used the
infusion process to pla. A revid4d lesson or u riginating from

nteyour existing inst roleBefore tan, you might
want to use the "CUr is .4r woxkot lis able for use
with this handbooic as ns o 11 assessment of the

-lesson or unit.. Ihe checklist ittJ, a guide.snd your may
want to develop Our own qUality is.recommended
that any question On the checklist ceiving a score of three or
lower be conpidere0 reason for revising that part of the lesson or
unit prior to implbmentation.

Congratulations on oPpleting the infusion process.

POST-TEST

1,1 Written, papers
stating pollution
*sources and ways of
preventing it with '
all statements in
the form of complbte
sentences:

What others would you consider?

Sample completed curriculum worksheets are on the next pages.
Much of the, remaining workshop time will be devoted to,your
completing at least two or three curriculum worksheets. After
you have complbted them, please select the best one and spend about
an hour or so refining it.

111 -8
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A STARTER LIST OF POTENT/AL maxmorvsylOscus

1. Give a radio broadcast

2. Prepare a radio broadcast

3. hake &speech dressed as a
famous person

21.,

22.

24.

4. Write a song about i conflict
25.

5. Make a time line of famous
happening

6. Make a scrapbook

7. Conatruct a diarama

8. Participate in a depataa

9. Plan an event.
o

10. Tape an interview .

11. Photograph

12. Develop twenty questions

13: Write a letter

14. Send a postcard

15. Develop an advertisement

Develop a classified adver.
tiaement

Write a.newspaper headline.

18. Prepare a newscast

19. ExplaiAn nonverbal.

. .

20. Write a contract

p1mp

Construct a.

Complete a ditto sheet

Cive,a convincing speech

Finish:the'picture.?

26. Bingo

27. Write a poem

28. Make a collage.

29. ConstrUct a model

30t Nike a paper i,611 movie

31. Preaent an experiment

32. Draw .a cartoon

Ildentify by m7tching

'Develop a checklist

Write a aong

Make a map

Rearrange pieces

Make a crossword puzzle

33.

14.

35.

. 36.

4:37.

38:

'39.

I

Choose the right meaning
written

40. Orally read

41. Summarize by writing a
paragraph

209
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;42% Wine a biographical sketch 64. Sketch a house in 1999

43. Take part in a debate

44.- Bea iddió annoWice-f
describing a scene

45. Interview,

46. Make a graph

47. Draw a picture

48. Draw contribution on

49. Match colors

65. Redesign your body to,ssuit

Our wishes-

66. Write three wishes

67.. hake three changes

68. Classify .

69. Write.a book report

a Aural 70. Design a cover

50. Construct a clock 'from, a
paper plate

51. Outline

52. Complete the sentences

53 Match the words

54. Write a script,

55e. Casplete unfinished
sentences

56. Construct .s paper 'chain

57. Make a ruler

58.

59.

60. Write-s beginning' to the

.
story -,

k61. Tell what wit happen next

62. Write s storylind favorite
using present day jargon

Follow the dots

71. Construct s book

72. Remodel

73. Construct a clay model
**.

r" 7>

74. Write a paragraph
, .

75.r Write about a painting

'76. Match the pieces'

77. Fill in the squares

78. Make s recOrd.sheet

79. Develop a jouinsl

80. Underline the main ideas

81. Construct s'synonym list

Finish story -- write ending 82. .Draw in the rivers

63. Do a pointing

83. Color the, climates

84. Identify by drawing .

85. Rewrite the ecraibled.words.

86. Rewrite the scrambled
sentences

A
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Q. ConsOucx a globe 100.

88. Alphabetize a 101.

89. Fill in the blanks 102.'

90. Keep a growth record 103.

91. Write a rule fOr 104.

92. lbunctuate
105.

93. Identify by touching
106.

94. Identify by telling';:Bjec-
tives that Oescribe a 107.

.41

416

Make a sampler

Keep a diary

React by

Make a mirror of yOurself

List ten words that describe
self

Write a profile

Bounce a ball

Trace

95. Develop a daily log -108. Copr

96. Write anecdotes 109..leut
.1

97. Shade in 110. Make a speech

98. Regroup

99. Spell a story

111. Pantomime a historical event -

211
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UNIT IV: WRAP-UP
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MODULE PLAN

MODULE: CHECKING FOR SUCCESS

Objectives:
1

The participant will evaluate one of his or her'infusion plans
i

.

-k. n orddr to assess his or her knowledge and skill in using
the Infusion process.

The participant will de&onstrate his or her knoWledge of
career edgcation and report his or her feelings of confidence
toward applying this Knowledge by completing the post-test. A

Learner Activities L arner Resources

.Having selected his or'her best
"Infusion plant', the participant
will evaluatg.its.quality.using
the criteria prodded by the
leader, or dev.p1004 b the

group.

Complete'Post-test

Check post-test

",Discuss post-vest and results '<,
,

with participants and leader.

-6

Leader c iVities

Poit-test Supplement

4

Post -test-

Key to post-test .2

Assembly of participants

Leader Resources

Orient participants to the
evaluation process,Imininizidg
the coherent threat'that may be
present. Help them or provide
them with criteria"to use to
evaluate. f\
Use a sample infusion plan if
necessary. Provide help indi-
vidually wherever needed.

Allow participants to score
post-tests.

Discuss results.

Post-test Sup lempnt
Criteria fo aluation -

Post-tests

Key to post-test

Assembly of participants 4

/V-2
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PART

_L
IN AN EFFORT TO DETERMINE THE EFFECTIVENESS OF, THE ppLIvERy OF THE
WORKSHOP, IT IS IMPORTANT TO ,SOLICIT INPUT Alm SUCCIFStIONS FROM THE
WORKSHOP PARTICIPANTS. THE FOLLOWING TWO ITEMS PROVIDE YOU WITH
THE OPPORTUNITY TO ASSIST WORKSHOP PLANNERS AND DECITON-MAKERS IN
DESIGNING AND IMPLEMENTING FUTURE PROGRAMS SIMILAR T THE CURRICULUM
WORKSHOP.

(1) List, and briefly go into detail, five aspect f the Workshop
which you found to be most beneficial and ucef to you.

k

b.

nlea,

c.

o

d.

e.

a

IV-3

215

ea

41



4

and briefly,045 into
u found least bif
gest some alto

a.

141

b.

d.

detail, five aspects of the Workshop
eficial4 (If possible, in your explan-
ations4or improven4iitl)

14r
Ei

Rr

S IP

. . ..p.ffp
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PART IT,

THE FOLLOWING QUESTIONS WERE DESIGNED TO DETERMINE YOUR KNOWODGE
OF THE MICHIGAN CAREER.EDUCATION.MODEL. EXAMINE EACH ITEM CARE-
FULLY ADD CIRCLE THE LETTER ,OF THE RESPONSE THAT YOU FEEL IS Tim
BEST ANSWER. ,

. I, 0
3

(1) The infusion Process, according to the Michigan Department of
Education materials:

(a) is a ldarningrtechnique that piovides students with the
skills, necessary for realistic decision-making.

(b) incorporates the instructional, guidance and administrative
services of a school into a cooperative approach toward
instruction.

(c) places equal emphasis on the delivery of 'career develOpment
and vocational learning.

.04
(d) is a process whereby Zareer developmek and the existing

instruction is delivered cooperatively.

.(2\ In today's schools,.most instruction relates

. (a) Career Development

(b) Career Preparation

(c) Career Roles

(d, Career Information

(3) According to the Michigan Model, career eduation may be defined
'as:

(a) a process whereby individuals may fulfill their unique
needs w regard to their future life roles:

(b) a'sy em that delivers career development skills tb all .

-1 students.

(c) a process that provides individuals with curriculum,optiorts.

(d) the technology and resources needed to establish a realistic
base for decision-making.

. '

4.
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(4) Career development. acco di
N.

-intended to

r

4
"

:f.to the Michigan Model, is

(a) develop an awareness oaccupational roles and training
options Among students ixposed to the career :education
curriculum. 0

. '(b)
4 /waist the local4schobt staff and community in the process

cif .meeting local' minpoger

(c) enable individuals to make informed *career decisions.

.(d) to establish a priority in the local school for purpoqes /
of developing a vocational-technical curriculum exper-
ience(s) consistent with academic goals.

(5) The infusion process,*is a career education strategy:

(a) replaces the existing curriculum with a -more relevant,
vocationally oriented mirriculum. .

. ,

,,,

(b) 'incorporatec the instruction and administration of li

school into a cooperatiYc unit of instruction.
..,-:

,

(c) places greater emphasis on the delivery of career
developmeht than it does on academic learning.,

(d) ekiminates the need for,eareer education courses at many
grade levels.

(6) According to the Michigan Mode , self-awareness and explina-
tion activities focus rfmaril uponhelping individuals

(a) understand themselves in relatibh.to their educational
activities.

(b) understand themselves and,bthers.

(c) identifying career information sources for purposes of
pursuing a realisticcareer goal.

(d) understand the relationship between careers and a'stbdent's
curriculum.

(7) Career awareness and exploration, according to the Michigan
M9del, is pri6arily concerned with;

(a) the development of training programs to provide individuals
with the skills necessary for job entry.

IV-6
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(b) f cusing the curriculum and guidance service on occupa
teal resaUrte information.

(c)- the development of students' awareness of available job
options.

. (dk the,development of,a knowle and understanding of the
eddcational, social, work = nd leisure worlds:

-"r
.8) ..De ision-Making and Planning according to i.1 the Michigan Model

is concerned with:

(a) helping students pick a ca er so that their remaining .;
education can be dire mean 1

ti

(b) providing appropriate work experience and training
o

(c) helping students to apply a systematic methOd of decision-
"making to their 1 es

(d) .helping students-identify career options which are
available in their community

(9) Career Placement according to the Michigan Model, is primarily
concerned with*

AA) the estab ishment of educational crite 'for job placement

(b) the development of student awareness.oNfis Utilization
of the job placement programs

(c) the development ofloa -orien ed behavior in students

(d) the establishment of sta wide regionalized job
,plakement programs

10) The attairunent of essential vocatlonal and academic skills is
most closely identified with:

(a) Career Roles
ft

(b),:, Career Development

(c) Career Preparation

(d) Career InformatiOn

ti

I
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PART III

EXAMINE THE FOLLOWILNG ITEMS 'AND RATE YOURSELF ACCORDING TO THE
DECREE TO WHICH YOUpFEELTHE STATEMENt REFLECTS YOUR SKILLS AT
THE PRESENT TIME. PLACE AN "X" IN THE SPACE YOU PEEL BEST
DESCRIBES°YOU. THE FIRST ONE IS DONE FOR YOU AS AN ALE.

At this tide, o you feel you have the skill necessary to:

(Example) 4'
(I) Fork effectively with other teachers?-

Yes
Absolutely:

(2) Articulate

I>

Yes
Abso lute ly :

X : .

%

Absolutely
: Not 4

to others, a definition of career education?

. Absolutely

: Not

'7
/(3) Develop lesson plans.that.incorporate career development

rftent into my existing instruction?

Yes
Absolutely:

Absolutely
Not

(4) Articulate to others phe Michigan Career Education Model?

Yes
Absolutely:

Absolutely
: Not

(5\ Specify peFformance goals and objectives for my instruction?

Yes
Absolutely:

(6) Develop learner activities that are effective in achievigg
2

career development outcomes?
0

Yes
Absolutely:

(7) Identify audio-visual and support materials to supplement
.

my career development instruction?

Absolutely
: Not,

Absolutely
Not

Yes
Absolutely:

I V -
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(8) Contribute toward the development of a school and/or district
career education plan?

Yes
Absolutely:

-(9) Identify, the

Yes
Absolutely: : Not

role of the school in delivering career education?

Absolutely

(10) Identify community resources that
development instruction?

Yes
Absolutely:

PART IV

could supplement my career

. Absolutely
: : 'Not

READ EACH OF THE Fouanic COMPLETIONS TQ THIS SENTPAPE. INDICATE
THE EXTENT TO'WHICH YOU AGREE OR DISAGREE BY FLACING'A CHECK IN
THE APPROPRIATE BOX: .

I believe that / havea responsibility, in my present position,
to plan and deliver instruction which enables students to:

al

1. Identify and explore. alternative leisure
roles and settings

2. Recognize self development is a life
long process

3. Understand the nature of decision-
making

4. Deve/op skill in monitoring progress
on career plahs dt

5. Acquire information about personal
characteristics of self and others

O

C
0 P
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.6. Identify and explore alternative
family roles and settings

7. Implement educational and/or career

8. Identification and explOration of
options, in terms of self assessment

9. Understand individual and group
aspects of behavior '

10. Identify and explore alternative
citizen roles and settings

11. Acquire and apply interpersonal.
skills

'12. Acquire knowledge and skills,
necessary to. implement career
plans

13. Identify and explore alternative
occupational toles and settings

Develop skills in decisionmaking.

15. Edreislish career plans

16. Recognize educational alternatives
and their applications

17. Modify career plans to maintain
consistency with changing career
goals

IV-10
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MODULE PLAN

MODULEr WHAT NEXT?

Objectives:

The participant will know of future Career Education
activities and efforts pis:toned and/or conducted by the
Michigan Dependent of Education,. the Career Education
Planning District, avid his or her local school district.

The participant will identify next steps he or she can.take
to further Career Education inhie or her district.

The participant will estab1ish personal goals for'the imple-
mentatiof hp"or her career education curriculum and
application of his or her knowledge as4.skill-related to
career education and the infusion paCess.-.

Learner Activities Learner Resources .

Listen to a presentation from
MDE, (EPO and local Career
Education person)

Particiute in brainstorming
session (small or large group)
to identify possible next steps
for participants to further 4

career education in their Otis-
trict.

Establish personal goals for
'appliCation of career education
skills and materials.

Leader Activities

Presenter:
. Next steps for Career.
-Education

Discussion leader*c
Blackboard or newsprint

"Personal Goal Setting" form

Leader Resoutces.

*Best person would be local
career education person from

/. participants' district.

'0 4

CONTINUED ON THE NEXT PAGE
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Leader Activities Leader Resources

Arrange and prepare presenter

Arrange and prepare group
leeder(s)

Monitor sessions'

Orient participants' to the
"persopal goa -setting" form
emphaqtzing you aasurances
that s will no become a.
teach /counselor evaluation
proce
-

4

Use examle if necessary.-

Determine closing message.

4

lb

1_

0

Speaker(s),

t.

group'leader(s)*

"Personal Opal Betting.; forms

Example participant case

*Best person would be local
career edUcation per -Hon from
participants' district.

ar)
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The skills and knowledge one gains through an in-service program are 'not automatically put into
immediate use. Each of us is affected by manydistractors which ay hamper the immediate application of
.newly acquired skills or knowledge. One effective way of incre sing the likelihood of making use of new
knowledge and skills is to create a deliberate plank) do so. This rksheet is intended to help you set goals
and plan activities to aid in the application of yolir new found or resharpened knowledge and skill. You
are the primary user of this worksheet, it need not be submitted to anyone unless you wish to do so. Sharing
the conrpleted worksheet with key persons in yourdistrict may, however, enable them to help you follow,through with your plans.

.

A
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S.. WORKSHEET
Lesson Implementation

,4,

Lesson Titles:

1

Instruction: List the lessons or plans
you developed in the first column.
Estimate-the starting date for each
lesson or Activity. Do not complete the
third column until you ha ve started
the lesson.

. Project Starting
Date:

O.

' Actual Starting
Date:

0

Date Completed:

-.,
."

Instructions: Consider the plans you
have for the school year. Also consider
continuing to develop career, gducation
lessoni or units. Enter the names of the

lessons you hope to develop during the year in the first column. Indicate- some of the key strategies
you hope to implement in the lesson (e.g. simulations, role playing, interviewing, hand-on-activities, etc.)
and give yourself a target date for completing development of the lesson or unit.

Lesson Development
P

LESSON TITLES: KEY STRATEGIES:
To

.

.. 26

COMPLETION
DATE:

t



4

If. you would like to plan to develop lessons but are unsure of the titles of those lessons, complete
the. following:

I hope to complete (number) lessons by (date).

A

O

Sharing ideas In,structionst Many .of the skills and
knowledge you have gained through
this in-service may be of interest to your
colleagues. During the months ahead

1
which of your colleagues can you orient to career education and the infusion pro t techniques
Might you use to accomplish this orientation, i.e., informal talk, observation, faculty meets presentation?

Names of People to be Oriented Method of Orientation

10

ti
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Professional Development
-

Instructions: In the first column, describe' something you
would like to know more about or something
you would like to be able to do with respect to
Career Education. In the second column, describe
what you pran 'to do to acquire the new
knowledge or skill. Be sure to consider; reading,
classes, observations, interviews, and other
activities which you feel would be effective.

Career Education Know ledges or Skills:

ff

a

Evaluation

o Strategy:

ti

Instructions: \ Give yourself a way of knowing when you have
reached your goal. Describe what you will.
consider evidence that you are satisfied with
your new abilities or knowledge which you
described in column 1.

e-
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UNIT V: OPTIONAL MODULES

MODULE
XPANDING,THE

COOPERATIVE EFFORTS
OF TEACHERS AND COUNSELORS

4

MODULE

USING COMMUNITY RESOURCE'S
TO ENRICH YOUR SCHOOL'S

CURRICULUM

Ii
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UNIT TABLE'OF CONTENTS

OPTIONAL MODULES

Expanding the Cooperative Efforts

a

of Teachers and Counselors.

Using COmmUnity Resources to

Enrich Your School's CurricUlum.
co-

G
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1

FOREWORD

This module represents one important aspect of Career Education -
-the cooperative efforts betweenreducatora in developing curriculum.
It is aimed specifically at a team consisting of a teacher and a
counseloi.

It is assumed that the team participants have an understanding
and appreciation of Career Education and are familiar with the/
content of lamer Development (e.g.,, A Reference Guide: Caret
Developiment Ocials and Performance Indicators).

From the teacher's point of view, this module iupplemente the
Infusion Process (as used in the ,Career Education Workshop Fpckage)
by dealing with some treasof Career Development that require more
extensive lanning and acehal ovri-culum,development cooperatively

4'- with the counselor.

Eltamples of possible Career Development areas to be 090idered for
curriculum development are

1 /.

41 Personal Characteristics of Self and Others,
Decision - Making Skills
Value Clarification
Occupational Clustering
Goal Setting .

Career Planning
Self Exploration
Life Role Exploration

From the counselor's point of view, this module
one of several implications that Career Development has for the
counselor's role and time -- that of combini efforts with
teachers to develop relevant Career Guidance nd Instruction"al
programs. The,scope,of Career Guidance, how er, is much greater
than the limits of this singular module.

represents just

The Career Education Workshop Package focu
includes an.Infusion Handbook for Teachers
book for Counselors. Ideally, the teache
efforts to participate in this mocyle wou
the Infusion Handbook.

9

sa
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IN ice

a

LEARNER OBJECTIVES FOR THIS MODULE

1. To identify three says the curriculum could be strengthened
by the cooperative involvement of a counselor and a. teacher.

2. To be able to identify wh re in the curriculum "guidance ",
activities are or could be uplemented with the cooperative
effort of a teacher and counselor.

./-

3. For a counselor and teacher working togethet, to ideqgfy
and plan (three) 1014ons units, or activities; to elop
a plan for the implementation of these activities. a

234
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LESS 4N...I

INTRODUCTION

Career developmenCLals' with such concepts as self awareness. and
assessment; growth and development; physical,"intellectlial, and
emotional capabilities and differences; lifestyle preferences;
changing family and six roles; goal setting and career planning,

. W etc.
. .

Too often, these toncepts.are not considered a part of curriculum
anal are leftefor the counselor to deal with on a one-to-one basis.
It is 'rapidly becoming apparent that this approach is inadequate;
all students - not just the few individuals that are sent for
counseling -mhave a need to become aware of and explire the con-
cepts of serf awareness, lifestyle preferences, etc.

Much oi'this awararess,'exploration, decision-making, and goal
setting can be.mo4t comfortably handledift large or small groups
in the classroom situation where it will affect morestudents.

Teachers, with thelnstructional and curriculum development
expertise - and counselorswith the guidance background and
human interaction expertise, can combine efforts to more adequately
meet the needs of the students and the community.

What are the benefits of combining the efforts of a counselor
and teacher?

(1) To provide more career development learning experience
to more students.

(2) To release the teacher for'more individual and small
group work in meeting individual needs.

(3) To provide the counselor with opportunities to address
the needs of all students (in,the areas of self aware
ness, decision-making, etc.) in a'Offiall or large group
setting rather than one-to-one.

(4) To offer the community a visable team effort to programu
matically meet its needs and concerns.

0,

The rationale in the past for counselors and teachers not working
together rests on the foundation of three statements which are
inaccurate.

(1) Guidance and instruction are two separate domains and
should he dealt with independently.

235
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0 Teachers have no guidance competencies.

411(3) Counselors should`not desl with the curriculum.

These statements becode inaccurate as one observes the interaction
between a teacher and a stydent.' It would be very difficult in
that situation to identify the teacher as only instructing; the
teacher is most likely also helping the individual deal with needs,
capabilities, interests, values, etc.

Likewise,. in a counseling situation, it would be just as difficult
to separate the guidance and instruction aspects of that particular
situation.

sl

AT THIS POINT, IF YOU AS A TEACHER OR COUNSELOR SEE THE VALUE
OF INVOLVING ONE ANOTHER IN YOUR CAREER EDUCATION EFFORT, Cce-
TINUE WITH THIS MODULE TO GAIN SOME IDEAS OF HOW TO ACCOMPLISH
THIS.

Approiching the persbn you would like to involve in your program
may be a reluctant first step. Four things to keep inmind are:

04. Approach the other person from hiss oeheffraee of
reference, recognizing his or her qualifications and
your need forhelp in dealing with many of the Career
Development concepts you think ehduld be in the curric-
ulum.

(2) Have some suggestions for kinds of activities* in mind
14) discuss and also discuss.times for involvement that
Would be convenient to both of you.

.

(6) Stiess that you are committed to pursuing this involve-
sent in order to provide students with the benefit of
cooperative efforts between qualified educators.

(4) If yoU get turned downs .try again.

TORS \
)

Please complete these tasks in the order presented.

1. Identify a teacher or counselor to be your team member.

*See page V-8 (Items 1 - 7) for examples.

4
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2. Purchase or make a notebook which you can-use as a journal
to log thoughts, suggestions, ideas, etc., you would like
to remember.* The team may keep their log together or each
may record in a separate log.

3. Discuss with your team member for this mod u e the concept of
counselor/teacher cooperative involvement in the instructional
ptogram or the guidance 'program and reasons for combining
efforts. Record the outcomes of this meeting in your journal.

4. Together, review the document, A Reference Guide:* Career
Development Goals and Performance Indicators, included in-
this workshop, and add to your log a list of at least five
Career Development concepts thst could be infused most

g
effectively through the cooperative efforts of teschers and
counselors.

/ 5. Together,'discuail with one of your administrators, if
available, the possibility of the cooperative involvement
between counselors and teachers in implementing Career
Education. Record theoutcomes of this meeting in your
journal.

o

*This log may be used in any of the following ways:

-to encourage and provido.leadership to other teachers and :
counselors who would iike'to work together.

-to provide you with feedback on faelings and tasks involved
with this prOtess.

-to serve as a diary for future reference.

POST-TEST (To be completed as a team)

1. Have you identified a counselor' or
teacher to be your team member?

2. Have you acquired a notebook to use
ai a journal ?,_

3. Have you discussed the concept of
cooperative efforts with your team
member?

7

V-6

231

YES NO

O

-



I?)

YES NO

4. Have coo2 selected 5 carear'devefopment

concepts from The Reference Guide?

5. Have you recorded in your journal?

6. Did you discuss your cooperative
efforts- with your adAinistratoi?

b
7. If your answer to any of the above questions is no, please

Write a brief explanation of your reason for, answering no.

0

8. Ex ain how approached your team member to ascertain
hi or her willingness to get involved in a cooperative
nture;

Sf

9. List the three ways your program will be strengthened by
your cooperative venture.

238
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SSON II

SUGGESTIONS FOR COUNSELOR/TEA R COO RATICO

4:4
,

. .

Career Education is opening 'the rs to communication between
and among educators: administrators, specialists counselors,
and teachers. The doors are opening because it is becoming
apparent that no one educator alone can adequately co* the
concepts and'subjecti needed by individuals to plan ao implement
their life roles. There has to'be coryerative effore.

What are some types of activities teachers and counselor could
work together on? Here are a few ideas:

(1) To plan and organize a community resource file of
, possible role models - resource persons representing

different leisure, family, citizen, and occupational
roles.

(2) To plan and organize a community file of possible field
trips, field observations, and exploration experiences.

(3) To help locate and plan use of resource materials - .

books, filmstrips, occup time' information, interest

15M
inventories, journals, et . - needed in curriculum

is

development and/or indivi al planning.
. ,.,

(4) To plan and organize role model presentations - (con;)
tatting comolnity persons, finding an appropriate time,
helping these persons to prepare their presentations
to meet the needs and Level of the students, and getting 4

rP
their commitment).

O

(5) To help plan and coordinate field obser4etions, field
trips, simulations, and exploration experiences to meet
the needs and levelOf the students.

(6) 'To help plan small and large group activities that
supplement curriculum and enhance instructional
objectives.

(7) To plan.guidince units or modules such as Decision
Making, Value Clarification, Self Assessment, Goal
Setting, Inter-personal Skill DevelOpment, etc., to
'implement into the instructional program.

(8). Can you think of any others? If so, list them here.
F,;

2 3 9
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TASKS

1. As a team, discuss some realistic ways for a teacher and a
counselor to become cooperatively involved in'the instructional
program. Record the main points of this conversation in your
log.

Cs,

2. From the seven suggestions stated in Lesson 11 or others you
identify, list at least three that seem desirable in terms
of you and your situation. Explain why each is desirable.

3. As a team:

A. Discuss your ideas for cooperative involvement,

B. Discuss the ideas you identified.above as desi/able
ways to combine your efforts.

C. Discuss time implications and commitment to the success
of'this venture. *

D. Add pertinent comments to your log.

POST-TEST (To be completed as a team.)

YES NO

1. Have you discussed some realistic ways
to become cooperatively involved?

2. Have you selected three that seem
desirable and appropriate to your
situation?

3. Have you discussed the time implications
for this venture?

4. Are you both commited to the success
of your cooperative efforts?

5. Have you added pertinent comments
to your log?

6. If your answer to any of the above questions Is no, pleaSe
write a brief explanation of your reason for answering no.

0

0

if\

240
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WORKING TOGETHER

p

LESSON III

There are many specific activities that can be more completely
planned and implemented when the counselor and teacher work
together. Por example, the following listed activities lend
themselves to a team effort. (These activities are described
in the Appendix, starting on page 31 of this module).

- Family, Leisure, Citizen,and Occupational. Role Model
Presentations

-Glasser Classroom Meetings (Growth Groups)

-Decision Awareness Module

- Decision - taking Module

- Value'Clirification Module

- Lifestyle Exploration Module

- Behaviorafor Contingency Contracts

-DUSC( (Developing Understanding of Self and Otheis)

-Elementary School Employment Service

-Interpersonal Communication Skills Module

- Community Resource Survey

-Business and Industry Visits

-Leisure Time Mini Courses

You could add other activities to'this list some activities
whidh you may have wanted to implement, but perhaps did not
have )fie resources or help in planning that was necessary.

TASKS

1. To-gether think of two activities you could add to the list of
activities presented in Lesson III and write a brief description
of them in dr, space below.

A.

B.

241
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2. The activities presented in Lesson I will have more meaning
if you can see what the counselor'd ole is and what the
teacher's role is and how the two k together.

4

The Appendix (starting on page 3 describes each of the
activities presented in Lesson II in terms pf an Overview,
Suggested Materials, and Gene 1 Implementation Steps (the
counselor's role and the teacher's role).

Read the Appendix of this moduli-cirefully. Please note
how each activity is associated with at least one Career
Development_ Goal (taken from A Reference Guide: Career
Development Goals and Performance Indicators).

3, Now from the list of activities presented in Lesson III.
and the two you added &oche top of this page, please choose
three activities or units you want to plan and implement
together as soon as possible. Write &4 escription of each
activity. a

A. Activity Description: Iv

o

(;)
B. Activity Description:

C. Activity Description:

4. As a team:

A. Transfer the three-activitiee'you both agreed to implement
cooperatively on tie blank worksheets. (See pages V-12, V-13, V-14)

B. Complete the implementation steps on piges V-12, v-13 and VA14
for the activities you have chosen.

C. Add pertinent comments to your log.

V-11
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ACTIVITY DESCRIPTION:

Component :

Goal
v

Sub Goal .-
.

d

h t

la

SUGGESTED MATERIALS

_,

,

i.

IMPLEMENTATION

D

:

.

.

0

..,
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)

Component:

Goal .____
Sub Goal

.END

alb
,IPt

<
S,

1.
i..1

..=

,

6

OVERVIEW

. SUGGESTED MATERIALS

.f.

...... o ,

i

S

ACTIVITY DESCRIPTION:

.,.

IMPLEMENTATION

v,

1

t

0

.
. ,

es

a

i

./.

...

0
o

4

.n%
, ....

- .

0



Component:.

Goal

Sub Goal 1.
OVERVIEW

9

0, re

ACTIVITY DESCRIPTICM:

SUGGESTED MATERIALS



POST -TEST (To be completed as a team)

YES NO

1, Have you added two activities to the
listPof activities on page 10?

2, Have you read the Appendix of

3. Have you selected three.aaivitiee
you, would like to plan' and
implement 'together?

4, Have you written a description of/
each activity?

5. Have you transferr d he activities
to the worksheets elected goals and
described the implementation steps?

6. If your answer to any of khe above.questions is no, please
writca brief explanation of your reason for answering no.

7. For each of the three activities you have described, identify
one reason'why this activity can more effectfkrely be plannbd
and implemented by combining Our effnrcs,

V-15
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Co,

4., .

COOPERATIVEPLANNING.

LESSON IV
-

Preparing for an activity is one of the most important steps in

-implementation. If,the leg work is doe beforehand, it assures

your students of gaining maximum benefiesSrom that activity.

There are five areas to consider when developing a lesson or:

activity:

1. Learner:Objectives

Performance indicators are statements of learner outcomes.
When you ad4-thc conditions and criteria of meapurement. (how
measured, -how well, and when Measured) to a peliformage indi-
cator, you have a learner objective for your activity or unit.

2. Teacher Pre-planning; Implementation]
iprr,

is. describes in'detail what the teacher wilt Oro to prepare

for and ,LmplImeotghis activity.' $

3. Counselor°Pre-Pianni Implementation

This describes in detail what the counselor will do to
pare fer'And implement this activity.

11,

4. Learner Activities

se describe numerous activities nd resources which'. 'cv
ena le students toaohieve success in meeting the objectives
o this activity or unit.

N
Thii measures the degree to which each student has mastered the
objective ofthe activity or unit. In stating the learner '
objective, you have indicated the evaluation technique

4

. .

YOU ARE NOW ADY TO WORK
A LESSON AN 1 Y. f;i3 ON T,

W H YOUR TEAM PARTNER
THE, NE PACE.

0 DEVEL

, . J
, .

V -16
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TASKS

1. Arrange for your t
Please do the task

ber to work with you on these tasks.
in the order they are presented.

2. Together,. choose one of the, activities or units you descr
on pages iP-12, V-13 and V-14 to utilize in developing a pl

3. Study the Exemplary Lesson Plan on' ages V-19 and V-20. Make
additions or suggestions on that lesson plan to improve it.

4

4. Fill out the forms on pages V-21 and V-22 for the activity or
unit you have chosen. The following steps will help you.

A. Learner Objectives

Using the description of this activity or unit.you both
wrote and the. document, A Reference Guide: Career Devel-
opment Goats and Performance Indicators, you are now 'ready
to choose the specific outcome statements (performance
indicators) you hope to achieve with this activity or unit.
The indicators' must be restate4as learner objectives.*

WRITE THE PERFORMANCE INDICATORS YOU HAVE CHOSEN, AS LEARNER
OBJECTIVES IN THE APPROPRIATE SPACE.

B. Teacher Pre-planning; Implementation

There are two phases to this section. One - Pre-Planning;
describes the planning phase of the activity or unit, such
as, contacts with your team partner, ordering supplies and
materials, etc. Two - Implementation, the actual activity
preparation, such as arranging for field trips, role model
pAsentations,° checking out books, filmstrips, etc.

DESCRIBE IN DETAIL THEE TWO PHASES OF PREPARATION FOR A TEACHER
'--IMPLEMENTING THIS ACTIVITY OR UNIT.

C. Counselor Pre-plannin ; Implementation

-Using the two phates outlined in the Teachers Pre-p
1,Implementatkon sectt n above B)

*See pages/ViNand V-80 of t e Infusi Hldbook for Teachers or
Self Ifiitructional Module Writin -Per ormance Objectives,

included in this workshop pAckage.

4,
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DESCRIBE IN DETAIL THE TWO PHASES OF PREPARATION FOR A COUN-
SELOR IMPLEMENTING THIS ACTIVITY OR UNIT. °

4

D. Learner Activities

Identify a series of activities which would allow students
to achieve success in meeting the stated learner objectives.
Each learner activity should start with a verb and describe
what the student would do:

- View filmstrip, I Like You Because....
- Make a collage
- Listen to presentation by a carpenter
- Participate in small group discussion, etc.

LIST TILE LEARNER ACTIVITIES AND SPECIFIC RESOURCES NEEDED
IN THE APPROPRIATE SPACE.

E. Evaluation

The evaluation plan was a specific part of writing the
objectives for the activity or unit. This plan will help 1
you determine the degree to which each student has mastered'
the objectives.

Examples: Student reports
Reacting to problems
Projects
Photographs or slides
Paper and pencil tests, etc.

It is entirely possible that some of,your students can
- demonstrate the knowledge or behavior that your activity

or'unit calls for. For this reason, you should specify .

a Pre-Test to hIllp you assess where your students are
prior to implementation of the activity or unit.

IBE THE EVALUATION PLAN FOR YOUR ACTIVITY OR,UNIT.

5. Together
oo activity

6. As you ar
gents, th

decide an appropriate time and place to implement the
ou have just planned.

completing your letson plan, record pertinent coi-
.

ughts, and your log.
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Exemplary Lesson Plan ACTIVITY; Sex Role Stereotyping (Grades 2-6
(To be integrated during Social Studies)

LEARNER OBJECTIVES: Without instructional aids or notes, the individual will list on paper, three gptions that.'

are recently more available to women planning to enter the work force and three optio'ns-

that are now more available to men. For each option listed, the individual will give

one reason why the option has just recently become more available. Evaluation: as

agreed on by a small group of students and the teacher.

TEACHER
Pre-plannin

COUNSELOR
Pre-plapning

LEARNER
ACTIVITIES

EVALUATION
PLAN I

Arrange for c nselor to
observe me in the class-
room to help me determine

'if I Am stereotyping boys'
and girls' roles.

Plan learner activities.

Meet with librarian to
findappropriate books and

/0 AV materials.

Set up time to observe teacher.
Arrange to discuss observations
and ways to deal With sex role
stereotypes.

Plan learner activities.

Meet with P.E. teacher to
discuss programs for including
both boys and girls.

Contact possible role models to
determine their interest and
availability.

Pre-Test -

What is sex discrimination?

Describe 1trend in-th
world of work pertaining to
employment opportunities
for men and women.

Post-Test
A written report of new
options available to men
and women as employment
possibilities and reasons
forthese new options:

IMPLEMENTATION IMPLEMENTATION

_Monitor activities

LN2

O

Interview relatives and/or
friends to determine tasks
performed in the home.

Report findings to the class.

Discuervhich tasks must be
performed by either'male or
female and which can be per-
formed by either and why.

Prepare a class chart.

Class Chart:

Tasks Male Female Eithei

4
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LEARNER OBJECTIVES:

''

ACTIVITY: coatinued: Sex Role Stereotyping

TEACHER
IMPLEMENTATION

... .

COUNSELOR
IMPLEMENTATION

LEARNER
ACTIVITIES

EVALUATION
PLAN

Discuss with counselor
how to prepare role model
panel for their present-
ation.

0

Check out appropriate
< literature from the
$

NI library (e.g., The Little

I

Arrange for role model panel:
female fisher
telephone lineswomen
male nurse
male knitter
Congresswomen
a

Arrange for field observ-
ation to hospital.

-

.

.

.

.
.

,

.

,

Prepare questions to aik role

0
model panel.

Listen to and observe the
panel presentation.

Ask_prepared.questions.

Read books. .

,

View filmstrips.

.

Observe which duties are
performed by men and which
are performed by women
during field trip.

Report observations to the\
'class.

Write a claas poem about
new occupations for men
and women.

.

.

. .

'o .

Checkpoint:
Summarize observations
and feelings in a two-
page report.

Checkpoint:
Orally 'express opinion on
women working in jobs that
traditionally belong to
men.

,

. --

.

. I

.

6. _______

Miss Muffet Fights Back ,

Bibliography).

Plan for field observatioh.

. .

L7
_

cn
0.4

. .

Arrange for books and
materials from media
center,
Monitor activity.

a

.



LEARNER OBJECTIVES:

4-

TEACHER
Pre-planning

COUNSELOR
Pre - planning.

LEARNER
ACTIVITIES

EVALUATION
PLAN

$

4

IMPLEMENTATION

I

IMPLEMENTATION



LEARNER OBJECTIVES:

TEACHER
IMPLEMENTATI ON

: continued

COUNSELOR
IMPLEMENTATION

UE

LEARNER
ACTIVITIES-

EVALUATION
PLAN



TEACHER
Preplanning

Ow.

AcriVITY

COUNSELOR
Pre-planning

IMPLEMENTATION

LEARNER
AcTivrTrft

im L

V

EVALUATION
PLAN

N



...LEARNER, OBJECTIVES :

TEACHER
IMPLEMENTATION

ACTIVITY: continued

-

/
/

COUNSELOR
IMPLEMENTATION

LEARNER
ACTIVITIES

_

EVALUATION
PLAN

I

)

V

a

........

:

/V

1

/

.,

to

f
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POST-TEST
YES NO

1. Have you chosen an activity to use
to develop into a Lesson Plan?

2. Did you study the Exemplary Lesson
Plan?

3. Have you compieted the blank Lesson
Plan forms on pages V-21 and V-22?

DID YOU HAVE ANY PROBLEMS FILLING IN:

4. a'learner objective for yOur plan?

5. the teacher pre-planning; implementation
section?

6. the founselotpre-planning; implementation
section?'

7. the learner activity section?

8. the evaluation section?

4.3
If you answered /Is to any of the questions 4-8, please write
a brief explanation of your reason for answering Isl.

Have you planned a time to implement this Lesson Plan?

Please desdribe

11. Together using the two remaining activities you described o
pages V-12, V-13 and V-14, complete the Lesson Planning Forms fol-
lowing this page and plan a time to implement these activities.

This module focuses on one important aspect of career educa-
tion -- counselors and teachers working together to deliver
career development content. It is'hoped that after you have
completed this module', you will continue to work together and"
involve others in a cooperative venture.

v-25
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Acriarz:

IZARNER ORIECIT YES :

TEACHER
Pre planning

COUNSELOR
Pre planning

0

LEARNER
ACTIVITIES

EVALUATION
- mut.

I/WLENENTATI ON IMPLEMENTATION



LEARNER ON ECTI. VES :

1

ACTIVITt: continued

, TEACHER
MPLEMENTATION

COUNSELOR
IMPLEMENTATION

S

S

1

LEARNER
ACTIVITIES

EVALUATION
PLAN

4



LEARNER OBJECTIVES:

ACTIVITY: continued l t

TEACHER

e, IMPLEMENTATION

J6

J

4'

Is

t_

P

COUNSELOR
(......117.LEMENTATION

t: ,

.o.

------,-.

1

LEARNER
ACTIVITIES

EVALUATION
PLAN

i

th

,
A

1

Is

a

1.

A

16

k

ce



LEARNER OBJ ECr1NES :

TEACHER
Pre-planning

ACTIVITY:

4

1

O

couran*
Pie-planning

LEARNER,
ACTIVITIES

LN.5

Cr)
C> tO

wis

C:I

EVALUATION
"PLAZA

IMPLEMENTATION 6 imiizzgrrrgioN

I

P

o

4

7

C



. -r-

4

LEARNER OBJECTIVES : a.

I

4 .4! ''
ACTIVITY: continued

t.

1EEA CHER

IMPLEMENTATiON
tft

COUNSELOR

IMPLEMENTATION
LEARNER

ACTI VI TI EOP

'EVALUATION
PLAN

r-

)

.1

4s.

',

se

2

a

......../

ON

P

ft.

s

t

4

,4

I,

...

0

4

I

;

e

I

e, ,

o



%

I

APPENDIX

The billowing activity descriptions were developed,by the Career Guidance,
Counseling and Placement Project, Univeraity of Missouri- Columbia, funded
through u.grant .(0EGO-71.-4463)frore the U.S. Office of Education, Bureau
of. Occupational and Adult Educatiod.
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Component: Career Awareness sand Exploration

ACTIVITY: Career Role Models

N'k

Goal 6 : Identification and exploration of alternative occupational roll and settings.

Sub Goal 6.1 : For the individual to understand the relationship between an occupational role, its
, settings, and lifestyle.

a OVERVIEW) IMPLEMENTATION
4

Parents'and oommun member volunteers will
come to the class during a career related
activity unit for one or more of the following
specific purposes:

- to share leisure experiences

--- to shatl family role experiences

- to share citizen role

to model-the uniform and/or equipment
used on the Job

to share duties and requirements of the
job

-.to provide information about lifestyle

SUGGESTED MATERIALS.

Letters to be aent to parents

Norms to be filled out by volunteer Role
Models

1. The counselor and teacher will be the main speakers at
community meetings to describe some of the career
activities and units being experienced in the classroom.

4. ,Accompanying the counselor and teacher to these meetings,
will be volunteer parents who will demonstrate for the
group how they participate in the classroom as career
.role models. .' .

3. The counselor and teacher will provide a form for those
willing to serve as Career Models to co fete at the
meetings.

'4. The counselor will compile the expertise of theOvolun
teers into categories, and then meet with the volunteers,
either in grotilm-or individually, to discuss ways they
might model their careers.

5: The teacher will also recruit volunteers,by sending home
letters explaining to parents the Career Role Model pro
gram `and Asking for volunteers.

6. The counselor and teacher will discuss with students the
variety of ways Career Models may be used in the claas-
room.

7. The counselor and teacher will provide means of evalw.
. ating the Career Role Models activity in order to offer
suggeations for improvement.

8. Counselor, teacher, and students developa plan for being
a Career Role model in the classroom."



ACTIVUX: Businesa and Induatry Viaita

COmponent: Career Awareness and Exploration
- J

0
.

.

Goal 6 : Identification and exploration of alternative occupational roles and aettinga.
..

$ 0

Sub Goal 6.3 : For the individual to acquire information about occupation (e.g., major dutiea, entry

requirementa, income, working conditions, job market, etc.)
/ \

OVERVIEW

CTS

eae viaita will provide students with the
opportunity to observe workers in their
functional aettiOgA Onaite viaita provide
an opportunity toLsapand one's baae,of infor-

jpstion., The focua on these will be on the
-6eople and he taaks they perford as well as
the product they produce. Business and
industry visita may be organized around

to.
email groupa as well as whole claasroom

to groups..

.0 1

TES MATERMS

I

IMPLEMENTATION

1. The counaelor and tealher will : ey buaineaaeasnd
industriea to find those willin to participate,i0 an

ow-site visitation program.
2. The counaelor and teacher will c tact each-huskiest+

and induatil in person to diacuaa he variety of

pu4oaea of on -site 'visits.

3. The counaelor will provide and eatablish a file for
ataff membera of participating busineaaea.and 424
induatriea for use by alheinatructional ataff.

4. The counselor and teacher will work with afbdents
to consider the purpoaea to be accomplished by the
viait.

5. The counaelor and teacher will plan f01100-up and.
evaluation Ictiv.itiea.

6. Coutibelor, teadher, and atudenta will plan and
implement a buaineaa and indqatry viait.



. Component: Career Decisiorimaking

ACTIVITY: ClasseNlassroom Meetings

Goal 10 : Understanding the nature of decision"makiAg.

'Sub Goal 10.1 : For the individual to identify situations end events in his or her life that
involve decisions.

OVERVIEW

Glasser Clasroom Meetings are designed as
a nonjudgmental problem solving technique.
The basic group-types are social-problem-
solving, open-ended and educational diagnostic.
One of the features of Glasser Classroom
Meetings is that all the st members are

4.0
urged to participate as up .leaders. The

is* group leader, though a facilitator, is
considered an equal member of the grpup.

cn The focus is on making decisions which will
affect the group positively.- It is suggested
that classToom meetings be held daily.

121

SUGGESTED MATERIALS

Schools Without Failure, Willi Glasser,
Harper and Row, 1969

,...__Educator Training Center
6-21410 West Olympic Boulevard

Los Angeles, California. 90006

ti

INZL!MENTATION

1. After obtaining commitment
the counselor Will plan a
ment sessions for inte

2. The counselor will model
for the'teacher.

3.' The counselor and teacher will initiate Glasser
Meetings into the instructional program.

. 4. The counselor and her will plan with staff
-members times when personnel such as principal,
nurse,-physical education teacher; etc.vwill act
as classroom group leader.'

5. The counselor will be available for consultation as
well as acting as a group leader.

6. The counselor and teacher will plan for follow-up
and evaluation activities.

fromkthe administrators,
conduct staff-develop-

eacaers.
ClassroOm Meetings



ACTIVITY:. Decision Making Module
Grade Level 7-9

Component: Career Decision'Making
/4

Goal 11 : Skill develogOent in the decision making process.

Sub Goal 11.1 : For the 'individual to acquire skill in developing options.

OVERVIEW IMPLEMENTATION

A nodule of activities which allows the
',student to practice the decision making
process. The e periences will include
simulatihg fut e and present decision
making situati no. Through group work
individuals will be able to compare the

< way they make decisions with the way
Zo others make cisions. The culminating
" ninth grad activity will be that the

student w 11 utilize decision making
skills planning for high school.

SUGGESTED MATERIALS

1. The counselor and teacher will develop a module of
simulaSsd decision making activities. Some
suggesflons arm

a. Lifestyle Planntog: Small groups of students
. -(3,4) will plan a typical week in a hypothetical
student's life. This lifestyle plan will include
class time, leisure activity, interaction with__

. others, and daily responsibility. Each groupf-
will plan a graphic ptesentationof their student's .

week, explaining how they used the decision /i----e

cmak ng process in their group experience.
b. *Educ or-For-A-Day: In this activity, students

assume the roles of school persOnnelltor one day.
Students must decide the role for which they will
apply and why they feel they can fulfill that role.
The counselor will work with the Student Government
a$ establish and carry out procedures for this
a ivity. These will include: methods of applying
for positions, interviewing and selection proald4res.
Those selected will pl with their role model the
activities for the day'.

ot
Three types of evaluation

will culminate this activity.? The students who
asspmad roles will evaluate their roles in terms of



Componehtf

Goal 11.1 :

ACTIVITY: Decision Making Mlle (continued)

4

OVERVIEW IMPLEMENTATION

U

do%

SUGGESTED MATERIALS

*Optional Module: Designing and Mans
Simulations To Provide Career Exploration
Opportunity.

A

(cont.)

the advantages and disadvantages of that role as a
future occupation for them. They will also identify
decisions they made in fulfilling their role. Students
in cla es will evaluate activity in terms of their
fee s about the "EducatorForA-Day" activity.

c. Career Simulation :* This activity will take place for
a peilod of one week during which students will prow'
Sect themselves into the world of work.
'Students will simulate the, role of a worker in terms
of\t4t,following: interests, personality character

144
istict- titudes, training requirements, employment
opportun and job entry procedures.
At the end of the week, students will reach a decision
of acceptance or rejection of this worker role in
terms Ian occupational possibility for themselves.

2. The couniit will plan with the teacher a time to
implement eh s program.

3. The count:4010 d teacher will plan with students
methodsmi e lusting this program.

N
O
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4CTIVITY: Decision Awareness
Grade 'Level K-3

Component: Career Deciiion Making a

Goal 10 : Understanding the nature of decision making.

Sub Goal 10.1: For the individual to identify situations and events in his or her life that

OVERVIEW

.1, 0

a

This module of activities,prbvides
students with opportunities to become
aware that they make &multitude of
decisions daily. Elements of decision-<

Z; making, such as planning, prediction and
".1 time concepts will be included.

CV

000

b

SUGGESTED MKTERIALS

46EMPLRITNTATION

1. The counselor and 'teacher will work togetper to create
a module of activities to implement-Decision Aware-
ness in the classrodA. Some-suggestetkactivities stet-

.

a. Decision Charts: The = swill develop a ".

series of charts whit' tdecisions made
during various time 'se , e.g., from getting
up to arrival at school; from beginning to end of )
recess, during lunch, and from time school ends -

until 'linnet. In discussions students will be-
come aware the se ies of decisions they make
differs from those ers make.

b. plan-A-Dmi The class will work together to plan,
the classroom activities for a day.

After the activities have been decided, the
students wil1 identify influences upop theii
decisions such as: which decisions had to be

cs.

made immediately, which decisions were made by
ethers for them, which decisions depended'up
previously made decisions, and which de' ns
could pave Veen made later inthe day They-will
discuss those decisions which wer st difficult

to make and why.
c. Life-style Prediction: lh frielass will be divided

-(00tinued next?page)



CoMponent:

Goal 10

Sub Goal 10.1 :

OVERVIEW

LV

SUGGESTED.MATERIALS

ACTIVITY: Decision Awareness (cont.)

F (4.

IMPLEMENTATION

into small groups (3-6 students). Each group will
deLde on one occupation they find' interesting.
Together they will discuss and predict what type
of lifestyle a person in this occupation might
have and will chart their predictions in terms of
hours on the job, home life, leisure activities,
responsibilities and duties, salary, and job entry
requirements.

The groups will check the aeWracy of their pre-
dictions in one of a number erways;
1. Using the Community Resource File,l obtain an

address of a community member a request a.
reaction to predictions,

11;)

2. ContaCt the community 16bers ty telephone and
report to the class the accuracy of their
predictions. (

3, Invite the community mbers to the class to
check the accuracy of heir predictions.

4. Check occupational info tion literature as
to the accuracy of their p edictions.

d. Evaluating Alternatives: Working in small groups,
the students will identify alternative ways of
accomplishing a/specific task. From their lists,

(Con nued on next page)
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ACTIVITY: Decision diwareness (cont.)

Component:

Goal 10

Sub Goal 10.1 :

OVERVIEW

4.

C:;)

Q
: IMPLEMENTATION

each group will select what they feel to be the
best alternative. After the teak is completed,
the class will discuss reasons for their selection
of alternatives.

. The counselor will be available to assist the class-
room teacher in the implementatiOn of this program.

. The counselor will plan small group activities for
those students having difficulty with Decision Aware-
ness.

. The counselor, teacher, and students dill plan
methods for evaluating the program.

SUGGES1TED MATERIALS

hi"



ACTIVITY: Decision Making and Value Clarification Kits
Grade Level: 10-Adult

Component: Career Decision Making

Goal 11 : Skill Development in the decision making process.

Sub Goal 11.2: For the individual to acquire skill in relating factors that-influence a decision
igenttfted cottons.

OVERVIEW IMPLEMENTATION

Several developmental kits have been published
for the purposes of increasing decision making
skills d to enhance value clarification.

Three kits have bees selected for presentation .

in thy activity. They are:

' 1. "Search for Values": The high school por-
tion of the "Dimensions of Personality"
include a recording of daily value decisions
in the form of a diary. Thus, students
begin looking at their lives and the
influence their values have on them. Indi-
vidual as well as group activities are
4included.

2. '"Career Decisions": This kit published.by
the J.C. Penn Company, aids studentsin
becoming awar0.of the many influences upon
job choice. Elements of occupational (cont)

SUGGESTED MATERIALS

Career
.00

Decisions, Gelatt, Varenhorst, Carey

Deciding, College Entrance Examination Board,
1972

1. To prepare for this activity, counselor will become
familiar with the ..s-deseated kits as well as other
decision making and value clarification materials.

2. The counselor and administrators will plan and implement
a staff devellpment session.

3. The counselor and teacher will plan individual class-
room decision making and value clarification programs
to be implemented and will dEtermine an appropriate
time and setting.

4. Thc counselor,wiil be available to aifist teachers with
specifiCimple atieln problems andllor to supply
additionaloresOdrce .

. Thp counselor will 'organize span group activities
fof those students who need additional skills in
the decision making process.

6. The counselor and teacher will plan follow-up and
i evaluation activities.

I

f



ACTIVITY: Decision Making and Value Clarifications Kits (cont.)

Component:

Goal 11

Sub Goal 11.2 :

OVERVIEW IMPLEMENTATION

choice such as personal assessment, job
attitudes, values and job market are
examined.

3. "Deciding": Published by College
Entrance Examination Board, this program
is intended for use width junior and
senior kigh school students to help,

4N them to learn more about themselves.
and about a systematic process for

ta making decisions; Counselors, teachers,
and other educators who wish to teach
decision making will find this kit
very helpful.

.0%

SUGGESTED MATERIALS'

.Programs for Educational and Career
Exploration (P.E.C.E.), University of
Georgia, 1970.

Search for Values, Pflaum, Standard, 1972

4
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COMPONENT: Self Awareness and Assessment

GOAL 2

ACTIVITY; Contingency Contracting
Grade Level K-3

Recognition of self development as a life-long process.

SUB.GOAL. 2.2 : For the individual to establish goals to direct self development

OVERVIEW

Contingency contracting is a procedure in
which a reward or.reinforcement is presented
contingent upon performance of a specified
behavkpr. Students will identify the behavior
to beiModified and specify the terms of the
contract.

SUGGESTED MATERIALS

How to Use Contingency Contracting in
the ,classroom, Lloyd Homme, Research

Press, 1969

EMPLEMENTATION

1. The counselor and teacher will discuss the procedure for
establishing contingency contracts within the classroom.

2. The teacher and counselor will present "Contingency
Contracting" to students.

3. The counselor will assist students and teachers with
identification of behaviors ,go be modified. Students
might also be used to monitor each others' progress on
contracts.

4. Counselor will provide follow-up and evaluation
procedures.

a
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4 a
ACTIVITY: &Is° Kit

Grade Level K-3 '

Component: Self Awareness and Assessment

Goal 1 : Acquisition of information about personal characteristics ofself and there

For the individal to recognize similarities and differences between his or her physical,'

intellectual, and emotional characteristics and those of.others.

OVERVIEW IMPLEMENTATION

Sub Goal 1.1

P

4

The "Developing'Understanding of Self and
Others (DUSO) Kit" is a developmental ..

guidance kit to be. utilized by the cla oom
in grades K-3. It may also be used
counselor (or others) in.small

1.

e 2.

ations.

DUSO is the first of two developmental kits
based on the Adlerian model of psychology.

-a -.1 The DUSO activities make extensive use of
14; listening, inquiry, and discussion approaches

. to le"arning. 4.

Components of DUSO Kit are: 'storybooks, posters,
records or cassettes, puppet and role playing
cards; and puppets. The teacher's manual offers
excellent suggestions for using the kit. 15.

The teacher and counselor will plan how to get a
DUSO kit.

The teacher and counselor will plan sessions tp
familiarize themselves with the materials.

3. Followihg the sessions, the counselor and'teacher
will plan a time for implementing the DUSO kit in
the instructional programs.

Q.

SUGGESTED MATERIALS*
------1

Developigg Understanding of Self and Others:
D-1 American Guidance Services, Inc.,
Circle Pines, Minnesta 55014

After program is initiated, the 'counselor-and teacher'
011 identify students who may benefit most from small
group interaction: The counselor will, establish and
conduct these grpups,,

The counselor and teacher will plan and carry' out
follow-up and evaluation methods for the program.
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.ACTIVITY: -EJementarYSChool-Employment-Service

,

Coisponent: Career Planning and Placipmenr'

*. -
Goal 1.44_ : Acquisition of knowledge and skills necessary to implement career plans: ,

SO goal 14.2 i For the indtvidual to identify and
to gain employment relaidd to id

OVERVIEW

Providefstudenta with work ec eriunces at
.

relatively young age and an opp
learn about rules of work throughr simulated

_job experience

Elemlntary studentsage 'giv the Opportedity
4 to assess their interests and applyand inter-

view4lor job positions in the school structure,
ea., safety patrol, segvicp squad, office
*lpers, lunch and cafeteria helperf..1

. .

uire infirmation and skills necessary
ified cater goals. 0-

IMPLEMENTATION

I

1.

rtunity to

SUGGESTED MATERIALS

Dictionary of Occupational tles
(sourte for exempltry,joh descriRtions)

,,,

0

A

The counselor, and teacher will :initiate
elementaryschool employment service by organizing
a Committee of staff and students to carry out the
following tasks:

-determining the kinds of jobs available, qualifications
for specific job's, interview and, selection procedures,.
time limits, job transfer procedures, employment rules
and regulations.

-developi#g necessary Materials such -as job advertise-
ments, application foims, interview forms.
-schedulifig procedures okhich permit students to leave
classes to perform jobs.
-developing compensation system to be used to recognize
student job performance.
7pu1licizing the employment service and encouraging
%participation.
"Planning and conducting periodic evaluation to
determine necessary modifications.

iJ
2. The counselor and teacher will plan related classroom

activities such as learning how to killout applicationi
and developing appropriate interviewinebehaviora.

I

.

Classified ads

. Job descriptions, application blanIts,
iritencleti forms from lochl. bueineasiten

X The cons or will recruit community resource people-to
participate, e.g., personnel managers to simulate inter-
view situations..

0.
41
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ACTIVITY: Interpersonal OOMmunication"SkAlls

,Component: Self :awareness -and Assessment

Goal 4 Acquisition and application of interpersonal skills.

';,...Sub Goal 4.2 : For the. individual to acquire listening, attending; respOndieig, and
initiating skills.

OVERVIEW

The Interpersonal Communication Skills
program has as its pUrpose thefaciliration of

. The counselor will work with the teacher to integrate
commpniation skills in individuap.s. communication skill building activities (see'suggested

2-.

c materials) into the instructional program.
' Da .

[1. The teacher and counselor will gather materials for the
purpose of creating an Interpersonal Skills program.
See suggested materials:)

/
C

-IMPLEMENTATION

=.4

SUGGESTED MATERIALS

Encounter in the Classroom: New mays of
Teaching, Elizabeth Hunter, Holt, ,1971

44.Ping and Human Relations, Vol. 1,
Robert R. Carkhuff, Holt, Rinehirt and
Winston, Inc., 1969

3. Teacher and counselor will work together to idetitIty
students who would benefit from small group activity
in building interpersonal communication skills.

"4. Thd'counselor will organize and conduct. small. groups

. for the purpose of improving communication skills.

.
S. The groups will focus on identifying verbal and non-

verbal communication methods.

6, Students, teacher, and counselor will esEftblish
follow-up and evaluation' procedures.
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ACTIVITY: ..;ommunity Resource Survey

Component: Career Awareness and Exploration
0

Goal 6 : Identification and exploration of alternative occupational roles and settings.

Sue Goal 6.2 : For the individual to reougnize that occupations tendto cluster in several ways.

r

OVERVIEW

The - Community Resource Survey provides
'.
involvement on Ote part of4tudents and
other me:fibers of the cbmmunity in thd-

%
exploration of the world of work.

4. Through acelial interviews with local
cr. people in various work settings, students11 develop a current, highly relevant picture

of the local job market. From these
interviews students will classify information
into a card file to be utilized in the
Career Resource Cwater.

SUGG4TED MATEgIALS
List of possible c

1. Parents
2. Former st
3. Membershi

tiffi contacts such as:

nts
listings of civic

and union groups
4, Members of business, industry and

labor.

Interview forms,

INPLEMENTAT ION

The counselor and teacher will initiate the Community
Resource Survey, and stimulate student and community
interest,.

4..0 2. A letter will be sent by the, counselor to resource
people explaining the purpose of the survey as it
relates to the total career guidance program.

3. The counselor, teacher, and students will work together
to develop interview procedures and forma to be used.

, 4. Students will select a specified number of community
? contacts and with the aid of the counselor_will arrange
and condutt interviews.

5. Following the interviews, the counselor will work with
the studenti to organize a filinesystem.

6. The file will be placed in the Career Resource Center
where it will be readily accessible.

7. Students'and teacher" staff may make use ,of the resource'
file in several ways. For example:
a. To find sources for field trips.
b. To locate persons in the community fOr classroom

'visits or interviews.
c. To identify sources for exploration experiences.
d. The counselor, teacher, and students will periodically

update the file to ascertain whether resource persons
are still interested in Continuing as cgpsultants, Sand
to increase the number of resource people through
additional community contacts.

4
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Component; Career Awareness a

Goal 7 Identificatiin an

-;

Sub Goal 7.1° ; For the individual to understand the relationship between leisure roles and lifestyle.

ration

: Leisure Time Mini-Courses

ation"of alternative leisure roles and settings.
-/

0,

OVERVIEW

Leisure time mini-courses will'paovide
students hands-on experiences with a
variety of leisure activities. This program
will offer students the opportunity to 40111-,

4 pare the leisure time activities of theire9
1, geographical area with the leisure a5,tivities
' of other geographical areas,

4-..1

CO t
Implementation of.this progrIm relies on
student, staff and community resourses,
All of these persons mey,bejnvolved in the
teaching of leisure time mini-courses::

4.

SUGGESTED MATERIALS

MOLEMiNTATION

i 1. The counselor will discuss with administrators and
other staff members the impOrtance of preparing the.
,students `for the satisfying pee of leisure time. .

2:(The counselor will survey.the staff and compile a
list of activities the school staff members ..kave
indicated they would be willing to teach.

3, This,list will be distr buted to students who will
add any other fictivities they would like-to explore.
They will then indicate e five activities in which
they are moe-interested.

4. The .counselor will tally the list to determine the
activities to be offered.

5, The counselor will determine with the teachers,
interested students and community members who will
teach the leisure time mini-courses.' .

6, The counselor wilt distribute the final list of activities
to the students who will indiCate.their fir, second and
third preference.

7. The counselor and mink.course instructors will use the
students' preferences to establish a schedule and
activity participants. A schedule based on a nine Week
quarter might be to offer 3-week mini courses with
students rotating at theeend of each three weeks. In
one quartet; each student will have.participated in
,three minilcourses.:

Different mini-courses may, be offered each qualrter

dependisqg upon student interest.
8. the couritelonwill piovide for evaluation of mini-courses.
,4111 students, teachers, and community members.
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FORWARD

The following instructional module deals with the use of community
resources as a means for enriching your school curriculum.

For many years educators andtahymen have agreed that public schools
were becoming tocoisolated from the daily life of the.coaimunity around
them. The only real disagreement has collie over what were' the effective
ways in which community resources coula be utilized by schools in meet-
ing student learning needs. With the advent of career education and
its explicit focus on preparing students for life roles, the urgency
for incorporating out-of-school learning activities into school cur-
riculum has greatly increased.

ttesearch shows that managed or controlled life experiences, which
. closely approximate real adult situations, can be powerful facili-
tors of learning for the young. Practical experience has shown that
piOperly structured out.-of-school learning activities which are
effectively integrated into the total school curriculum have the
enhancing and expanding student learning options., '

If 'you decide to proceed through this module, it is important that
youprktieltr:

1. Community resources are intended to su00,410/t your careers
curriculum rather than substitute for It.;

2. Community resources must be integrated "to the total cur-
riguAg; if they are to be effective and helpful.

3. Out-of-school learning activities should be directly related
to the achievement of some,identifiahle student learning
ofdective.'

4. Community resources must be carefully identified and then pro-
perly _prepared before they can be effectively integrated into
a curriculum.

,.0

V-48 4,

280
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STUDY GUIDE

Please proceed through the following steps:

1. Read the goals and objectives for this module.

2. If ybu feel competeht in handling Any or all of.the.objectives,
try the pre-test.

3. A. If you believe that you already have demonstrated on the
pre-test that you e the necessary competencies to
effectively use nity resources, then consult yguE
workshop leader- fore going on to some other module.

B. If you feel tha you need to strengthen your skills 1.1% any
of the goal areas of this module, please select the appro-
priate component of the module and proceed.

4. Read Information Sheet #1: "Identifying Community Resources."

5. Work through the Practice Exercises for #1. When you have
11 0 completed all the items, proceed to the next step.

4

6. Read Inforthation Sheet #2: "In grating Commuitity Resources -

Into Ypur Curriculum."

7. Work through Practice Exercises for #2. If you have completed
all items, then proceed.to the next step.

8. Read Information Sheet #3: "Prep4ring Community Resources for
Involvement in Career Education."

-. Work through Practice Exercises for #3. -W14 you have completed
gall items, proceed to the next step.

10. Take post-test.

11. Check your work on the post-test.

12. Check with the Workshop Leader to see if you have fluccestfully
met each objective.
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GOAL STATEMENT-
dS

At the completion of this module, the learner will identify a list
of potential community resources*'and use at least one community
resource in an integrated learning activitX (classroom lesson)
which is directed towards facilitating some specific measurqb1
learner outcomes as defined within the context of a career educa-
tion unit of instruction.

4

OBJEcri

The performance objectives for this module are as follows. Upon
completing the self-instructional exe;cises, the Learner will:

1. Contact,six (6) poten ial community resources and sedbre the
. agreement of at least two (2) to participate in a total of

four (4) different way in school sponsored career learning
activities.

6
2. Integrate the use of community resources in three (3) differ-

ent ways into a career education lesson plan; identify the
expected learner outcomes associated with each of the community
resource related activities, and describe the relationship .
between the community based aCtivitiesland the other in-school
learning activities of the career education 'unit.

3. Design a plan describing how these previou4y identified com-
munity resources should be prepared to effectively partitipate
in:

A. A jleid trip

B. A visit to the classroom by a' speaker

C. Career,exploration confere4ce between a student and
an employer.

ThiS plan should indicate what activities need.to be done, hy whoth,
and when these activities need to be accomplished.

*Note: Community resources will refer tl people, places-, and things
available from the following kinds of community agencies and insti-
tutions: Business, Industries, Government, Social Se-rvice Agencies,
Religious Institutions, Political Agencies, Clubs, Civic Organiza-
tions, Parents, and other resources not directly associated with
public education.

V
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Instruction

Perhaps you already have sufficient skill in using community re-
sources. If this is the case, please take the Pre-Test and. turn it
in to the Workshop Leader. If you are uncertain about your ability
in using community resources, turn to page 12 and continue through
the module.

0

. 2 8 4
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PRE -TEST

1. Write a list of ten methods you might use to.generate a list of
fifty potential community resources for your school:

te,

tif

2. Write a short plan describing how you would contact the com-
munity resources identified in Questfon'l and interestthem in4
participating in your career education program:

0

1)'

3. T one of the career education units you have already written
and dentify thtee (3) ways in which community resources could
Be sed to deliver'on the learner objectives of the unit.- Please
ind cafe what kinds of student learning activities should pro-
ceed apd follow the use of the community resources in this unit:

1

. V-53
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3. (Cont.)

4. Describe five (5) potential reasons
might volunteer to participate in a
tion. program:

why a commu,i0 resource
school based career educa-

5. List three (3) problems a community resource person might have
in trying to speak 96 a class about careers. Please indicate

0 what steps you could take to avoid these problems before they
occur:

J

4-

2
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.

6. List six (6) things that an educator should do in order to pre-
pare an'employer for a class field'trip. Please indicate what
kind. of follow-up activities the educator should do in order to
assure future involvements by the employer:

4

,

N

.,.

.

t

0

3

,-.7.*r- -----41
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ANSWER SHEET FOR PRE-TEST

a

40"

INSTRUCTIONS

Please read the following potential answers to the questions from
the test you've just completed. If your answers were essentially
the same as the suggested answers, verify your analysis with the
workshop leader before going on to another module. If your answers
weet substantially different, consult with the ilorkshot leader
aboutt-he appropriate next step or simply proceed to the section(s)
of the module indicated.

,e item #1

t

Partial list of possible methods of generating h list of,local com-
munity resources.

Use the local telephone directory to identify business andeivic
groups.

Call local Chamber of Commfrce and ask fort their help in gener-
ating such a list.

Call local labor unions and ask for their help.in generating
such a list.

Contact local professional associations, e.g., County Medical
Association, for a list of members.

Ask fellbw teachers for suggestions on possible community
sources.

Ask tiiends, relatives, and.neighbors fortheir help.

Ask the local Employment Securities Commission-Office for th
help in generating a list.

Speak before Service Clubs and Civic Organizations, ,

Kiwanis, Rotary. 1

Sdarch official records for anv previouscommunity cOntadts.used
by the school, e.g., bus records of field trips, etc.

Contact local community colleges, universities, private
occupational schools for their cooperation.

ik

-..,Contact local newspaper, radio stations, T.W. stations, and
ask or lic service spots to solicit community volunteers.

Write to nazi usiness associations, e.g National
Association ofiHanufacturers, and ask foi assistance.

4 V116
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Item #2

Review your plan. Does it contain:

1. The opportunity for utilizing existing school contacts,
e.g., board members, felloU teachers?

2. The use of personal contacts?

3. The use of students and their parents in contacting cam-
muniey resources?

4. A method for gaining official administration and/or
school board support for your efforts?

. A system for recording pertinent information about
potential uses of each community resource?

b. A method for explaining_career education to community
contacts:

Item #1_
.0117

Partt/ .list of some possible ways for using community resources in
a cakIrs curriculum. 3

eakers to talk about their careers, e.g., a housewife to
alk on homemaking.

Informational materials (films, etc.) about careers; e.g.,
The Bell Telephone System has excellent films on careers in
the communication field.

a

Community teachers to demonstrate special skills and/or
teach a specifi career related subject, e.g., the use of

;
long division ,i. tookkeeping or fly castiqktechniques.

Short field internships to permit students some hands on
experience or'career exploration 'opportunities, e.g., one'
mornings work in a grocery store. .

g

Coo4ative field training opportunities to train students in
a skill, e.g., work at newspaper to learn and practice English
composition skills. 0

Tutorial activities where students can work individually with
an adult to develop a skill, explore a career, and exchange
information.

. Special equipment which can be bbrrowed by the school from the
community for use in career education lessOns.

V-57.
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0

4ork experience; e.g., actual job# which help kids experience
what's it like eq Work.

Contract teaching of supplemental career skills, e.g., knitting,
crosq-country/skiing, sky-diving, whereby certain avocational

o skills ere taught through individual learner contracts between
studentsand community resource people.

,

Item 04

'I' / .

Partial lisyinf reasons why community reaources might choose to parti-
cipate in career education, .

;
r.

/ Influence the way kids are taught and/or what kids are taught.

a

Good public relations and good for individual or corporate
image.

Per'hotal need to feel useful or to belong, and be involved.

Chance co do something new and different; a new challenge.

Cblesece to work with young people.

Chance to demonstrate one's ability or.skare one's interests.

Tax benefits.

Chance to help someone else.

Item #5

Partial list of potential problems a community speakeNight face.

.411,

Unclear as to the purpose of the talk.

Unfamiliar With the,aUdience, e.g., their age, needs interests,
prior experiences related to the topic.

Unaccustomed to a school setting.

Unable to use appropriate vocabulary, illustrations, or
examples.

Lack of visual aids or skill in using visual aids.

Nervousness.

.41
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Item #6 se

Partial list of potential problems on field trips.

Students don't Understand the purpose of the trip.

The teacher has no specific learner objectives identified
for the trip.

The community host is unaware of the above two items and/or
he doesn't understand his expected role in the field trip.

The students interests are too varied or the teacher has
1\not tried to relate field trip activities to all her stu-

dents.

The classroom activities (before and/or after) are not explic-
itly related to the field trip.

The issues of discipline, courtesy and procedure are not clearly
'sgelled out between school and communitylffost.

The school does not try to analyze-the host's reason for parti-
cipating and/or ignores host's needs during the field trip.

PRE-TEST ANALYSIS

If you feel you were unablesto complete any or all of the pre-test
items (one, two, or our) proceed to module Component #1.

If you feel you weiW table Co complete the pre-test item (three)
proceed,to module Component #2.

If yu feel you were unable to complete any or all of the pie-telt
items (five or six) proceed to module%Compobeot #3.

./

If you feel you have completed all of the test items, cidck with
"the workshop leader.

If the workshop leader indicates that you have successfully completed
the pre-test, you may wish to skip the laindet of this module.

A
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INFORMATION SHEET Ol

IDENTIFYING CONMUNITY RESOURCES

Before anyone can use any resource they must first identify

where that resource exists; determine how that resource can be

utilized; insure that the resource can be secured in a reasonable

manner, and at a time when it is needed. These prerequisites to

e fective resource utilization are important considerations in the

case of a natural resource, like oil they are important considera-

tions in the case of an educational resource, like the community.

By participating in the following exercises you will have

the opportunity to practice various techniques for identifying ,

community resources, determining the potential useability of those

community resources."and actually initiating a plan to mobilize

those resources for future use in your careers curriculum.

01-
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LEARNER OBJECTIVES FOR COMPONENT #1 a-

1. end of the exercise, each participant will have designed
, a implemented a local community contact,. process which will

list at leant twenty potential community resourcefa; describe
he kinds of career-education sjkrvices each resource might
potentially piovide; and indLate a recommended procedure for

4contacting each resource.
t

2:41Sy thecend of t e exercise, each participant will have role played
C."" at least one co unity resource contact optional, and at least

ne real commun ty contact so that he or she -has a plan for ob-
taining commitment on the part pf community resources to parti-
cipate in at least three different "ways in the s'chool's curric-
ulum, e.g., speakers, tutors, field,trips.

0

EXERCISE #1

ORGANIZINGPOR COMMUNITY RESOURCES

Effective utilization of community resources suggests that there is
an overall "game plan" for what is needed by the school in respect
to involvement with the local community. To facilitate effective
use, it is suggested that each district designate someone to coordin-
ate community resource utilization. If a district is not sufficiently
developed in the area of career education to designate such a coordin-
ator, teacher teams by grade or program level may be a point to initiate
an appropriate level of interaction. Once the need for community in-
volvement is determined the question arises, "How does one identify com-
munity resources?" Anv of the following suggestions may be appropriate:

1. A rewiew of the-yellow pages of the local telephone directory may
be lyelpful.

o

2. A memo oA the bulletin board for teachers and etudents to list
pres4gt addresses, titles, and phone numbers of personal contacts,
inclung.a brief description of what they do. (Remember, per-
sonaltontact is eksential.)

3. LocaloCnamber of Commerce, local labor unions, local professional
assocptions, etc. should be cotacted.

1 ,

4. Frien4s4'relatives, neighbors, etc. may be-of assistance.

5. Conductit4 a local mail survey may provide additional insights.*

e4See attach4d:sample survey questionnaire for ideas.t,

V-61

293



O

Each of us has constructed many cases in our ownminds. why it is
rdifficult or impossible to utiikize community resources as educational
resources. At the same time, there ape evidences that some districts

' have done very well in mobilizing community resources for educational\ 'purposes.
.

\
Please list all the reasons you can think of as to why one cannot
eft7tively use community resources.

4,

kr

Many of t asona above may be legitimate reasons, huff for now
lets forget about them for the remainder of this

-9>

o

Lo
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Select at least one of the suggested approaches above and explain
why it seems appropriate for you.

I

I%

9 rd

Now you ha;Pe selected a method for generating potential community
contacts. Good!

At this point, considerAwhat you might do when contacting these
commuptry resources. SI* steps to consider include:

Step 1. A Statement of definition for career education.

Step 2. The current status of career education in your district and
future plans.i

Step 3. The specific purposes for which this community contact.may
serve.

Step 4. A broad, open-ended method for determining the strengths of
this contact and what things are orinterest to this contact.

Step 5. A time frame for when this community contact may serve and
what role could best be played.

Step 6.. A list of questions or problems the community contacts are
likely to raise and some suggested answers.

'71

o.
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Step 7. \Preparing the community contact for Continued contact, e.g.,
\suggest that you will call back by a given date.

Step 8. A list of other areas of concern to the Ica community.

Keep in mind that you'aould have a good idea of what specifically
this contact can do for you. You should know which units or lessons

can best utilize this community resource.

At this time, please. develop an outline or verbatim response for the
.proceeding eight arOao:

I. Career education definition.

2. '.Current status of career education in your district and future
plans.

3. Specific pu oses for which this community contact may serve (an
example sho d,be used.)

.

sv

4. An interview frame for determining the strengths and interests of
the community contac *

t_

Yotir evaluation of 4.

5. When, where, and who specifically may serve?

0
2.9 6
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6. Questions likely to be raised and suggested answers for com- +
munity contacts.

7. Interview, closing statement and call back.

8. Othr areas of local concern.

Now you know Oho to contact and what you will do, but how will you
contact them? Knowing what to say will not help unless one proceeds
to establish contact with community resources. Here are some things
to do.

1. It is always important to telephone for an interview - what will
you say to enhance your chances of,getting to see the community
contact? t

2. If an interview cannot be obtained, try to get the name-of -some-
,one in the same general Occupitional area and level frowthe
community contact. How would you do th {s?

1
4

-.1=11.-

3. If you are given another name, determine when in the future it
might be more appropriate toicontact.this_peraon again. What
would you say?

to
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Here are some helpful hints concerning comounity contact.,

1. Given ag appointment, has been assigned, make sure you arrive
early so, atr'not to keep the community contact waiting.

2. Successful contacts require your personal irate
munity contact and what that contact does. It

askatil, tour of the community conta

3. .It is bast not to take notes during the
confirming your next contact with this individual,. Complete
a survey report as soon as you complete the interview. -

ility.

terview except fat.,

- .1" now have all the necessary components for componeg,520
pint please. role play a telephone contact and an inter
qte workshop leader to help pet it up.) Make sure o
school district representative, one plays the r
plays the community tontict. "(Note; The recent
as an server to provide feedback on what thing
not so, ell.)

If t me permits, it is suggested that each of you complete at least
.....-

real community contact at this point.

'You have successfully completed component #1 - community contacts.

At this
(ask

3 Op
,404 one

lso serves
"done well and

The fOcus of coiiponent #1 has been to encourage you to develop
community contacts. Most of what you have done was concerned with
the of developing contacts-and not with howyou plan on
using t . Component #2 will focus more on the specific needslor
community resources inyour classroom or guidance program.

GOOD =KM

This is to certify that:

has successfully completed the Modified Dale Carnigie course on

'how to wig community contacts'and influence local education.

O

0

Workshop Leader signiture
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SURVEY REPORT FORM

FOR USE IN PERSONAL CONTACTS AND/OR
40!ollipo

TELEPHONE CONTACTS OR COMMUNITY RESOURCES
e

410,04

NAME OF RESOURCE:

ADDRESS:

PERSON CON (ACTED; REFERRED BY:

NAME AND TITLE:

PHONE: DATE OF CONTACT:

METHOD OF CONTACT: PHONE PERSONAL OTHER

SERVICES AVAILABLE: (MATERIALS, ACTIVITIES, AND PEOPLE)

(*)
c

REPRESENTATIVE OCCUPATIONS:

EDUCATION FOR ENTRY:

V-67
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OBSERVATIONS AND CONSIDERATIONS:

AGE/GRADE LEVEL:

FEES:.

ADVANCE NOTICE:

TIME FACTORS:

GROUP Hit: .

THIS CONTACT WAS MADE BY (NAME AND TITLE):

4,

1

41,
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SAMPLE REQUEST LETTER

Business
Addreao
Address

\Dear Sir (or name ofibusinessman):

6\

Putting action# fun, and meaning into learning id the guiding maxim

of the career envelopment program. Career development is a new con-

cept in preparing our young people to make career choices. Career

decision making should be a'tontiouous prOcess, 03 series of career
choices over a lifetime) concerning not onlyvQcupations but also the
lifestyle an individu4 wants to pursue. In order to enable our stu-
dents to do thAw need make the world of wqrkmorilvisible to
them. Seventy,figAtte percent of 64r young people are now leaving school
with only minimum'counseling and limited information about available'
occupations. We need to better prepare them for.a career. Mbile:
communities are faced with a shortage of 'trained dedicated workers, =4
more and more.of our young people are unhappy jin their jobs because
they end, up -in a career by chance rather than by",choice.

(4/511-
The.:COLimbia Public School system is surveying\thq businesses and
idduatriesof Boone County to see hoy each of us can-contribute toward
.creating a comprehensiVe career development program for our young-
sters.. Please fill out the enclosed questionnaire and return it in
the accompanying self-addressed envelope. If.you would like:moe
formation about the career education program, please call me at
227

g

3377.

I'm loOkin forward to
the needs bf our young

1p SIncerelY,

working with you together 's..we strive to meet
people amour community.
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O *SAMPLE QUESTIOlyAIRE

NAME OF BUSINESS:

NAME OF COMMUNITY CONTACT PERSON:

ADDRESS;

Yes No I would be willing Co make s to have indi-
vidual students come and observe our rking location.
and conditions.

Yes No I would be-willing to make arrangements to have guided'
tours for field trip groups.

Yes No I would be will to send a representative to.you
school tp be sewed and/or explain our buslne dist,

Yes No I Would be iiling to donate materials or equipme t to
be for purposes in the classroom

Yes No I would be ng to send a representative o y ur
school to assist the students in a specific roj ct.

Other ways I can help make occupations visible
meaningful and make education actfOn-oriented:

A

*Suitable for use in a small survey.

v-70

302 O



.r'

INFORMATION SHEET #2

INTEGRATING COMMUNITY RESOURCES INTO A CURIUM

In order for community resources to meaningfully contribute to

the students' over-all career development they must be thoroughly

integrated into the school's curriculum. Before a decision is made

to use a community resource, (speaker, flea trip, cooper ive work-

learning experience, etc.) a specific set of related leaf object

tives should first be idenelcied. Then a comprehensive unit of
o

instruction should be organized and a variety of potential Warning

activities (including the use of community resources) Mould be '

listed as possible means for achieving each learner objective. Each

learning activity should be analyzed as yi its advantages and dis-

advantages vis -a -vis the attainment of the learner objectives and

also relative eb its ability to aCcomodate dIffeient individual

.000

learning, styles of students (e.g.., facilitates independent explora-
oso

tion, perrlits sharing of experience Q allows for self pacing of

0 ,
learning, permits theApdividual to recycle through the learning

*40experience.) Once atysis is complete0, the instructor should

select those learning actvities which can beat meet the total set

of learner objectives (some activities may be capable of satisfying

a variety of learner objectives e.g., on a field trip to the city

zoo, one can study both the feeding habits of primates and simul-

taneously explore several occupations which involve the care of

animals). At the same time the instructor should try to select all

'303
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/
, the necessary alternative learning activities which-are required

in order to fully satisfy the various learning styLaa of the
, ...,:r... ,-

different students within the class.
)

As you participate in the followingexercege, try to keep the

aforementkoned principles in mind.
..."

.

,

.

0:
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LEARNER OBJECTIVES 7 COMPONENT #2

1. After completing this exercise eac participant will, using the
curriculum guide worksheets which are provided, develop an inte-
grated career developMent unit which appropriately utilize's one
or more community resources.

2. After completing this exercise the participant will identify three
different ways in which community resources could be used to-meet
each of six student learning objectives selected from the Reference
Guide: Goals and Performance Indicators, related to the area of
decision making. 1,

3. After completing this exercise each participant will list six
methods for involving community resources in learning activities
in a career curriculum.

Note: All of the above products should be shown to the workshop
leadei for his or her review and comment.

EXERCISE #2

INTEGRATING COMMUNITY'RESOURCES INTO
A CURRICULUM FOR A SPECIFIC PURPOSE

Or.

e

Participants will devel6p a detailed lesson plan using community
resources and submit it to the workshop leader. Lessons using com-
munity resources should include the following:

1. Learning objectives to be achieved.

2. Community resource (s) to'be used

3. Contact person(s) to be notified

4. Identification of 4pw the community resource will le used
(Example - as a field observation site, a resourcOperson,
a set of resource materials, etc.)

5. What specific information, skills, feelings, or other desired
learnings are expected from the resource?

6. General Plan of Organization:

r

N.



fa,

tl

A. Contacting the resource

(1) How will it be done.
(2) When will it be done

(3) Who will do it
(4) What preparation will be needed to accomplish

this task

B. Utilizing the resource in the learning situation

(1) How Will if be used
(2) When will it be used
(3) Where will it be used
-(4) What preparatigl will be needed to insure the

effective use of the resource

C. Follow up with resource

(1) Thank you
(2) Other plans fOr future use of the community

resources
(3) Classroom aCtivities'to synthesize .the learning

gained through the community resource
(4) Evaluation of how effesilve the community

resources we're in contributing toward student
achievement of the career education objectives.

A
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INFORMATION SHEET #3

PREPARING COMMUNITY RESOURCES FOR'
PARTICIPATION IN THE CAREER EDUCATION LESSON

.

Once a community, resource has been identified and a contact has

been made'to insurethat the community resource will participate in

a particular career, development activity, then the community resource

soot be prepared fop the expected role it is to play during the learn-;
4 4

ing activity. At the very least the community resource people who are

to be involved should be informed abort: 1

The objectives of the learning activity involving the community
resource and the goal of the career unit in,yhiah this specific
apivity is a component.

'2. The nature of the participating-a4ents with regard to their
previous preparation for this learning activity, their general
learning behavior, their expectations and/or express interests
related to the planned ;learning activity and any other pertinent
facts which could help the community person better meat your
students' career needs.

NP'Ais
3. The expected functions that anticipate the community resource

-.Verson will perform and tbe kinds of support materials he or she
is expected to provide. A

J4'
4. The kinds of functions you (end your teaching colleagues) anti-

cipate performing as well -as the kinds of resources that the
school will provide for the-leaining activity.

It-,goes without saying hat logistical details such as those

related e.o the exact times, places, number of participants, any

ts, rest room facilities, legal require-
s.0

st be worked well in advance in

order to assure the success of the learning activity.

As you proceed through this lesson try to refer to each of these

sues in your plan for preparing your pommunity resource people for

r involvement in your career education lesson.

V>
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LEARNER OBJECTIVES FOR COMPONENT #3

After completing the following exercise, the participant will
design a detailed plan outlining a procedure for preparing a com-
munity resource person who is- -to be involved in one of the pati-
cipant's career education units.

T
c

p

.PA

king one of t
=unity res
epare he co

EXERCISE #3

PREPARING COMMUNITY RESOURCES TO
ICIPATE IN A CAREER EDUCATION UNIT

e career units yohave developed which utilizes a
rce, describe the procedure that you would follow to 1

ty resource people for this activity.

O.
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POST-TEST

Component #1

Show the workshop leader your community resource guide and inform*
him as to the identity of the community resource people you have
contacted who have agreed to participate in yout career curriculum.

Component #2 ,
Show the workshop leader a career unit hich utilizes a community
resource and indicate to him why you fe the selection of that
resource was appropriate.

Component #3

Show the workshop' leader your plan for preparing a community resource
person t participate in one of your'eereer education units. 7'
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edZaiional structure. To add emphasis to this movement in Michigan, the legislature

INTRODUCTION

Career Education, a current national trend, is becoming an integral concept in the

recently passed a bill that requie's all schools to build career education into their
4t

curriculum. Because of this movement, all schools, prihcipals, teachers,-and support staff
,*

are faced with defining the ways in which they can help to maximize the career development

of 'students. S

The goals of career edlitilion do not differ markedly from those addressed bfAmericah

education for over half a century. Most oflf
.

p) in'nstruction our current curriculum js
0

desigried to equip students with knowledge and ills th'at are needed in their present

and future life roles. However, because of tease Pnternational relations with Russia

and technological competi ivekess during the 1950's and 1960's, the curriculum became

primarily concerned with ontent and ignored persona4 utility.

In brief,,cdreer educiationt

4- exits for the benefit of the individual,

- recognizes the inherent dignity of the individual,

- attempts to increase the relevance of the curriculum to the'specific career
needs of the individual,

- attempts to help the individual see the relevance of the school curriculum to
his/her goals in life.-

PURPOSE.

"!.*.1

This packet is designed to be a self-instructirig handboOk to help teachers.write

career development components which can be infused into already existing curricula.' It

i written with the assumption that teachers already have instructioma3-14:ils for

40
their subject matter content. Therefore, infusion capsules are written for the purpose of

incorporating career development concepts and skills into already existing Instructional
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plans. ic

This hap dbook. inciveles: r
I., the n;tessary background information,

2. explanation';
A

3. training instruction,

4. component format,

5.4 development worksheets,

6. sample unit,

7. and ?earning activity ideas.

e

2.

tl

In addition there is a qUalIty check list to help the writer assess the quality of

the newly written component. ,

"-DEFINITIONS

4

Before this handbook can be used effectively, it is important to understand the

definitions of several terms that are basic to the concept of career education

CareN- A career is the combination of a pprsonss continually changing occupat onal,
family, civic, and leisure life-c

Career Development - A series of experiences and decisions which collectivelOsha e

the career of any given individual.

Career Education - A total educationalprogram in which carper development is the
underlying theme. It includes both general and vocational
education.

I.

Infusion - The process of incorporating career development instruction into already
existing courses.

Infusion Component - An instructional pltn designed to be infrporate4/into an
already existing coarse.

CAREER DEVELOPMENT PROCESS

411 One dimension of human growth and development is the career development process. !no,.

this process each person progresses through a sequence of developmental tasks that make
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411/it possible for that person to become a syrf-fullf lied individual. This is a life-tong
4

process involving experiences and decisiirs that s quentially build on each other. When'

taken cumulatively, they contribute to the formulation of a realistic self-concept that

can be expressed through one's,occupational, leisdre, family, and civic lafe roles.

The career development process cap be augmented by infusing career development com-

as into the already existing curiffioulum. When developing such components, three.

s must be taken int c sideragon: 1) The scope of career development themes or

goal areas tha,pruiebe addressed, 2) the sequence of career development tasks through

which individuals n rmalty progress, 3) and the course content in the already existing

curricula. All thre of these must be brought into focus before one can articulate the

goals and objectives which will augment the career development process for each individual:

e

C ore,er
D eve,k3pmeni-

Tosk

$1

C,cpre_er

DN.f4p,
1- grmertIntrci"es

O

yf

:%
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4.

CAREER DEVELOPMENT GOAL AREAS

The development of infusion components must stem from clearly stated educational

goals. There are three goal areas (elements) that are signif)cant for casier development:

They are: ,Element #1 - Life Role Understan4Ogs, Element)#2 - Decision Making Skills,Element; Ill

- Realistic Self-Concept Forma-ill.

Listed on the page are t e three Elements and Theme statements that clarify the

latent of each Element.

. The Elements and Themes are intended as broad general statements that define the

scope cot career development and help to formthe framework from which teachers can

build infusion components.

CDCC THEMES FOR CURRICULUM COMPONENT DEVELOPMENT
S.,

- Cat ELEMENT I -- Life Role Understanding (occupational, avocational, family, civic)

Theme 1.1 The student will understand life-role activity as self-enhancing.
(psychological, economic, life-style implications)

Theme. 1.2 The student will understand life-role activity as societal-contrib-
. uting. (economic, societal-need implications)

Theme 1.3 The student will understand tipteirlationship of education to life-roles.

-Theme 1.4 The student will understand the desirable attributes of individuals in
life-roles%

Theme 1.3 The student will undersand thl characteristics of life-roles and
their furrtions.

Theme 1.6 The student will understand the relationship-of life-role changeableness -

to individual copability.

CDCC ELEMENT 11 -- Decision Making Skill Development and Utilization

Theme 2.1 The student will set personally relevant goals as part of decision making.

Theme 2.2 The student will identify andluse information aboue-sea and life-roles
as part of decision making.

1

Theme 2.3 The student will understand decision malting as identifying alternatives,

co?
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'selecting the alternative most nsister:tiwith.goals, and taking steps
to implement a course oP actiVin.

/
CDCC ELEMENT. III -- Realistic Self Concept Formu tion

Theme 3.1 The student will understand his uniqueness as a result of personal
learning, growth, and maturation.

Theme 3.2 The studept will understand the lationship of social and educational
forces t6 his individual develop nt. .

Theme 3.3 The student will understand the. lationship of self - knowledge to a

value system unique to him.

Theme 3.4 The student will understand the relationship of his interests, aptitudes
and achievements to career goal realization.

CAREER DEVEL MENTAL TASKS

The 'following pages describe the sequ- tial tasks that students confromt as they

move through their own career developmen These are intended as general statements that

form part of the framework - the segue - from which teachers can build infusion comb

ponents.

The tasks are arranged actor g to the three ele nts (fife -role Understandings,

3
Decision Making Skills, Self-C 'ept Formulation) and grouped by grade levels (K-3,

4-6, 7-9, 10-12).

CAREER DEVELOPMENT TASKS*
FDR

LIFE ROLE UNDERSTANDING, C.D. ELEMENT I

., .

Occupational values and at Ludes are formed and are used as a basis for judgment.
he child establishes naiad s between'experience and action, manipulates language

and symbols primer' It by imi models and accomodating his behavior to the behavior
he observes in others whith ow he identifies, i.e., people in'various life-roles.
(Focus is generally on home, hoof nd neighborhood.) The child is acquiring respect
for particular people and'thel l i fe roles, especially for the work they do. (Adultt

' must foster positive attitudes t all kinds of life-roles.) The child can distinguish
4111., between occupations primarily on the basis of tool and uniform clues. He develops

-interpersonal-skills that permit him to gain acceptance by his peers in parallel play
and sharing.

.
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4-6
,

Tl hild continues to fadethe 4 kinds of tasks bu with more complexity. He

enters the phase of conceptual learning. He develaps.the ility to conceive the' func-
tion of life-roles. He generalizes (abstracts) his respect for specific people and
their life-roles to an appreciation of alliprple everywhere. As he 15? ns the_olue
of mankind, he learns to value himself. He increases his knowledge ofs fe-roles by
expanding his experience eyond his home, school, and neighborhood. A' the child
begins to understand the c epl of work and value it as an institution, he develops
self-direction--this helps ild a positive self-con pt. He is refining 1.0s interper-
sonal skills to build confi nce in his'abl-lity to s ccessfulrit interact with his peers
in more complex types of group activities.

0 01

6.

7-9

He develops the capacity to operate ghypothetical propositions--he has learned
4

to think more logically and abstractly. He is better able to cope with cultural and'.
environmental demands. He can make internal interpretations of environmental transactions
and generalizes these to other situations. Concepts which have been learned previpusly
are used to build further concepts. As he ledrns about life-roles and life-rqje settings
he determines the subtle factors i dnvelved in life-role satisfaction and rewar--
looking for what he personally finds necessary, irportant/and valuable. (He should
acquire knowledge about life-roles and curricula to help him think realistically about
his future.) /,

N
10-12

The individual expands and refines tasks of earlier levels. He determines to a
large extent, the course of his future. He must define the level of his educational
aspiration and arrange his training accordingly. Concepts which the individual holds

I
about self and life-roles become internalized to the point where they form the basis
for particular generalizations concerning his careerilife identity. He must acquire
skills, responsibility, and confidence in life roles through actual experiences.
Through these experiences he tests his self concept.

*After Ginzberg (1 ), Havighurst (1964),
Super (1969), an Te tryson (1970).

CAREER DEVELOPMENTAL TASKS*
FOR

DECISION MAKING SKILL DEVELOPMENT, C.D.C.C. ELEMENT 11,

K-3

Fantasy period: The child makes unrealistic choices based on dreams and wishes.
He does not wonder whether he has the appropriate abilities to do what he wants to
do. (Teachers and parentOkshould readily accept unrealistic statements.)

316



4-- 6
7.

4 '

Late fantasy period, early tentative period. (During early tentative period,
children should be helped to see that there are still a number of years before career

' plans must be set.)

7-9

Tentative period: The individual begins to recognize the problem of career choice;
decisions are tentqtive but more realistic. The individual is continuously obtaining
new information and experience, revising previous choices and making new choices.
(Gradually the youngster should be helped to explore the difference between- fantasy and
reality in making decisions.) He begins to formulate a career hypothesis for himself
(tentative) - a narrowing process of identifying interests, values, capacities,.and
opportunities. Making successful decisions strengthens his self-concept.

10 -12

.o
Late tentative period, realistic period: The individual's considerations become

much more practical as well as important. The decision-making process must become
personalized. Because the environment is constantly changing, a major real-lie
problem is how to plan for change - a realistic decisionTm king process for the indi-
vidual requiraig commitment witib tentativeness. As tlp i dividual expresses his.self-

Oconcept through his complex real-life decisions,,,he'beco s able to utilize his persona4
attributes to influence the nature orfuture choices rathe than ely to adapt to
external pressures. Learning to make4decisions and accept responsibility for them
helps the individual de4elop responsible 1.04ependenceand individuality. His career
hypothesis is reformed to make adjustment's -for changing interests,abilities, values,
and increased knowledge of life roles..

*After Ginzberg (1951), Havighurst J.,1(964),
Super (1969) , and Tennyson (1970):-g

CAREER DEVELOPMENTAL TASKS*
FOR

REALISTIC SELF CONCEPT FORMULATION, C.D.C.C. ELEMENT III

The child becomes aware of himself and hieenvironment and differentiates ibetweikop
them. He is acquiring a sense of some control over his own course of events-re sense-'
of agency. (The child must have success experiences to buildself-confidence thus
building tolerance for others). The child begins developing interpersonal skills that
permit him to be socially acceptable to his, peers. The child realizes that people are
not objects and recognizes their humanness. (He needs an atmosphere where mistakes
are expected, and respected as an individual)



4-6

wP

The Child is con
self-concept. He de
opportunities to wo
confidence in hims
oft-mistakes being

individual.)

7-9

erned about what he can do. He should be developing a positive
elops his interest and ability to accomplish tasks. (He needs

and reinforcement fo'r it.) He should be buildi ng- social self
f to relate successfully to others. (He'needs a Offinued atmosphere
xpected,and tOrellCed and his being-accepted Ad rfspected as an

The individual undergoes great changes physically, intellectually and socially.
Ne'explores his self attributes while clarifying his self-concept--he reinterprets the
self-concept he developed earlier in terms of his' 'new self'. He must come to accept
himself as an entirely different person outwardly, and to some extent inwardly. ,The
single most important task for the individual during this state is to achieve a sense
of personal identity.

10-12

The in4ividual is grigaged in reality testing of his self-concept--he is checking
perceptions of his iffilities, aptitude and other personal resources against ex-

nal reality. He is becoming aware of a preferred lifestyle as related Co self-
.ept.

*After Ginzberg (1951), Havighurst (1964),
Super (1969), and Tennyson (1970).

WRITING GOALS-PERFORMANCE OBJECTIVES-EVALUATIONS

ti

When developing curriculum, it is necessary to state the intended outcomes in terms

ofgoalsoand performance objectives. In addition, the objectives must be evaluated to

determine whether or not they were accomplished.

The following pages review how Co write goals, performance objectives, and evaluations.

SUMMARY OF WRITING GOALS

Goals

Goals are general statements that give basic direction or intent, usually without

reference to specific behavior. They are usually stated in general terms such as:.

to know
to understand
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to appreciate
to enjoy '

to belleVe
to learn
to develop

P to improve
to increase
to have experiences
to develop skills in
to become aware of

Examples of subject area goals:

1. The students 4111 increase their proficiency in dividing fractions.
2. The studentswill understand the causes of the Civil war.
3. The students will gain an appreciation of Romeo and Juliet.
4. The students will learn the steps of the scientific process.
5. The students wRI1 improve eye-hand coordination
6.. The students will learn basic shop safety rules.
7. The students will understand the concept of basic food groups
8. The students will develop skills in tuning an instrument. it

d /

Examples of career development goals:
.

, i

ya

9. The students will understand trip planning as a decision-making pro4ess.
10. The students will become aware of the desirable attributes of individuals

in tea sports.
11. The students will understand the usefulness of percentages as applie

to athletics.
12. The students will understand that there are many different factors t t

affect the formation of friendships.
13. The students will increase their knowledge an4 unddrstanding of

avocational activities.
14. The students will learn to read and understand job ads in the newspaper.

SUMMARY OF WRITING PERFORMANCE 06.1.EDTIViS -

/Definition - A performance objective is a specific statement of what a successful
y

learner will be able to DO to demonstrate mastery of the objective.*

Each performance objecthie should include:

1. An.observable (measurable) behavior - this shbuld be an
action verb that des-e-e-ibes the behavior which he learner 011 perform.

i
Examples of action verbs:

define
identify
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10.

list

match
measure
arrange
draw
collect
predict
organize

construct
contrast

2. The conditions under which the behavior will occur. These are
referred to as 'the givens'.

3. The acceptable level of performance. This is often referred to as
the 'criterion'.

Sainple performance objectives.

1. Given a list of breviations commonly used In job ads found in newspapers,
the student will be able to match abbreviations with full-word spellings
with at least 10% accuracy.

0

2. ONven a list of technological changes since the 1940's and a list of
effects they have had on our life-style, 80% of the students will be
able to correctly match those items.

Given a set of team sport statistics, the student will be able to compute
percentages and averages with at least 80%'accuracy.

*For further information about writing performanceobjectives, see:

Mager, Robert F., PREPARING INSTRUCTIONAL
t

OBJECTIVEtalo Alto, Gellfornie,

---
(,. /Fearon Pulbishers, 1962. 4 t..

..

Harty, L.D., Monroe, B.P. OBJECTIVES FOR INSTRUCTIONAL PROGRAMS, New London,
t. CT., Croft Educational Services, Inc:, 1973. i

SUMMARY OF WRITING EVALUATIONS

Evaluation

Evaluation is an important part.of writi g performance objectives. There must be ar'

r

way of determining whether the students have net the performance objective. If there

li

Is no way to evaluate the objective then the
c

bjective is written inappropriately and

needs to be revised. The performance indicated In the objecOvb should also indicate

3



ct,

the evaluation to be used as well as the criterion for determining success4

4

. -

The evaluation for the objective should be completed before the instructional

activities are designed.

GOAL

The following are possible evaluation forms:
O

1. objective tests:

multiple choice
true-or false
Jill in the blank
matching
listing
arranging in order
caldulating

2. subjective tests:

short answer
' essay question ,

3. completed projects or assignment?:
O

- Here the learner is asked to complete a project or assignment based on
the criteria stated in the objective. i.e. interviewing a worker,
making an oral report about leisuretline, etc.

4. skill performance tests:

- Here the learner is asked to demonstrate a particular skill. i.e. using
an occupational information book, focusing a microscope, etc.

5. behavioral checklist

-Here the teacher records a behavior ttipt is demonstrated when it occurs.
i.e. participating in a discussion, using a particular resource book; etc.

MODEL

The student ysillbecome.:aware of the ways in which various occupations use mathe-

matics.

Goal statements are important. Even though they are not
specific, they do give directlittn. It Us the performance 1
objectives which specifically state what the learner must do
to demonste4je.that he has 'learned'.

321
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PERFORMANCE OBJECTIVES.

conditions

Given a list of occupations and a list of ways in which math is used J'"

the student will match them with at least BO% accuracy.!

o bk

observable behavior
T haTvior criteria

mathematics? (ma

EVALOT I ON

How do the following occupations use tchinl)

A. measfiring lumber1. truck,driver

8. balancing accounts2. payroll.' clerk

lo

3. gas station attendant C. logging mileage

4. carpenter D: making change

5. highway engineer E. determine traffic patterns

CONGRUENCY BETWEEN GOALS, PERFORMANCE OBJECTIVES,
EVALUAILON, AND LEARNING ACTIVITIES

0 When developing curriculum, one must be especially careful about the congruency

between the various parts of instructional component. Each part must logically be
^

!

developed from its preceding part/so that the entire component is a response to its

goal statement. The following diagram helps to illustrate he narrowing (clarifying)
-4,

effect these 'lilts have who ongruently developed.

Ft
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13.

Selecting a theme statement narrows the meaning of the Element (major, goal area).

Goal statements specify the intent of the theme for a particula'infusion component.

Pei-formance objectives identify a particular learner behavioe'for that goal.

eValuation and learning activities are designed for each performance objective.

Example of a non-congruent goal:

Theme 1.5 - The student will understand the characteristics of life-roles and their
functions.

O

Goal* - The student will learn the steps of the water cycle.

*Corrected goal - The student will understand how an environmentalist uses know-
ledge of the water cycle.

Example of a non-congruent P.O.:

Goal - The student/0411 understand the effect of the women's liberation movement
In the job market.

P.O.* - Given a list of jobs and a list of job definitions the student will,be
able to match them with at least 85% accuracy.

.J

*Corrected P.O. - Given a list of statements about recent changes in the job
market, the student will be able to identify those which are
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a result of the women's liberation movement.

114.

Example of a acigtcongruilt Learning Activity:

k .
.

P.O. - Given a i st of family life-role activities, the student will be able to write a
sentence stating how each activity might be self-enhancing.

Learning Activity* - Have the students view a film about how to care for babies.

4,

*Corrected Learning Activity - Give the stuOnts a list of family life-role activities
and have the interview parents, 'relatives, and friends
to see if any of the people interviewed are enhanced
by the activities on the list.

INFUSING CAREER DEVELOPMENT THROUGHOUT THE CURRICULUM

Remembering that %Nhave defined the word career to include all life-roles (occu-

pational, family, civic, and recreational), it is then appropriate to say that all

school subjects can be an integral part of the student's career development. Therefore,

.
.

all courses should inc ude career development components. This is not to say that the

47

instruction for any one course can cover all career development gdals. The te'acher's

role in the infuilon process is 1) to identify those career development goals that can

be addressed in h4s/her respective course, and 2) to -build Career Development activities

\
discreetly into his /her course that will contribute to t4e accomplishment of tlese goals.

THE INFUSION PROCESS

Infusion is the process of incorpo25ing career development concepts and skills

to,

into the already existing curricula. This.can be done in two ways:
4
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Informally by spontanecisly adding career development experiences to the In-
struction as situations natrually present themselves in Ihe classroom.

roP

all by developing instructional components that teach career development
or concepts and the regular subject matter thrOugh the same activities

a d le sons.

It is desirable to use both approaches for the infusion of career development Into the

curriculum. The former, being spontaneous, allows the teacher to meet immediate needs

of students while.the latter,bei g intentionally planned, provides permanency for

career development in the curric lum.

The success of both formal and informaljnfusion of career development into the

curriculum depends.diecely on the teacher'g ability to blend it naturally Into the

the instruction without i appearing as something ' ewl, 'different', or 'extra' to

the students.

DEVELOPING TN NFUSIONCOMPONENT

Presented in this4section is a step b step guide for the develop nt of infusion

components. The deve4opment s eps are des to be used.with the c ponent develpp-

ment worksheets found in Append' These orks ets provide the fo mat for writing

the component slid facilitate the writing proce xperience has s n that best

results are achieved when the suggested ord r o steps is followed.

Appendix A is ,a sample infusion compone to which the teacher may refer for an

example of a finished component.

Appendix B is a quality checklist which the teacher may use to ssess thequality

of. the capsule she/he has written. It is advisable to preview the qua chec list

priorto-4eieloping a capsule so that one is aware of the criteria, to be used.

CautA on.

A common pitfall, when 4riting an infusion compoKent, is to become 'sidetracked'.

That .is,'td.lose 9ht of the purpose of an infusion capsule and unintentionally
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develop in instructional' plan for course content rather` than career development.

This handbook is written with the assumption that teachers already have Instructional

,plan's fore their subject matter content. Therefore, infusion capsules are written for

the purpose of. incofporating career development concepts or skills into already exist-
.

ing instructional plans and not for the subject matter content.

The following page offers four examples of how one might become 'sidetracked'.

.,There are four places where one can become sidetracked:

1. writing a goal.statement about course contnent rather than career d velopment,

1

xainple: A teacher, who wanted his class to understand the desirable attrib tes of
workers in the lumber industry, wrote this goal statement: The st dents
Will understand the process of lumber productfob. Here the teache became
sidetratIced and wrote-a goal for subject matter4rather than the cai-eer
devetopm#nt.idea.

2. writing a performance objective about course content rather than career
development,

Example: A teacher, who wanted her class to understand, uses of multiplication in
family life-roles, wrote this performance objective: Given a set of
multiplication problems, the students will be able to complete them with
at least $0% accuracy. Here the teacher became sidetracked and wrote an

4z, objective for: subject matter content.

a

3. designing the evaluation for course content rather than career development,

Example: A teacher stated the following .objective: Given a list of sc(ence related
occupations the student will be able to indicate the contribution each
makes to society. She became sidetracked when she wrote the following
evaluation: Write a brief description to explain the operation of 1) a

--...........NNdc

nuclear power plant, 2) a nuclear submarine, 3) a nuclear bomb.

4. s-igning a learning activity for course content rather than carer development.

Example: A teacher, who wanted h s students to understand that reading a map is
necessary in a wide vari ty of life-roles, designed this learning activity:
Write a report on the ma making industry. Here the teacher was sidetracked
by factual information o the map making industry rather than dealing with

# Lha career development al.

The infusion capsule should clearly indicate where 'and how a career development

concept or skill is to be infused into the course contents but, the infusion capsule

itself does not include a lesson plan for the subject matter.
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Step A

14 INFUSION CAPSULE DEVELOPMENT STEPS

4

17. `'ir

Keeping your course in mind, review the career developmental task to make sure.
you understand the sequence of developmental tasks which most of your students
face at their' porticu,ar grade level.

Step B ,

Keeping your course In review the Career Development Elements and Themes
which provide the scqpe of career development goal areas from which you will draw
for developing an infusion component.

Step C

a

Keeping the elements, themes, and developmental tasks in mind, examine the topics,-/
concepts, and skills you, are tOaching In _your course. (See your course outline.)

Step

dentify a course concept, skill, or topic into which a career d velopment concept'
qr skill could be infused. *

.

,Step E

,

Identify the/appropriate ele t ts) and theme (s). In some situations you may
want to select more than one lement and/orimore than one theme. %is is perfectly
appropriate. Remember, thes are broad statements; it is the goal statement You
write that makes them specif c for yotOr infusion component. Enter them - C 3

at
Step F

Write a goal tha indicates what is to be ac2lamplishedn some situations
you may need to write more'than one goal. Enter on - C3.

6

Step G

Write a performance objective for each goal statement. In some situations it
may be appropriate to-write more than one objective for a goal. Enter on - C 3.

Step H

Design the evaluation procedure for each performance object. If the t st items
are such that each student's answer will be different, indicate that, .e. discussion
questions. Enter on - C4, C5, C6.

Step I

`Using, the brain-storming technique, develop a list of possible learning activities.
(Don't stop to think about the ideas; write them down as loon as you think of
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them no matter how ridiculous they may seem. Ridiculous ideas can be ruled out
rater,.'but for the present they may stimulate you\to think of s000d idea. (Do

4
this. on a scratch paper.) Se$ Appendix D for brainstorming ideas.

Step J
.'

From theArain-storming list select the most appropriate acttvities,*then arrange
them ir(to a logical' teaching sequence.

%

Step K 6. 4'

DeveA detailed tea ching strategy*(lessob plan) for the selected learning
activitlie... Us C7 and C8. (Refer to Appendix A for an example of how this

done?

Page C7 and Ca re designed to face each other so that the user caq read both
vertically and horizontalT9-:,-

Explanation of Columns:

-The first column, titled Directions, is td be a sequential listing of the
specific instructions for the teacher, i.e. 'Have the students list...',
distribute Activity Sheet...'.

)

-The second column, titled-Notes of Explanation, explains, clarifies, gives
examples, suggests, gives optional activities, in other words gives additional
informationcpbe4t the steps in the first column. If no additional explanation
is

t
mecessary for a particular instruction in column 1, leave the corresponding

space in column 2 blank.

-The third' column lists all resources and materials that relate top specific
instruction 'in th first column, i.e. 'Prepare Activity Sheee/Mone for
each student,' or 'obtain 2 volumes of the OCCUPATIONAL OUTLOOK HANDBOOK'. etc.

-The fourth column is space for the teachers to make additional notes during.
lesson preparation r to comment on the effectiveness ofthe lesson for future
teaching and revis on purposes.

The logic of this form to is ease Of use wbeo.koth preparing and teaching the

. component. Its utilit includes:

1.' Ouring pre paration. one would study both the first and second coluons.

2. 'The third column, at a glance, makes it easy to see what materials need
to be collected for a particular day's lesspn. .

3. When teaching, the first column outli nes the lesson plan' and would be used
...

as the guideline for actual implementation. .

...

A

Thi advantage of this format is that one can easily locate particular information
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in one of the columns without searching through all the nforination.

Step-L

Develop any Reference Sheets and Activity Sheets that are needed for the learning
activities. Use C9 and C10. Make sure the Activity Sheets and Reference Sheets

, have been referred to in the teaching stralegy.

Explanation of Reference Sheets and Activity sheets:

-Refel'ence heets contain additional information for Oahe; the teacherlir'
the studeZs. A Reference Sheet should be usedfor anything that Is too
lengthy to be explained in column 2 on page C7. A Reference Sheet should
also be used when there is information; charts, etc. to be handed to the
students.

-Activity Sheets ar shediron which students actually do some kind of activity,
i.e. answering quekions, graphing results, completing an interview, etc.

Step M

Write a bliefstatement explaining the rationale that has evolved during the
dev,Xopme t 9 this component; use C2-

.

Step N

List any special informal -ion that the teacher might need to know about this
component, such as the amount of instructional time required, unusual equipment
or space required, etc.; use C2.

Step 0

Complete all necessary identification infor Ion on page Cl.

Step P
4

Before implementation, apply the quality checklist in Appendix B to evaluate your
component. Based on your assessment of the component's quality, make any
necessary changes.

e-

The quality check assesses only the quality of the component development and not
its classroom effectiveness. Classroom effectiveness depends on both the quality
of the materials and the teacher's ability to arrange classroom learning experiences.
Pilot testing is the only way to evaluate effectiveness.

4
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1111 UNIT RAXIO ALE

The purpose,of this capsule is to help further the Junior High. student's knowledge of

farming and agri-related job opportunities. Also the many-changei in agriculture by com-

1

paring agricultural practices in the 1840's with modern day farming.

This capsule is designed to be infused into the already existing eighth grade history

unit on the development of agriculture in the United States.

,..."'LEACHER INFORMATION,

4 .

The instructional time required on this unit is approximately two class sass
#

ELEMENTS, THEMES, GOALS, AND OBJECTIVES -

Element #1 - Life Role Understak4ing (occupational - family life roles)

Theme #1.5 - The student will understand the characteristics of life-foles and their func-

tions.

Goal 4. The student will undihtand that a variety of occupations are depeniInt on

some knowledge of agriculture.

PERFORMANCE OBJECTIVE

8

4

Giyen a list of occupations, the student will be able to identify the occupations

that are related to agrillture with at least 80% accuracy. (Evaluation Sheet #1)

Theme #1,6 - The student will understand the relationship of life-role changeableness to

individual copabillity.

Goal - The stud nts will increase their knowledge of how farmers have changed their..

practice to meet modern day needs.

PERFORMANCE OBJECTIVE

Given two lists tf statements, one describing farming in the 1840's and the oth r
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describing modern day farming, the students will be able to match them with at least

80% accuracy. (Evaluation Sheet #2)

EVALUATION

Evaluation Sheet ill is usesi both as a pre-test and a post-test, while Evaluatlon Sheet

#2 is used only as a pqp,t-test.

Post - testing should, be done by incorporating the evaluation items into the regular sub-

. ject matter.

EVALUATION SHEET #1

Name Period Date

4
instroktions: Place an.X on the blank before each occupation that requires some knowledge

;.

of agriculture.

1, beautician

2. real estate salesman

3. sectetary'

4. doctor

5: butcher

6. banker

'. 7. custodian

8. car-truck dealer

9. weather announcer

10. factory worker
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Go

Name

ie

EVALUATION SHEET #2

. Period

1.

3

//P
Date 0/

Instrtictions: The items in List #1 are statements descrOing the modern day farmer. Match

them with the statements about the farmer.of the )8404 by placing the letter of the best

O
choice In the appropriate blank.

List #1 - Modern

1. Uses conservation practices

1./
to preserve,land.

List #2 - 1840's
O

A. Farmer's children usually stayed

in farm work or took a job related

to farm work when grown..

!!7.

2. Depend on many ethers for B. Lonely farm life, rarely got to town

k ledge and materials.

Family very active in community

life.

4. A big businessman today,

5. Production usually increases each

year.

6. Farmer's children usually. leave

.the farm and take non-farm jobs

when grown.

7. Has more leisure time. -

C. Farmer's only income was a small money

crop.
-f.

D. Worked dawn to dark

E. Barely earned a living for the family.

F. Self-reliant mostly:

G. Moved to another farm when soil wore

out.

H. Produced barely enough to get by on.

8. Earns'enough money to proviaeja

good living for the family 334 4



EVALUATION SHEET #1

1. beautician

2. real estate salesman

3. secretary

doctor

X butcher

\\\\ X anker
i

7. custodian

X 8. car-truck dealer

X 9. weather announcer

10. factory

DIRECTIONS

ANSWERS FOR EVALUATION SHEETS

EVALUATION 'SHEET #2

1, G

*1,

2. F

3. B

4. C

5. H

6. A

7. D

8. E

TEACHING STRATEGY

NOTES,01.4XPLANATION.

1. Introduce this capsule by
asking students,41What is agricul-
ture?'

2. Ask students to raise their hand if -)
they live on a Harm and their father
makes the family living from the farm.

3. Ask students to raise their hand
if they live on at least 10,acres or
more of land and their family's in-
come comes in part from the property
they own.

4. Use pre-test. (Evaluation Sheet
#1)

5. Ask students to raise their hand if_
thelead of the family is In anyway
connected with agriculture.

Many students Will .lot know the whole
meaning of the word. Agriculture-the
science and axl_pf. cultivation of the soil,
the breeding and raising of livestock,
etc.; tillage, farming.

Place 'farmers' on blackboa(d and put down
the number of;students that raise their hands.

- ,

Explain 'in tart', (Ex. roadside stand or
selling eggs or rabbits, etc.) Write this,

'number on the-blackboard.

Explain to students that jUst for the
fun of it,, let's see if we are aware of
occupation% that are related to agriculture.
(Stress it is not a test.)

Many students will not be sure so let4them
beth pdge and write this numb4r on the
board.



4

JWRECTIONS

6. Lead htto a discussion of how few
people in.America area farmers but' how
many are involved in agriculture_ -, ,

related jobs.

C2.

NOTES OF.EXPLANATION

RESOURCES AND MATERIALS NOTES

1. Use dictionary and read the defin-
ition.to the class

4. Evaluation Sheet #1 (pre-test)
(one per student)

a

CAPSULE #1
(Continued)

DIRECTIONS NOTES OF EXPLANATION

7. Ask the students to raise their hand). Try to guide students' thinking into
and list all the agra-related jobs they lines other than the type of farming
cap think of on the blackboard. Discuss most prevalent in their local area.
these as they are given. (Sample list
on Reference Sheet #1)

8. Guide the discussion of the class
. to changeslin agriculture from the

0

socalled.'good old days' up to modern
times.

9. Distribute Reference Sheet #2 to Note that many examples are almost
class and discuss the 17'modern farm- opposite now from wttrat they were in 4'1

' ing examples with the farmer from thp the 1840's.

1840's.
0

10. Use a transparency of Reference
Sheet #2 to point out the differences
The students should write inthe changes
in modern day farming. Dist ibute
Activity Sheet #I.

11. Summarize this unit by reviewing
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OIRECTIONS NOTES OF EXPLANATION 6

the many jobs related to agriculture
and how farming has changed from the
1840's.

40 OPTIONAL

Use° crossword puzzle; Tillers of the -->
Soil, as an optional activity.

This puzzle could be used as an activity
when test on unit is finished or whenever
the teacher wants.

RESOURCES AND MATERIALS NOTES

7. Reference Sheet #1 has many jobs
related to agriculture.

9. Reference Sheet #2 (one per student

10. Transparency of Reference Sheet #2
A6tivity Sheet #1 (one per student)

OPTIONAL

Puzzle from -*
American History in Silhouette, by
Velda Jane Real, Student copy 1972,
J. Westen Welch Pub., Portland, MA
04104
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EREUCE SHEET fil

Examples of jobs related to agriculture.

7

15. moat i@a!ing business Amployees

1. farmer (all kinds,, grain, fruit, animal, 16. grocery store ;wagers and' employees

etc.)

2. farm equipment sal speop9 e

3. gas and oil company workers
0

4, farm equipment repajrpeople (welding
shop, etc.}

5. farm supply store gLIners anAr-.embloyees.

spray material
seeds
feed

fertilizer
packages
etc.

6. spray consultant

7. nursery people (trees, bushes, etc.)

8. nursery cdtalog pubJ1shar

9. banker (loans money)

10. truck dealer

11. fruit and vegetable (market)

12. grolA elevator operator

13. real estate salespeople

14. butcher

'

338

17. livestock dealer

18. peather reporter'

19. agriculture teachers (college and high
school)

20. landscape architect

21. farm magazine publishers and writers

A
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4

/

A.

MODERN FARMER

REFERENCE SHEET #2

FARMER FROM 1840'S

Provides a living

ly-had hoe, plow, cradle. scythe,

I. Earns a living from the f
--...

.._.
2. Uses complicated mac ines

..

3. Uses technical knowledge to
grow more and better crops

4. 4 businessman today

"'B
5. Has government help (ex. °'

0 Department of agriculture frost
reporting)

6.- Uses conservatio; practices to
preserve land

7. Has much more leisure time

78. Fewer man hours required,
more machines replace human
and hand labor

9. Family very active in com-
- munity life

.4

10. Has few animals except for
recreation and pets

11. Depends on many others for
knowledge and materials

,§

et.

.YUsed methods that varied, only
slightly through the years

Money crop - only means of
getting money

On his own - little outside help

Moved' to another farm when soil
wore out

i
Work dawn to dark

Most everything done by hand, few
machines

Lonely farm life
town

arely got to

l

Cows, horses, chickens, etc., es.
sential to life of family

Self-reliant mostly

339

s

--424,-.-- _

10.101/4 OH. 1/01.0 1

.111 0 041 HO 01011110 0 114.

0 .te 14 t 0...... 0 ws....I 0 4....o.1... 1../..1
1.11 Ink HO
...I .e. 0 ....now. ,1.4.1.
1.1.... NI 1..1I11

4



)

4

.,

\
EFERENCE SHEET #2

(CONTINUED)

MODERN FARMER

12. Family is well educated
.

13. Production usually increases
each year Aza..

14. Recreational facilities avail-
able lonowmolifle. swimming
pool. boat, etc.)

15'. Sons and daughters usually
take.non-farm related jobs and
move off farm

1,

16. Usually takes a few- days at
least for vacation from farm
work

or

17. Can provide and earn a good
living for the family p* .

.
.

.

.

Ct.

FARMER FROM 1840'S

Little education facilities available

Produces barely enough to get by
On -

Ia.

No time for recreation except on
Sunday and restricted then

Usually took over farm or engaged
in a farm related job

N
Few places to visit except relatives
and had to take care of animals at
home

Rarely earns or provides a living
for family

)
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1.

MODERN FARMER

2.'

t,

ACTIVITY SHEET in

I

FARMER FRom 1840S .'
4

Provides a ling

Only had hoe, plow; cradle; scythe,
e-----"j etc.

5.
4

6.
i

7.

8.

9.

341

Used meth ds that varied, dnly
slightly thro h the ears it, 2

Money crop - only means of
getting muny

On his own little outside help,

h
-. .

ved to another,farm when soil
wo out

Work wn to dark(

Mostever hing done by hand, few
machines

Lonely farm I
town

I

.

.

0

- rarely got to

)
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1
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9

10.

1.0

ACTIVITY SHEET #1

I CONTINUED) (

MODERN FIRMER

)

iill?Mil? FROM 1840'S

1

0

q
V

. I?
, i 4

Cows, horses, chickns,"?.c., ess
tial to life of family

.

11. . Self - reliant mostly

M

12. ,Little edueatioxpfacilities available

13. -

15.

16.

17.

x

...

-
,Produces barely nough to get by.
on -

I

No time for recreation except on
Sunday and restricted then

i
(

Usually took over farm or engaged
in a farm raked job ,

.

Few places to visit except relatives
and had to lake care of an=imals at

. home

° Barely earns o\r provid
for Ulna 4

*

t

.,

I

1 3.42 .

4
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4 .
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COMPONENT QUALITY CHECK LIST
...

.. .

Directions: Circle 'yes' or `no' for Componeni Title-
each item. If there is a`yee or `no'
response that you wish to qualify, Grade Level

. ,
place an (X( on that response and
write your qualification in the Subject
space under the question. Make an , ..:,.... .

overall evaluation of each section Developer( 81

by placing a (1/ ) on the rating
scale. Sumarize the ratings in the 0 ,

t. fspaceibelow..

.1.

,

Yes No

Yes No

Goals \"."-- .i
- ,

6\11....lbeach goal properly stated?

,.
2. Is each goal congrreen with the theme for which irwai written

or selected?.--

° Yes NO 3. Is each goal educationally relevant?
4

Yes No 4. Is each goal appropriate` the devokk7ental level of the stidents
.

for which it was written?
4 i

,

Low High

i
.

Overall quality of the goal section.
.- 2 3 4 %%5 . ci

0

V

t

6
Performance Objectives

No I. Is each P.O. prpperly stated? (behavioral, conditi

Yes No

.0

2.. Is each P.O. clearly stated? (so that ambiguity is reduced)
/

Yes No 3. Is each P.Orcongruent with the goal for which it was written?

343
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N

Yes No

Low,
I i

.)4

4. Is each P.O. appropriate for the designated grade level?

1 2 3

V.*

rammom

13-\.

High

Overall duality of the performance objective
5 section

Evaluation

Yes No 1. Are the directions clearly stated for the teacher?

Yes No 2. Are the directions clearly stated for the students?

Yes No_ 3. If pencil and paper evaluation is to be used, is the reading level
appropriate for designated grade level?

Yes No 4. Is the evaluation cQregruent with the performance objective
for which was developed.

Low

1

1 2 3 4

Hi

Overall rating of the evaluation section.
5

Learning Activities

Yes No 1. Is each activity a propriate for the designated grade level?

Yes No 2. Is each activity con went with the P.O. for which it was designed?
. ...

11

Yes No -. 3. Is each activity appropriate for the developmental level of the students
for which it was designed?

.. ., u

Yes No
a

4. Does each activity reflect the vocabulary and reading level of the
student for which it was designed?

344. /
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Yes No 5. Does each activity include suggested teaching strategies?

Yes- No
.0

6. Do activities collectively follotv a logical learning sequence?
lintroductory, culminatingl

Low High
N I " I I I Overall rating of the learning activities.

1 2 .3 4 5

Activity and Reference Sheets
Low , High

I 1 I I
1 2 3 .4 5

Interest
Low

,

Overall quality of the Activity Sheets and
Reference Sheets.

,...,,," High

1

of yes

How interesting will t/kis infAion experience
4 5 be t? students?

a

# Olio
f vit.

# qualified yes -..

11 qualifieAno

Summary of ratings

Goals

formance objectives

--?

" .
(herall rating of the entire component.

Low High
J I I i 1 I

1 2 3 4 Y

34 )4 ,. ""

Evaluation

Learning activities/

Activity and Reference

Interest

Average of above ratings
ioolikle. loOl of
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I ,o :II . , .. . I oo,...- r..
1 . , 1- . 1 1 1 7

I ,/1 ro110.

v



s

/

A CAREER DEVELOPMENT CURRICULUM
COMPONENT FOR

Developed by:
(

e

.

Grade
--(Subject)

--(Unit topic)

.0.

%

CAREE

Pilot Test Copy
(Dratt date)

Name)
Teaching assignment)/
/

,
r

VELOPMENT CENTERED CURRICULUM
ESEA TITLE III

Gerald Geik, Project Director

Co loma Community Schools

P.O. Box 218
Coloma, MI 49038

William Barrett, Superintendent

3it 6

Ali



3'

.

a

Rationale

0

I
1

Teacher Infoggiation

1,1

A

4

..e..

Page

347

an

it

Page C2

6

1

A a

(171'
11q/16/.1. MOO/ 1
Net 1110111 mime 1 1111%

111...1.pse 1 1.1 I
1.1 1 190r 111
1.1..ra 4 ...Irons. .s.i.
.10.4 Mt WOK"



r

x

0

tS

10

6

1

ELEMENTS, THEMES, GOALS, AND Op, Page C3

Element #

Theme #

Goal -

Performance Objective -

I

4

4

m

i

0

i 8

03

I

x
Page

348

Is

i

w_

t

41

4*

.0

1 tlgt1 101511
Mel Ink 1111%Nr111 0 11.0
I ..... ei...40...0 C ...r ...4 0 1.001010.0 1.10/I
000 001. III
1.10.0 0 *OMR. .1.010.
I .4... 41 tool

1
1

,
,



EVALUATION SHEET N.-- Page CS

Name Period

Instructions:

Test Items

Page--

349

0

Date

/141k11. t1141 I
NOS tibli 011.160ii. a I01'

...bp. al .os/

N 1.11.. III

14.ms onoar..1.
I 114111



ANSWERS FOR EVALUATION SHEETS

Evaluation Sheet Evaluation Sheet #

14 1.

2. 2.

3.

3.1. 4 1

54 5.

etc. etc.
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LEARNING ACIivrry IDEAS

.
Listed below is a variety of learning activity ideas that may. be helpful ent .

brainstorming during Step I. t .

.

Discussion
-large mop
-small grOup
-pairs or triads

A

. Games

Puzzles

Writing
Lectures -plays

-books
.

Debates -short stories
-sentences

Writing-letter& aphies
for information -autobiographies
for free materials -articles

-thank you notes to role-models -poems
-thank you notes to places that -songs
have been visited

(---Work Projects
Field trip investigations C___. -making candy

-outside the school ., - planting trees
iniide the school, i.e. vocation -fund raising projects
shops, kitchen, lioiler room, etc. -community improvement pro-

CIt
jeda , 1

Role - models (guest speakers)

SuAeys
0

Research

Role-playing i .

Simulation

Interviews
-oral
-written
-taped

4

353

Films

Filmstrips
i

Tape recordings
..

Book reports

' Using occupational informatiOn
resources
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Art Activities

-collageS

-posters-

-bulletin hoards

-murals

-pictures

-models

-mobiles

-dioramas

Publish newspapers

Student made visuals

- duper 8 movies

-slides

-snapshots

- tape recordings

Contests

Questionnaire-

Making Comparisons

keeping journals or diaries

%king scrapbooks

9

Observing a worker on the Job
('shadowing')

shows

Career fair or- exhibit

0

35 V

Interest and aptitude surveys

Demonstration

-by students

-teachers

-parents

-role-models

Puppets

Making visual aids

-graphs

-charts

--maps

- diagraMs

Problem solving

- life situations

- simulated situations

-Math related, i.e. checking,

figuring mileage, making

change, etc.

-designing games

Make believe trips

Learning Centers

Reporting observations made during trips or vacations


